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Чет тили ўқитиш методикаси 

Маърузачи: Тўйчиев С.Э. 

Семинар ўқитувчиси: Мирсанов Р.Э. 

Манзил: СамДЧТИ Инглиз тили факультети 

Қабул соатлари: 

Душанба 14.00-16.00 

Жума 10.00-12.00 

Еmail: Tuychiev.s 

Тел.99891 525 78 84 

Курснинг мақсади – талабани чет тили ўқитувчиси касбий фаолиятига 

назарий ҳамда амалий жиҳатдан тайѐрлашдан иборат. Замонавий 

методиканинг асосий муаммолари билан таништириш тилларни ўқитиш 

методикаси ва таълим технологиялари фанининг вазифаси саналади.  Ушбу 

фан талабаларни таълим муассасаларида олиб бориладиган дарсларда дуч 

келишлари мумкин бўлган аниқ вазифаларга йўналтиради. Бунда асосий 

эътибор талабаларнинг амалий кўникмаларини ишлаб чиқишга, асосий 

касбий малакасининг шаклланишига: дарснинг онгли, тарбиявий ва 

таълимий мақсадларини шакллантириш; мавзу асосида ўқув материалини 

режалаштириш; дарснинг режаси ва конспектини тузиш; савол ва 

топшириқлар тузиш, сўров ўтказиш ҳамда билимни далилий баҳолаш; 

ўқувчиларнинг мустақил ишини ташкил этиш; ҳамкасблари ва ўз дарсларини 

таҳлил қилишга қаратилади.    

Фаннинг бошқа фанлар билан ўзаро боғлиқлиги ва услубий 

жиҳатдан узвийлиги  

Ушбу фан бакалавриатнинг 3 курсида малакавий амалиѐтдан олдин 

―Педагогика‖ ва ―Психология‖ дарслари билан бир вақтда  ўқитилади.   

Дарслик 

Jack C. Richards and Theodore S. Rodgers Approach and methods in language 

Teaching. Cambridge University. Press. 1986. 

Қўшимча адабиётлар 

1. BrumfitCh.T. Communicative Methodology in Language Teaching. − Cambridge: 

Cambridge University Press, 1990. −176 p.  

2.Byram Michael. Teaching and Assessing Intercultural Communicative 

Competence. − Clevedon,: Multilingual Matters Ltd.,1997. −136 p.   

Дарсда қатнашиш тартиби 
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Мазкур курсдан баҳо олиш учун маъруза соатларининг 70% ва семинар 

машғулотларнинг 80%га қатнашиш шарт. Семинар дарсларида ва назоратларда 

иштирок этмаслик 0 баллни ташкил этади. Талаба дарс жараѐнида барча 

топшириқларни бажаришга маъсул. Талаба узрли сабабларга кўра қатнаша 

олмайдиган дарслари тўғрисида ўқитувчини олдиндан огоҳлантириши лозим. 

Дарсларга тайёргарлик кўриш тартиби 

Мазкур фандан етарли даражада билимларга эга бўлиш учун талаба ҳар бир 

дарсга олдиндан тайѐргарлик кўрган ҳолда келади. Бу ўз вақтида дарслик ва 

кўшимча адабиѐтларни ўқишни, мустақил таълим топшириқларини бажаришни 

ўз ичига олади. Ҳар бир талабанинг мавзу бўйича жавоби дарс жараѐнида 

ўқитувчи томонидан баҳоланади. 

 Баҳолаш мезонлари 

Дарсда қатнашиш-5% 

Жорий назоратлар-35% 

Оралиқ назорат-30% 

Якуний назорат-30% 

Кечикиб топширилган мустақил таълим топшириқлари ҳар бир кечиктирилган 

кун учун 15%га жарима солинади. Мустақил таълим топшириқлари баҳоси 

жорий назорат умумий баллининг 50 %ни ташкил этади. Узрли сабабларга кўра 

балл тўплай олмаган талабалар назоратларни қўшимча тарзда қайта 

топширадилар. 
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МАЪРУЗАЛАР МАТНИ 

 
ТHEME 

№1 

Professional competence of the teacher. 

Up-to-date requirements to the foreign languages teachers. 

 

Model of teaching 

Time – 2 h. Number of students from 20 to 80 

Plan of the lecture 1. Different types of competency. 

2. The main requirements to the FL specialists. 

3. Innovative technologies in FLT as subject 

Aim of the lecture:to give information about ―competent teacher‖, to show main requirements of 

the up- to-date FL teachers,  to explain innovative technologies in FLT. 

Tasks of the lecture: 

 To define the term ―competent teacher‖ 

 To clarify the term ―competenty‖ 

 To explain the importance of innovative technologies in FLT 

Methods of teaching Discussion, dispute 

MODEL OF TEACHING 
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Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall; 

Type of assessment Oral answering 

Pedagogical technology Expert list, brainstorming. 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages 1. Prepares for the content of the lecture. 

2. Prepares slides for the lecture. 

3. Givesthelistofused  literature. 

 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3.  Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answerstothequestions 

 

 

 

 

2. Main 

stage(50 

min) 

2.1.Gives the main part of the theme, demonstrates and 

explains all the key-words and theoretical part. 

2.2. Explains features competency 

2.3. Names main requirements for up-to-date FL 

teachers 

2.4.Explainsimportance of using innovative 

technologies during the FLT 

 

Listens and writes 

 

 

 

 

 

3. 

Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2.Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 1.Professional competence of the teacher. 

Up-to-date requirements to the foreign languages teachers. 

 

1.Different types of competency. 

2.The main requirements to the FL specialists. 

3.Innovative technologies in FLT as subject 

Key terms: competency in science, behaviour patterns, cultural and professional 

literacy, humanitarian approach. 

Before we determine the professional skills expected of teachers, we must 

define the term ―competent teacher‖. Thus, in particular, competent teachers are 

teachers who deploy their knowledge, abilities, skills, talents, values, attitudes and 
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behaviour patterns to meet the challenge of educating their students. They possess the 

professional skills needed and adequate to perform their assigned duties and attain the 

educational goals that the law requires. 

Competency is the conscious use of one's own knowledge, abilities, skills, talents, 

values, attitudes and behaviour patterns, in order to resolve issues and problems, 

overcome challenges, fulfilling one's duties and achieving the aims proposed. 

Teachers‘ competency in science means the teachers‘ conscious use of their cognitive 

abilities in order to acquire, deploy and manage the knowledge specific to the field, 

subject or topic in which they specialize and to their knowledge of teaching. It 

involves skill at searching, processing, evaluating, assimilating, integration and use of 

information and knowing as well as reflection, research and knowledge creation. 

Teaching competency means knowing how to combine goals, contents, activities, 

methodology, materials, resources and assessment in order to ensure that one's 

students acquire the prescribed basic sets of skills. Seven aspects of teaching 

competency can be distinguished. They are outlined below: 

• Designing curricula. • Applying teaching methods specific to certain fields, subjects 

and topics. • Methodology and activities. • Diversity awareness. • Classroom 

management (learning space). • Curriculum resources and materials. • Assessment. 

Competency in group harmony management. Teachers‘ competency in managing 

group dynamics means their conscious use of their abilities, knowledge, values, 

attitudes and behaviour patterns to encourage an enabling educational environment 

within the school, fostering an appropriate relationship in order to attain the 

educational goals the school has set. This implies that teachers must be capable of 

resolving issues and problems arising from community life, and that may ensue from 

personal relationships among members of the educational community. Skill at: • 

Maintaining leadership by encouraging enthusiasm, interest and effort. • Plan, 

manage and resolve conflicts or issues. • Create a suitable emotional atmosphere. • 

Drive group efforts and create environments characterised by mutual trust and 

respect. • Early detection of problems. 

Competency in innovation and improvement is the practical application of new ideas, 

proposals and educational practices in order specifically to improve, the development 
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of students‘ skills and the educational system in general. Every innovation implies 

changes and induces a quest for betterment. We should combine effectiveness, 

efficiency and authenticity for innovations to succeed. 

The main requirements to the FL specialists are followings: the information, cultural  

and professional literacy. Cultural literacy is communicative culture on the FL as a 

set of personal communicative properties and skills characterized by conventions, 

norms and requirement for professional communication. Communicative culture 

fulfills the following functions:  informative, affective, regulative, motivational and 

reflexive. Information literacy is closely connected with cultural one. It includes the 

following skills:  1) to define the possible sources of information and strategies for its 

searching; 2) to analyze the received information and to fix it with the help of  

schemes, tables, words, etc.; 3) to evaluate the information from the position of 

reliability,  precision,  sufficiency; 4) to  realize the need in additional information 

and to receive it if it is possible; 5) to use the results of the searching process for 

analysis and evaluation of  the information; 6) to create the new solution; 7) to see 

alternative ways of problem-solving; 8)  to be ready to interact with colleagues, to 

take the critics and  the advices and offers. 

Becoming a foreign language teacher means becoming a member of a professional 

community. In turn, becoming a member of a community means acquiring the 

common knowledge and shared values of that community. According to Dr. Garza, 

beginning teachers should aim to acquire the following: 

1. A knowledge of the spoken and written language. 

2. A knowledge of how language in general is put together. 

3. A knowledgeofpedagogy. 

These three types of knowledge translate into different professional abilities. For 

example, the first knowledge area means that the teacher can speak and write the 

foreign language with a high level of proficiency. The second knowledge area implies 

that the teacher can explain the workings of grammar and vocabulary to naive 

learners in a way that is both logical and informative. The third knowledge area—

pedagogy—is crucial for putting things into practice. In other words, applying this 



9 

 

knowledge to your own classroom means knowing how to create an environment 

conducive to learning.Currently, what professional activities do you participate in? 

How often do you talk to other teachers about your own teaching? Where do you get 

new ideas for your classroom practice? What does it mean to be a professional? 

What does it mean to "professionalize" the field of foreign language 

teaching?According to Dr. Abrams, a foreign language professional understands that 

he or she is a member of a larger "community of practice," that is, a group of people 

who share interests, values and behaviors. According to Lave and Wenger (1991), 

two cognitive anthropologists who coined the term community of practice, it is 

through the sharing of information and experience that individuals develop 

themselves personally and professionally. In fact, to be a professional requires the 

teacher to take part in activities outside his or her classroom such as attending 

workshops or conferences. Finally, to be a professional requires that the teacher keep 

up-to-date by reading about recent pedagogical developmentsCurrently, what 

professional activities do you participate in? How often do you talk to other teachers 

about your own teaching? Where do you get new ideas for your classroom practice? 

          Professional literacy of FL teachers includes the following components: 1) 

linguistic (lexical, grammatical, phonetic); 2) communicative (speaking, listening, 

reading, writing); 3) linguo-cultural; 4) social-cultural; 5) subjective (informative-

thematic, conceptual) and 6) methodological. 

Humanitarian approach has become priority in organization of teaching and further 

development of the modern education. The main attention here  focuses on the 

individuals‘ interests, needs and their intellectual potential.  Under these conditions   

the topical matter for teachers is to choose the suitable and effectivemethods and aids 

of teaching which can provide to achieve the purpose of the education. 

 

Innovative technologies in FLT as subject 

The problem of FL teachers providing with  modern knowledge in methods of 

teaching their vocational field leaded to   coming into existence the science of  

Innovative technologies in FLT and implementation into educational process this as 

subject.  
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The effectively in the process of teaching depends much on the language 

proficiency of a teacher, graspingof professional knowledge and innovative 

technologies. 

The purpose of this subject is acquiring the theoretical and practical matters of 

innovative technologies for the conducting pedagogical activity at schools, lyceum 

and college.  Within this subject some concepts are described and analyzed, and a set 

of practicesare covered and the obtained knowledge are widely applicable for 

effective pedagogical activity.  

The subject of the study is the essence, functions and types of innovative 

technologies as well as the ways of their implementation in the ET process. 

This subject has gone out the Didactics and is in the close interrelation with 

Methodology of FLT, Psychology, Linguistics, Computer study and solves its issues 

in conformity with theirbackgrounds. 

It is very important for efficiency to choose correct forms, methods, aids and ways of 

teaching in accordance with the purpose of teaching. The teacher should be able to 

choose and use the methods corresponding to the purpose of teaching. Didactics is 

one of the basic subjects for methodology of FLT and didactic principles are used in 

organizing FLT and learning process. 

Here are the main didactic principles used in innovative technologies: 

- importing knowledge and developing language subskills and skills are closely 

related on the character of the teaching material; 

- the results of teaching depends on the professional quality of the teacher and also 

methods used by him/her; 

- the results and efficiency of organizing teaching process are proportional to 

duration of teaching; 

- clearness and relevance of the aims and content of teaching to the learners; 

- the efficiency of teaching and learning English is depended on the motivation, 

quality and appropriateness of the teaching material and means. 

Psychological factors greatly influence on the efficiency of teaching. That is why 

they should be taken into account in organizing teaching process. 
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In innovative technological approach the following psychological principles will 

help to improve the efficiency of teaching a foreign language by forming interest and 

motivation for learning a target language: 

1. Efficiency of teaching is depended on the activity, interest, personal or 

individual abilities of the pupils. They are especially meaningful forlearner-centered 

teaching. 

2. Efficiency of teaching is depended on the teachers‘ ability and professional 

skills of a teacher. 

3. Efficiency of forming and developing communicative competence is 

dependent on the degree of acquisition of language knowledge and skills and on 

degree of creative thinking. Besides the professional qualities to establish the 

relationship with learners, to have intuition, to conductmanagement and monitoring 

the teaching process are important factors influencing on the result of teaching. 

 In conclusion the following points can be formulated:1. Using innovative 

technologies require profound knowledge on pedagogies, psychology, methodology, 

linguistics, pedagogies and practical experience of implementing information 

communicative technologies into practice. 

2. Proficiency of a teacher in using techniques of pedagogical communication. 

3. The main factors of efficiency include the aim of teaching, content of 

teaching, the quality of teaching. 

4. Didactics is one of the basic subjects for methodology of teaching \English 

and didactic principles are widely used in method of teaching. 

5. Psychological factors are also very important and they help to form 

motivation in the learners. 

Questions: 

1. What are the modern requirements to the specialist of FL? 

2. Why are the information and cultural literacy important for specialists of FL 

nowadays? 

3. How do you understand ―professional literacy‖?  

4. What a skillful teacher should be able to do? 

5.  What are the main factors of efficiency of FLT? 
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Usedliterature: 

1.Рогова Г.В. Методика обучения английскому языку. (на анг.яз.): Учебное 

пособие для педагогических институтов и факультетов иностранных языков. –

Л.: Просвещение, 1975 . -312 с. 

2.Рогова Г.В., Рабинович Ф.М., Сахарова Т.Е. Методика обучения иностранным 

языкам в средней школе. –Москва: Просвещение, 1991. -287 с. 

3.Саттаров Т. Бўлажак чет тили 

ўқитувчисинингуслубийомилкорлигинишакллантириш технологияси (инглиз 

тили материалида) / Масъул муҳаррир профессор Ж.Ж.Жалолов. –Тошкент: 

ТДЮИ, 2003. -192 б. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ТHEME №2 Foreign language as an educational subject 

 Model of teaching 

Time – 2 h. Number of students from 20 to 80 

Plan of the lecture 1. Features of a foreign language as a curricular subject 

2. The importance of FL learning in Uzbekistan 

 

Aim of the lecture:to give general information about subject, importance of FL learning in 

Uzbekistan,   

Tasks of the lecture: 

 To define features of a foreign language as a curricular subject 

 To show the connection of the subject ―Methods of teaching foreign language‖ with other sciences. 

 To clarify aims of teaching and learning English 

Methods of teaching Discussion, dispute 

Form of teaching Group  

MODEL OF TEACHING 
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Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Expert list, brainstorming. 

 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages 1. Prepares for the content of the lecture 

2. Prepares slides for the lecture 

3. Gives the list of using literature 

 

1. Introduction(15 

min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answers to the questions 

2. Main stage(50 

min) 

2.1.Gives the main part of the theme, demonstrates 

and explains all the key-words and theoretical part. 

2.2. Explains features of a foreign language as a 

curricular subject. 

2.3. Explains importance of FL learning in 

Uzbekistan 

Listens and writes 

 

 

 

 

 

3. Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2.Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

 

Lecture 2.  Foreign language as an educational subject 

Questions to be discussed 

1. Features of a foreign language as a curricular subject 

2. The importance of FL learning in Uzbekistan 

Key terms: curricular subject, features of the subject, linguo-cultural context, 

language education, multilingualism, polyculturalism, language education 

diversity/variety. 

 

1. Features of a foreign language as a curricular subject 

The Decree of President Islam Karimov "On measures for further improvement 

of foreign languages learning" as of December 10, 2012 is a key factor for 

modernization of teaching foreign languages at all stages, in which the importance of 

teaching and learning  English across the country were pointed out.So, a foreign 

language becomes one of the important educational subjects, at all educational 

institutions.   
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 The specific features of a foreign language as an educational subject are shown 

in its purposes. In fact that FL as the subject doesn‘t strive for teaching theoretical 

knowledge more over information about linguistic science. If we say about many 

other subjects such as physics, chemistry, and others they are aimed at acquiring 

scientific knowledge. 

FL teaching at college can be defined at the micro level (in terms, for example, 

of vocabulary and vocation-oriented information) and at macro level – the 

professional communicative tasks, the genre of formats of those communicative 

tasks, and the modalities through which they are enacted. For example, the EL 

teaching curriculum for a Medical College is based on the main language tasks and 

language skills that the future health care providers would need to be successful in 

this field. The acquired language skills as a result of education at a Medical college 

include areas of informational use of English in interaction with patients and their 

families (such as offering reassurance) and in interaction with colleagues (completing 

routine forms, charts, and instructions). The skills also touch upon documented 

interpersonal usage of English that the medical nurses would need (such as 

expressing empathy). 

 

2. The importance of FL learning in Uzbekistan 

The FL education has social and personal-oriented values. Dynamic processes 

in all spheres in Uzbekistan need acquiring one or two FL. The richness of the 

country under the conditions of market economy and information technologies 

development can be achieved with the help of human resources – the important factor 

of economic and social progress. The FL education contributes to solve this important 

objective. According to the view of the President of the Republic of Uzbekistan we 

should create the necessary conditions for the youth to acquire deep knowledge and 

modern professions and train a highly qualified workforce, young specialists capable 

of taking on responsibility for the future and further development of the country.
1
  

President I. Karimov also states that in the system of education we attach a great 

importance to teaching pupils not merely liberal arts and vocational skills, but also 

                                                           
1
 Address by President I. Karimov at the Opening Ceremony of International Conference 18 February 2012. 
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required learning of foreign languages, for this is critical for them to maintain 

proactive communication with their counterparts abroad, get extensive knowledge of 

everything that is going on around the globe, and command the august world of 

intellectual treasure.  

At present time personal-oriented value of FL education is called forth the 

followings: 

1. understanding the importance of FL as a means of communication in multilingual 

and polycultural world; 

2. having imaginations about requirements to his/her level of FL proficiency at  all 

stages of education and technologies of its assessment; 

3. individuals need in learning FL and its practical using. 

Exactly the last one determines prestige of the FL and its learning for 

individuals.  

Under the conditions of developing multilingualism we can no longer afford to 

remain monolingual. Successive reforming occurred in Uzbekistan demands all 

peoples to speak a variety of languages. Learning FL no longer a pastime: it is a 

necessity. It is known that learning a foreign language results in students achieving 

greater divergent thinking, creativity, and cognitive development compared to 

monolingual students. When students learn a FL they have a tendency of outscoring 

those who are proficient in only a single language on tests of nonverbal and verbal 

intelligence.  

Global objective of any educational system is preparation of young generation 

for adequate participation in all fields of activity of a society. For achievement of this 

objective educational process should be under construction in view of features of 

progress of a modern polycultural society for which plurality of cooperating 

languages and cultures are characteristic, first, and secondly, plurality of texts and the 

text formats circulating in global information space, created by modern means of a 

mass communication.  

Development of multilingualism in Uzbekistan means learning FL, but at the 

same time it aims to strengthen and develop the native and second languages of those 

living in Uzbekistan. The language and cultural diversity are dealt with as value 



16 

 

elements of the world cultural heritage and the philosophy of intercultural social 

interaction in any multilingual and polycultural space.  

Questions: 

1. Think about core of the FL as the subject. 

2. Are there any differences between the FL and native language as subjects? 

3. What do we mean by the linguo-cultural education? 

4. Discuss the role of FL knowing? 

 

Used literature: 

1.De Leeuw, Howard.  English as a Foreign Language in the Elementary School. − 

Tübingen: Narr, 1997. −256 p. 

2.Howatt, A.P. A with H.G.Widdowson. History of English Language Teaching. 2
nd

 

ed. − Oxford: Oxford University Press, 1984. −417 p. 

3.Johnson, Keith.  An Introduction to Foreign Language Learning and Teaching. − 

Harlow:  Longman/ Pearson, 2001. −336 p. 
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ТHEME №3 Connection of the subject “Methods of teaching foreign language” with other 

sciences. 

 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1 Methodological principles in learning a foreign language. 

2. The components of the educational process. 

3. Connection of methodic with other subjects. 

 

Aim of the lecture:to give general information about methodological principles in learning a foreign 

language, the components of the educational process, connection of methodic with other subjects. 

 

Tasks of the lecture: 

 To define features of  each methodological principles 

To show the importance connection of methodic with other subjects. 

  

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

2. Prepares slides for the lecture 

3. Gives the list of used  literature  for the theme 

 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3.  Asks questions in order to recall previous knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 min) 

2.1.Gives the main part of the theme, demonstrates and 

explains all the key-words and theoretical part. 

Listens and writes 

 

MODEL OF TEACHING 
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2.2. Explains the importance of methodological principles in 

learning a foreign language 

2.3. Explainsdescriptors in connection of methodic with other 

subjects 

2.4.Shows the importance of using modern model of teaching 

in language learning. 

 

 

 

 

 

3. Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2.Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 3. Connection of the subject “Methods of teaching foreign language” 

with other sciences. 

Questions to be discussed: 

1 Methodological principles in learning a foreign language. 

2. The components of the educational process. 

3. Connection of methodic with other subjects. 

Key terms: components of the educational process, methodological principles, 

educational process. 

Today, methodical preparation of teachers of a foreign language is crucial due 

to the fact that knowledge of the subject, in most cases, may not provide the teacher 

with complete success in her or his lesson. It can be proven in teaching specific 

subjects as foreign languages. The knowledge and skills of the teachers do not 

become property of the students, if he does not own theory of teaching foreign 

languages.  

The theory of teaching foreign language, which based on the achievements of 

science, illuminates the fruitful practice and shows  optimal ways to promote the goal 

.The practice, in its turn, which is  not supported by theory, will rarely reach the goal. 

Theoretical course of teaching foreign language should disclose the major 

components of the theory of modern teaching. From the perspective of learning 

theory, the entire training process can be represented schematically as a following: 

 

 

 

 

 

The educational process 
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The learning process can not be effective, and in some cases impossible, 

without a clear interaction between all three components. If the students do not show 

interest in mastering the foreign language, no matter how much he or she tries, even 

with good training organization to succeed, the teacher will not reach the goal. 

Similar results are obtained due to ignorance of teacher and the theory of learning 

will be helpless while practicing their teaching functions. There will be no proper 

result however there is a specific goal of the lesson and properly selected method of 

the work or teacher training technique. Methods of teaching a foreign language - is 

the subject that studies the objectives, content, methods, tools and techniques of 

instruction, and methods of training and teaching foreign language material. 

General methods - studies the patterns and features of the process of learning any 

foreign language. 

Private methods - explores the learning of language and speech events that are 

specific to a particular foreign language, in this case English. 

The rapid development of methodical science paved the way to some independent 

branches of the general methods: 

Historical methods examines the history of teaching methods. 

Recently experimental methods has been developed which is based on experiments 

in a research study. 

Comparative methods studies teaching foreign language in the various regions of 

our country and across countries.   

Methods of teaching a foreign language, being  independent  of pedagogical subjects , 

connected at the same time with a number of other subjects. It uses both their 

findings and developed patterns.The methods  is associated with the following 

sciences: linguistics, psychology, didactics, pedagogy, psycholinguistics. 

Process of 

training 

 

Teacher training 

activities Organization 

of training 
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Methods connected with  the data and laws of  linguistics as language investigated by 

linguistics and it is  the subject of methods. 

Connection with psychology is carried out in two directions: 

1)  through  the use of speech psychology   

2)  along  the line of educational psychology, which explores ways of formation of 

knowledge, skills and the implementation of higher mental functions in the learning 

process. 

 The methods is based on the general terms of didactics (theory of education 

and training) and pedagogy (theory of education). Didactics and pedagogy formulate 

laws, rules and principles of training and education in general, and the methodics 

specifies those provisions in relation to the course of the subject "foreign language." 

Recently, the important role for  methods is regarded in connection with a new 

branch of science - psycholinguistics.Psycholinguistics has developed at the 

intersection of psychology and linguistics.In high schools training speech provides 

the knowledge of the implementation mechanisms of speech activity and it is of 

paramount importance for the proper construction of the educational process. 

Linguistics, psychology and pedagogy are closely related to the procedure, and 

therefore called basic subjects for methodology. 

Usedliterature: 

1.Азимов Э.Г., Щукин А.Н. Новый словарь методических терминов и понятий 

(теория и практика обучения языкам). – Москва: ИКАР,2009. -448 с. 

2.Верещагина И.Н., Рогова Г.В., Языкова Н.В. Методика обучения английскому 

языку: Пособие для учителей и студентов педагогических вузов. -4-е изд. – 

Москва: Просвещение, 2008. -223с. 

3.Гальскова Н.Д. Современная методика обучения иностранным языкам: 

Пособие для учителя. -2-е изд. – Москва: АРКТИ, 2003. -162 с. 
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ТHEME №4 Aims of teaching and learning English 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1.Different types of aims 

2.Practical and cultural aims of EL teaching and learning 

3.Educational and developmental aims of EL teaching and learning 

 

Aim of the lecture: to give general information about different types of aims, practical and cultural aims 

of EL teaching and learning, educational and developmental aims of EL teaching and learning 

 

Tasks of the lecture: 

 To define features of  different types of aims 

To show the importance of educational and developmental aims of EL teaching and learning 

  

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

MODEL OF TEACHING 
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Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

4. Prepares slides for the lecture 

5. Gives the list of used  literature  for the theme 

 

1. Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 min) 

2.1.Gives the main part of the theme, demonstrates and 

explains all the key-words and theoretical part. 

2.2. Explains the importance of different types of aims 

2.3. Explainsdescriptors in aims of EL teaching 

2.4.Shows the importance of using modern model of teaching 

in language learning. 

 

Listens and writes 

 

 

 

 

 

3. Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2.Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

 

Lecture 4. Aims of teaching and learning English 

Questions to be discussed: 

1.Different types of aims 

2.Practical and cultural aims of EL teaching and learning 

3.Educational and developmental aims of EL teaching and learning 

Key terms: practical aim, bringing up aim, developmental aim, educational aim.  

According to requirements of State educational standards the main aim of 

teaching a foreign language is to form communicative competence of learners in all 

levels in the aim of making them possible to express their ideas in daily, scientific 

and professional activities. Competences are divided into several groups linguistic, 

sociolinguistic and pragmatic, accordingly we‘ll look through aims of teaching   a 

foreign language. All these competences are directed to the usage of mastered 

knowledge, ability and skills in practical aim.  Aims of teaching English are 

determined by the requirements of school, lyceum and college syllabus to the final 

level of knowledge, skills and habits of the students are to acquire as a result of 

learning the English language. 

Aims of the English language teaching are influenced by the tasks of all-round 

development of a personality and up-bringing of students as well as by requirements 

of the syllabus of a certain type of educational stage. 
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There are four aims of English language teaching. They are: 

- Practical; 

- Cultural (bringing up); 

- Educational; 

- Developmental. 

 Practical and cultural aims of EL teaching and learning 

         The idea of the practical aim is to provide a sufficient level of knowledge and 

speech habits and skills (in reading, writing, speaking, listening) as well as some 

experience of independent work so that to enable school leavers to go on with their 

studies on their own. 

According to the syllabus, practical command of a foreign language is specified 

in two aspects: 

1) to teach a foreign language as a means of communication within the limits 

of the situations determined by the syllabus; 

2) to read  texts without a dictionary and more difficult ones – with the help of 

a dictionary. 

To understand the aims of education helps us to find out the general strategy of 

teaching process. Aim is carried out while doing lessons and self-study tasks by 

solving many exact tasks. Solving tasks comprise educational tactics. Educational 

tasks consist of practical work which is done by pupils (to understand, to express 

one‘s idea, to learn language items etc.).  

As we know education and bringing up have always been in common.  

The cultural aim is realized within: 

- critical, patient and creative attitudes to yourself and others, to a new culture, event, 

knowledge; 

- the development of different character traits, outlooks, beliefs, moral-esthetic and 

emotional experience, different kinds of motivation and the abilities to use them to 

contribute successfully into the process of real and pedagogical communication; 

- the development of the awareness of the new activities, new people civilizations; 

- the development of the desire to cooperate and socialize; 

- the keeping cultural traditions of your own country and understanding and respect 

others‘; to compare different cultures, to express a personal point of view on other 

cultures, problems as well as to use the knowledge, got from learning other subjects. 

Bringing up aim can be performed by these two ways. The first one is 

observation pupils‘ training in teaching process.  

The second methodic way of finding a means of cultural aim is regarded using 

language materials. For example, being respective to the conversation partner during 

talk, using polite words and phrases (thank you, you are welcome and etc) reciting 

poems, dialogues together to interpret his or his friends activity in English language. 

These activities lead the pupils to culture. 

      The news taken from English audio or graphical text is one of the unequal means 

of methodic. The idea of texts should coincide with the content of programme and be 

demanded to satisfy bringing up needs of pupils. 
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Educational and developmental aims of EL teaching and learning 

Educational aim promotes formation of such features of character as diligence 

and abilities for independent work, persistence, concentration, inquisitiveness. 

Educational aims are also realized within the process of achieving practical aims and 

presuppose to contribute to: 

- all-round development of a personality; 

- widening the pupils; world outlook; 

- moral education.  

Educational aims can be achieved by means of: 

- selection of language material; 

- correct organization and conduction of English language lesson and effective 

combination of its main components; 

- choice of visual aids; 

- the teacher‘s manners and appearance; 

- teaching the pupils to work with books on their own, e.g. independently. 

After the Decree of our President the English language has begun to be taught 

in the first form at schools. As one of the compulsory subjects the English language 

contributes to the general education. The result and process of teaching the English 

language has educational importance. Apart from getting information with the help of 

English, language units develops intellect, new phenomena are considered interesting 

for pupils furthermore it enriches language experience.  

The main idea of the developmental aim is how to teach a learner: 

- to develop  his creativity, intellectual and cognitive abilities; 

- to develop different types of memory (visual/audio, short/long-termed, 

voluntary/involuntary), attention, skills, necessary for creative activities; 

- to develop mechanisms of anticipation, predicting, guessing, etc.; 

- to develop the learners‘ initiative, logical thinking. These are abilities concerning to 

start, to go on and to finish their communication are. 

Developmental aims develop creativity, intellectual and cognitive abilities of a 

person. There are achieved by means of different problem-solving tasks, guessing 

games, etc. 

Mostly developing informational skills and qualification occurs when the 

information is taken through reading. Reading textbooks and in advanced levels 

additional periodical publication materials is regarded the source of information. 

Besides getting information, pupils will be busy with many activities as looking for 

answers before reading texts, looking up dictionaries, learning margined explanation 

connected with language, using grammatical reference. These educational activities 

are in help of possession educational-informational skills and qualifications. 

The practical, educational, bringing up, cultural and developmental aims of 

teaching English language are bound with each other. But at the same time the 

practical aim occupies the dominant position. The aims of the EL teaching and 

learning can be summarized in the given below chart. 
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Table 3. Aims of EL teaching and learning 

Aims of EL teaching and learning 

Practical aim: to 

learn to 

communicate in 

the English 

language  

(speaking, 

listening, reading 

and writing) 

Cultural aim: 

to form students world 

outlook, ideological 

conviction, patriotism, 

morality, self-

responsibility and 

occurring around and 

aesthetic and spiritual 

development of the 

individual. 

 

Developmental 

aim: to develop 

intellectual, 

sensory and 

motivated 

peculiarities  

Educational aim: 

to develop memory 

and logical 

thinking; to ascend 

pupils‘ levels of 

knowledge and 

general culture. 

 

 

Questions: 

1. How do you explain the term ―aim of teaching and learning? 

2. What are the main aims of teaching English? 

3.  How can the practical aim of teaching English be carried out during the lesson? 

4. What are the tasks of the cultural aim of teaching English? 

5. What kind of interconnection is there between these aims? 

6. Give the explanation of terms ―aim‖ and ―means‖? 

 

Used literature: 

1.Пассов Е.И.   Урок иностранного языка в школе. 2-издание, доработанное. – 

Москва: Просвещение, 1988. -233 с. 

2.Рогова Г.В. Методика обучения английскому языку. (на анг.яз.): Учебное 

пособие для педагогических институтов и факультетов иностранных языков. –

Л.: Просвещение, 1975 (и последующие издания). -312 с. 
 

 

 

 

 

 

 

 

 

 

 

 

 

ТHEME №5 Content of teaching English at school, lyceum and college 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1. Theoretical problems content of teaching English 

2. Content of teaching language material 

3. The content of ELT at school, lyceum, college 

MODEL OF TEACHING 
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Aim of the lecture: to give general information about, theoretical problems content of teaching English, 

content of teaching language material and the content of ELT at school, lyceum, college 

Tasks of the lecture: 

To define features of  content of teaching language material and the content of ELT at school, lyceum, 

college  

To show theoretical problems content of teaching English 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

6. Prepares slides for the lecture 

7. Gives the list of used  literature  for the theme 

 

1. Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous knowledge. 

Listens 

 

Answers to the 

questions 

2. Main 

stage(50 min) 

2.1.Gives the main part of the theme, demonstrates and 

explains all the key-words and theoretical part. 

2.2. Explains the importance of content of teaching language 

material and the content of ELT at school, lyceum, college 

2.3. Explains descriptors in theoretical problems content of 

teaching English 

2.4.Shows the importance of using modern model of teaching 

in language learning. 

Listens and writes 

 

 

 

 

 

3. Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2.Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 5. Content of teaching English at school, lyceum and college 

Questions to be discussed 

1. Theoretical problems content of teaching English 

2. Content of teaching language material 

3. The content of ELT at school, lyceum, college 

 Key terms: content; language material; language minimum, cultural; developmental; 

skill; subskill; language units; motivation; performance 



27 

 

Theoretical problems content of teaching English 

Content of the ELT or what to teach is one of the main problems the 

methodology deals with.  Content of the ELT has its scientific category, theoretical 

and practical features, historical sources which always have been in the centre of 

attention of researchers.  There are two problems on this issue, the first one – what 

should be taught is answered content of teaching, right but common answer. What is 

the content of teaching itself? 

 The content of teaching is a methodic concept intended to formation of 

language experience using FL units in the sphere of certain themes.  

The content of teaching can be general and special. As it is determined in the 

State Education Standard (SES) content teaching of a foreign language consists of 

themes included into curriculum of schools and secondary special schools.   

2. It was mentioned before, that language material envelops vocabulary, 

grammar and pronunciation aspects. 

Content of teaching vocabulary.Thereareactive and passivetypesoflexical 

material.Active lexicon is a vocabulary used when pupil expresses his/her own 

opinion in English or comprehends the others‘ speech. Passive is used when the 

student apprehends emerged vocabulary. Active one is reproductive and passive one 

is perceptive vocabulary. Both of them make the real vocabulary of a student. 

When a student runs into unfamiliar vocabulary he/she can understand it 

because of the resemblance in the mother tongue and this is called potential 

vocabulary.If a pupil understands the word independently then it is considered as 

potential vocabulary. This kind of words include international words: (tennis-tennis, 

business-biznes, club-klub); conversion (belonging to deferent parts of speech, but 

similar in its form: work - ishlamoq,ish. About - yaqinida,haqida.); compound words 

(book+shop, pen+friend); stem familiar words (work, write, sing-worker, writer, 

singer). Another type of these words can be understood in context. 

Vocabulary in speech is divided into 3 parts: easy, comparatively difficult 

and most difficult words. 

Potential vocabulary belongs to the first one and can be divided into the 

following subtypes: 1. Form and meaning are common in the English language and in 
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mother tongue (club-klub, tennis-tennis); 2. Form and meaning are similar to second 

foreign language and in mother tongue (literature-литература, history-история); 

3.Conversions in a foreign language (work-ishlamoq, ish; far-uzoq, uzoqda); 4. Parts 

of the word taught before (bookshop, schoolboy, homework); 5.Stem and affixes are 

familiar compound words   (work+er, difficult+y); 6.Full form familiar abbreviations 

(UK- United Kingdom, RUz-Republic of Uzbekistan). 

Comparatively difficult words are frequently used which don‘t cause any 

lexical mistakes according to function and semantics (Ex. Qalam-pencil; gapirmoq-

speak; non-bread). Content area of these words is similar in two languages and it 

helps to learn but they are considered comparatively difficult words. 

The most difficult type of lexicon causes semantic, functional and formal 

difficulties. They are classified as followings: polysemantic words; compound words 

with the unfamiliar stems; ―false‖ similar words (magazine-jurnal); champion 

(champions of peace-tinchliktarafdorlari); functional words-prepositions; article; 

auxiliary verbs, etc).  

Comparatively difficult and the most difficult words consist of content of 

teaching lexicon. Content of teaching lexicon includes the words which is the part 

of lexical minimum and learned by doing special exercises because of their 

difficulties. The difficulty appears on the form, meaning or usage of the words in 

different context. Actually, words can be difficult for its semantic, functional, formal 

points.  

We should take into consideration lexical approximation. A learner doesn‘t 

have to use exact word, which means she/he may use another synonym instead, 

which may not fully coincide with the context. 

The content of teaching grammar.Content of teaching materials of language 

claimed as part of teaching grammar. Content of teaching grammar contains teaching 

part of grammar phenomena with the help of special rules (not exact rules but models 

or algorithms) and particular exercises. We can say that each side of grammar 

phenomenon, or two or three of them (function, semantics, and form) can be placed 

in content of teaching grammar.  
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Units of the English languages can be divided into two following groups 

according to their difficulty: 1) the most complicated grammar phenomena in which 

quantity of mistakes increases while changing grades; 2) average difficult grammar 

occurrences which quantity of mistakes are met in different grades; 3) grammar 

occurrences in which reducing quantity of mistakes are considered or no mistakes 

during occurring speech. 

It is clear from schooling experiences that some occurrences are taught easily 

with respect to positive sides of experiment of language. For example, the usage of 

the nouns in plural, function of possessive, meaning of prepositions etc. 

There exist other grammar occurrences in which mistakes are quickly resolved with 

the help of teacher‘s footnote (ordinary general rule). But there are such kinds of 

grammar errors among them they are very stable (living) and they move from grade 

to grade. They are needed to be explained in details, not as special rules but with the 

help of models and speech patterns. 

The content of teaching grammar of the English language should be chosen 

according to the three following methodic measures: taking into consideration 

student‘s grammar experiences on the native language, basing on earned experiences 

of the English language and reckoning with order of grammar occurrences. These 

scientific measures belong to Methodist T.Q. Sattorov who researched perfectly 

grammar teaching matters of the English language at Uzbek schools. But anyway we 

shouldn‘t forget about grammar approximation. It means that we couldn‘t demand the 

students‘ perfect type of speech. 

The content of teaching pronunciation.The main aim of Teaching 

Pronunciation at a secondary school is forming and developing phonological 

competence, i.e. pronunciation and intonation subskills. The English pronunciation 

norm is called Received Pronunciation (RP). Components of Phonological 

competence: sounds, stress, rhyme, rhythm, intonation. Teaching Pronunciation in a 

secondary school is centered on the idea of approximation, which means: 

- reducing the amount of phonetic material (4 types of English intonation are  

studied); 
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- admittance of some deterioration of pronouncing particular sounds (t, d, l, n, th, r), 

which does not disrupt communication between speakers. 

By pronunciation skills we mean habits of phonetically correct pronunciation 

and recognition of all the sounds studied while listening to the speech of others. 

By rhythmical-intonation skills we mean habits of producing intonationally and 

rhythmically correct speech and comprehension of the speech of others. 

Questions: 

1. How do you differentiate the terms ―language material, language minimum and 

content of teaching‖? 

2. What types of components content of teaching English do you know? 

3. What types of approximation are there in the content of teaching English? 

4. What kind of criteria are there for choosing language material in the content of 

teaching? 

5. What kind of approaches to listening do you know? 

6. For specific levels of learners – elementary, intermediate, advanced – which 

approach to teaching listening do you consider the most suitable? Why? 

7. When would an integrated approach to teaching listening be most appropriate? 

 

Usedliterature: 

1.Азимов Э.Г., Щукин А.Н. Новый словарь методических терминов и понятий 

(теория и практика обучения языкам). – Москва: ИКАР,2009. -448 с. 

2.Верещагина И.Н., Рогова Г.В., Языкова Н.В. Методика обучения английскому 

языку: 1-4 классы: Пособие для учителей и студентов педагогических вузов. -4-

е изд. – Москва: Просвещение, 2008. -223с. 

3.Гальскова Н.Д. Современная методика обучения иностранным языкам: 

Пособие для учителя. -2-е изд. – Москва: АРКТИ, 2003. -162 с. 
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ТHEME № 6 Methods of teaching and learning English at school, lyceum and college 

 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1. Approach, method and techniques 

2. Methods of FL teaching and learning 

3. Advices for effective teaching 

Aim of the lecture: to give general information about approach, method and techniques, methods of FL 

teaching and learning and advices for effective teaching 

Tasks of the lecture: 

To define features content of approach, method and techniques 

To show Methods of FL teaching and learning 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

8. Prepares slides for the lecture 

9. Gives the list of used  literature  for the theme 

 

1. Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 min) 

2.1. Gives the main part of the theme, demonstrates and 

explains all the key-words and theoretical part. 

2.2. Explains the importance of approach, method and 

techniques 

2.3. Explains descriptors in Methods of FL teaching and 

learning 

2.4. Shows the importance of using modern model of teaching 

in language learning. 

Listens and writes 

 

 

 

 

 

3. Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2. Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

 

MODEL OF TEACHING 
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Lecture 6. Methods of teaching and learning English at school, lyceum and 

college 

Questions to be discussed 

1. Approach, method and techniques 

2. Methods of FL teaching and learning 

3. Advices for effective teaching 

Key terms: approach, method, techniques, design, procedure, classroom activities, 

effective teaching   

Approach, method and techniques 

In the second half of the 20
th

 century the language teaching profession was 

involved  in  a search. That search was popularly called ―method‖, it meant single 

way that would successfully teach students a foreign language in the classroom.  

Historical accounts of the profession tend therefore to describe a succession of 

methods each of which is more or less discarded in due course of time as a new 

method takes place.  

What is a method? Three decades ago Edward Anthony gave us a definition 

that has admirably withstood the test of time. His concept of method was the second 

of three hierarchical elements, namely, approach, method and technique. An 

approach, according to Anthony, is a set of assumptions dealing with the nature of 

language, learning, and teaching. Method is an overall plan for systematic 

presentation of language based upon a selected approach. Techniquesare the specific 

activities manifested in the classroom that are consistent with a method and therefore 

in harmony with an approach as well.  

To this day Anthony‘s terms are still in common use among language teachers. 

Later,   Jack Richards and Theodore Rodgers proposed another formulation of 

―method‖, telling it ―is an umbrella term for the specification and interrelation of 

theory and practice‖. They also spoke about ―design‖ and ―procedure‖. Designs 

specify the relationship of those theories to classroom materials and activities. 

Procedures are the techniques and practices that are derived from one‘s approach and 

design.  According to Richards and Rodgers, a method consists of six  important 
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elements: objectives, syllabus, activities, learners‘ role, teacher‘s role and 

instructional materials.   

Methods of teaching foreign languages 

There are many methods of teaching languages. Some have had their heyday 

and have fallen into relative obscurity; others are widely used now; still others have a 

small following, but contribute insights that may be absorbed into the generally 

accepted mix.   

The grammar translation method instructs students in grammar, and provides 

vocabulary with direct translations to memorize. Most instructors now acknowledge 

that this method is ineffective by itself. It is now most commonly used in the 

traditional instruction of the classical languages.  

Communicative language teaching (CLT) is an approach to the teaching of 

languages that emphasizes interaction as both the means and the ultimate goal of 

learning a language. It continues to be popular, particularly in Europe, where 

constructivist views on language learning and education in general dominate 

academic discourse.  

The direct method, sometimes also called natural method, is a method that 

refrains from using the learners' native language and just uses the target language. 

The direct method operates on the idea that second language learning must be an 

imitation of first language learning, as this is the natural way humans learn any 

language - a child never relies on another language to learn its first language, and 

thus the mother tongue is not necessary to learn a foreign language.  

The audio-lingual method has students listen to or view recordings of 

language models acting in situations. Students practice with a variety of drills, and 

the instructor emphasizes the use of the target language at all times.  

Blended learning combines face-to-face teaching with distance education, 

frequently electronic, either computer-based or web-based. It has been a major 

growth point in the ELT (English Language Teaching) industry over the last ten 

years.  

Online teaching can also include tutoring on the Internet, there are those 

individuals who have actually started personal web sites for the specific use of online 
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teaching or tutoring to help people learn about a subject or those who need help on 

their homework, obviously this is mostly for school age children and high school 

students but it is a form of online teaching as well. Imperatives are the main 

structures to transfer or communicate information. The student is not forced to speak, 

but is allowed an individual readiness period and allowed to spontaneously begin to 

speak when the student feels comfortable and confident in understanding and 

producing the utterances. There are   five functional categories in language   learning: 

personal, interpersonal, directive, referential, and imaginative. 

Advices for effective teaching 

If you want to influence learners for good, you should not only love to teach; you 

should love each person you teach. As you show your love for those you teach, they 

become more open to learning from you and more aware of their eternal worth. Seek 

to understand those you teach. As you do, you will be better able to teach lessons that 

meet individual needs. Search for ways to help new members and those who have 

been less active feel welcome in your class. Invite them to come, and introduce them 

to other class members. Invite them to participate by asking them questions you know 

they can answer and otherwise helping them feel comfortable in class. 

Do all you can to know class members‘ interests and needs. 

Learn class members‘ names and call them by name. 

Listen attentively to class members and express sincere appreciation for their 

participation. 

No teacher should fall into a monotonous pattern of presenting the same kind of 

lesson week after week. When you teach with variety, learners tend to understand 

principles better and retain more. As you strive to choose effective teaching methods, 

ask yourself: Will the method invite the Spirit? Will the method help learners better 

understand the gospel principle? Will the method invite students to participate in the 

lesson? Will the method make the best use of time? 

It is important to begin your lesson in a way that prepares others to learn. You can do 

such things as present an object lesson, write questions on the board, or have 

someone read a story or scripture. 

http://www.lds.org/manual/teaching-no-greater-call-a-resource-guide-for-gospel-teaching/lesson-1-love-softens-hearts?lang=eng
http://www.lds.org/manual/teaching-no-greater-call-a-resource-guide-for-gospel-teaching/lesson-2-understanding-those-you-teach?lang=eng
http://www.lds.org/manual/teaching-no-greater-call-a-resource-guide-for-gospel-teaching/lesson-4-helping-new-members-and-less-active-members?lang=eng
http://www.lds.org/manual/teaching-no-greater-call-a-resource-guide-for-gospel-teaching/lesson-4-helping-new-members-and-less-active-members?lang=eng
http://www.lds.org/manual/teaching-no-greater-call-a-resource-guide-for-gospel-teaching/lesson-25-teaching-with-variety?lang=eng
http://www.lds.org/manual/teaching-no-greater-call-a-resource-guide-for-gospel-teaching/lesson-27-choosing-effective-methods?lang=eng
http://www.lds.org/manual/teaching-no-greater-call-a-resource-guide-for-gospel-teaching/lesson-28-beginning-the-lesson?lang=eng


35 

 

It is also important to conclude your lesson in a way that invites learners to live what 

they have learned. You can review the main principles taught and ask learners how to 

apply them, ask an individual to summarize the main points of the lesson, and bear 

testimony of the principles. 

As a gospel teacher, you should do all you can to create an atmosphere that 

contributes to learning. Preparing a comfortable and inviting classroom is important 

to encouraging learning. Helping class members respect you and each other will also 

contribute to a learning atmosphere. 

One of the most important things you can do is to promote reverence. Begin by being 

a good example of reverent behavior. Set limits that define what behavior is 

acceptable and unacceptable in your class. If you teach children, take time to explain 

clearly what reverent behavior is. Using music in the lessons you teach will help 

learners feel reverent. 

Try to help the person participate in positive ways, and if necessary speak 

privately with the person. As you seek to resolve the problem, do all you can to show 

the person you care about him or her. 

 Make sure the classroom is neat and organized. 

 Encourage learners to respect you and each other by inviting them to listen to 

others, speak in turn, and respond positively to others‘ comments. 

 To encourage reverence, prepare your lessons carefully so that there is little 

confusion and you can vary your lesson as necessary to restore a reverent 

atmosphere. 

 When learners are disruptive, move closer to them or invite them to participate in 

the lesson 

Questions : 

1. What is the difference between approach, method and techniques? 

2. What methods of FL teaching and learning do you know? 

3. What advices for effective teaching can you give? 

 

Usedliterature: 

http://www.lds.org/manual/teaching-no-greater-call-a-resource-guide-for-gospel-teaching/lesson-29-concluding-the-lesson?lang=eng
http://www.lds.org/manual/teaching-no-greater-call-a-resource-guide-for-gospel-teaching/lesson-20-preparing-the-classroom?lang=eng
http://www.lds.org/manual/teaching-no-greater-call-a-resource-guide-for-gospel-teaching/lesson-23-reverence?lang=eng
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ТHEME № 7 Common European Framework of Reference for Languages: Principles of 

teachingin the conditions of Uzbekistan. 

 Model of teaching 

Time – 2 h. Number of students from 20 to 80 

Plan of the lecture 1.Document of ―Common European Framework of Reference for 

Languages: Learning. Teaching.  Assessment‖ 

2. Descriptors in the CEFR. 

3. The modern model of teaching and learning English in Uzbekistan. 

 

 

Aim of the lecture:to give general information about CEFR, importance of CEFR in Uzbekistan, to give 

information about CEFR levels, to explain the modern model of teaching English. 

MODEL OF TEACHING 
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Tasks of the lecture: 

 To define features of  each CEFR level 

 To show the importance of teaching English by modern technologies 

 To clarify stages and levels of FL 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

10. Prepares slides for the lecture 

11. Gives the list of used  literature  for the theme 

 

1. Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3.  Asks questions in order to recall previous knowledge. 

Listens 

 

Answerstothequestions 

 

 

 

 

2. Main 

stage(50 min) 

2.1.Gives the main part of the theme, demonstrates and 

explains all the key-words and theoretical part. 

2.2. Explains the importance of CFER  

2.3. Explains descriptors in CEFR 

2.4.Shows the importance of using modern model of teaching 

in language learning. 

 

Listens and writes 

 

 

 

 

 

3. Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2.Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 
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Lecture 7.Common European Framework of Reference for Languages: 

Principles of teaching  in the conditions of Uzbekistan 

Questions to be discussed 

1. Document of ―Common European Framework of Reference for Languages: 

Learning. Teaching.  Assessment‖ 

2. Descriptors in the CEFR 

3. The modern model of teaching and learning English in Uzbekistan 

Key terms: CEFR, descriptors, learning, teaching, assessment, syllabuses, 

curriculum, guidelines, examination, textbooks, language proficiency, transparency 

of course, a single educational space, Modern languages, approach, multistage model 

of education, communicative competence 

 Document of “Common European Framework of Reference for 

Languages: Learning. Teaching. Assessment” 

       The document of ―Common European Framework of Reference for Languages: 

Learning. Teaching. Assessment‖ (CEFR) was created by the Council of Europe.  
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The CEFR document is the result of a need for a common international framework 

for language learning facilitated co-operation among educational institutions in 

different countries. It was demanded to create a single and integrated educational 

space in Modern languages teaching/learning and international standards of language 

assessment in European countries. The main function of this document was to 

provide a common basis for the elaboration of language syllabuses, curriculum, 

guidelines, examination, and textbooks across Europe. It also provided a method of 

assessing and teaching which was applied to all Modern languages in Europe.  

         Under the CEFR learning language proposes during a whole life as dynamic 

progressionthrough all levels. That‘s why the aim of the CEFR is to designate 

standards to be reached to subsequent stages of teaching and learning Modern 

languages. This document has been accepted as a standard framework to be 

implemented also in many other countries, i.e. in every language teaching and 

learning context. The CEFR has been translated into at least 37 languages. 

According to the CEFR, learners of every LT context should be facilitated to 

gain the particular proficiency level in a particular stage of learning.  

Learning Modern languages through a whole life proposes six common 

reference levels of education: 

 

C2 

C1 

Mastery 

Effective Operational 

Proficiency 

Proficient user 

B2 

B1 

Vantage 

Threshold 

Independent user 

A1 

A2 

Waystage 

Breakthrough 

Basic user 

 

In the CEFR the cultural context is observed in the language setting. Cultural 

context proposes taking into consideration the specifics of national condition of 

teaching and learning Modern languages, and the national-cultural features of the 

adjoined languages (learned and native languages).  Acquiring each stage 
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successively learners have real opportunity to communicate with people of other 

language contexts. 

Descriptors in the CEFR 

In the CEFR document the reference of six levels is given and design as 

illustrative descriptors (scales) in the term of ―Can Do” statements from level A1 to 

C2.  These scales can be used as a tool for comparing levels of ability amongst 

learners of FL and also offer ―a means to map the progress‖ of learners.  The 

common reference levels of CEFR are shown in the Table 1.   

Pro      Table 1: Common Reference Levels (global) 

C2 Can understand with ease virtually everything heard or read. Can summarize 

information from different spoken and written sources, reconstructing 

arguments and accounts in a coherent presentation. Can express him/herself 

spontaneously, very fluently and precisely, differentiating finer shades of 

meaning even in more complex situations. 

C1 Can understand a wide range of demanding, longer texts, and recognize 

implicit meaning. Can express him/her fluently and spontaneously without 

much obvious searching for expressions. Can use language flexibly and 

effectively for social, academic and professional purposes. Can produce 

clear, well-structured, detailed text on complex subjects, showing controlled 

use of organizational patterns, connectors and cohesive devices. 

B2 Can understand the main ideas of complex texts on both concrete and 

abstract topics, including technical discussions in his/her field of 

specialization. Can interact with a degree of fluency and spontaneity that 

makes regular interaction with native speakers quite possible without strain 

for either party. Can produce clear, detailed text on a wide range of subjects 

and explain a viewpoint on a topical issue giving the advantages and 

disadvantages of various options. 

B2 Can understand the main points of clear standard input on familiar matters 

regularly encountered in work, school, leisure, etc. Can deal with most 

situations likely to arise whilst travelling in an area where the language is 

spoken. Can produce simple connected texts on topics which are familiar or 
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of personal interest. Can describe experiences and events, dreams, hopes & 

ambitions and briefly give reasons and explanations for opinions and plans. 

A2 Can understand sentences and frequently used expressions related to areas 

of most immediate relevance (e.g. very basic personal and family 

information, shopping, local geography, employment). Can communicate in 

simple and routine tasks requiring a simple and direct exchange of 

information on familiar and routine matters. 

Can describe in simple terms aspects of his/her background, immediate 

environment and matters in areas of immediate need. 

A1 Can understand and use familiar everyday expressions and very basic 

phrases aimed at the satisfaction of needs of a concrete type. Can introduce 

him/herself and others and can ask and answer questions about personal 

details such as where he/she lives, people he/she knows and things he/she 

has. Can interact in a simple way provided the other person talks slowly and 

clearly and is prepared to help. 

 

        The scales given in the table are global and they are not exhaustive, because they 

are not taking into consideration every context of language use. The CEFR describes 

language learners‘ ability in terms of ―speaking, listening, reading and writing‖ at six 

reference levels.The referencelevels of FL are examined through communicative 

tasks and activities. 

Teaching and learning FL under the CEFR is based on the competence-based 

teaching. This approach is an educational movement that refers to the outcomes of 

learning in the development of language programs and language skills of students. 

The essence of this approach is a new content-based on forming and developing a set 

of learners‘ competences. The process of acquiring this content brings action-oriented 

character. Language use, embracing language learning, comprises the actions 

performed by learners who as individuals and as social agents develop a range of 

competences, both general and particular all components of the communicative 

competence. The main feature of this approach is orientation to results of FLT/L 
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fixed in the State Educational Standard.  For this purpose descriptors what the 

learners should know and can be put on the curriculum in the result are worked out. 

The modern model of teaching and learning English in Uzbekistan 

In Uzbekistan ELT is seen as a career in a field of educational specialization: it 

requires a specialized knowledge base obtained through both academic study and 

practical experience.  Nowadays the demonstration of a certain level of proficiency in 

English as component of certification is required. 

The domestic multistage model of continuous and successive FLT includes the 

following levels of FL given in the Table 2. 

Table 2. The stages and levels of FL 

Educational stage Classes Levels according 

to CEFR 

Primary and 

secondary education 

1-4  forms at school A1 

5-9 forms at school A2 

Language-oriented schools A2+ 

Special secondary 

education 

Academic lyceum 

1-3 courses 

B1 

Vocational colleges 

Language-oriented academic lyceums   B1+ 

Higher education Bachelor degree non-linguistic institutes 

and universities 

B2 

Master degree non-linguistic institutes 

and universities 

The second language in Bachelor and 

Master degree  institutions and 

universities 

Bachelor degree linguistic institutes and 

universities 

C1 

Master degree linguistic institutes and 

universities 
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School education falls apart into two stages: 1) the primary education (1-4 forms) and 

2) the secondary education (5-9 forms). Education at academic lyceums is considered 

as upper secondary education.  At vocational colleges ELT concerns 1) General 

English and 2) English for Specific Purposes (ESP) or English for Occupational 

Purposes (EOP). ESP is traditionally associated with study at college and non-

linguistic institute and university. In the Uzbek educational system study at lyceum 

and college is considered as a profile education: 1) study at academic lyceum 

provides intensive development of intellectual abilities, deep, differentiated and 

vocational-oriented education,  after academic  lyceums they can continue further 

education at institutes and universities, or undertake some job; 2) study at vocational 

college provides deep development of professional abilities, obtaining one of the 

professions,  graduates of professional colleges get certificate of a junior specialist.  

Teaching and learning English at this stage of education demands study of general 

English and English for specific purposes, i.e. to develop both the language 

competency, study skills which will help them to succeed in further education and 

occupation/job. 

         The higher education provides training of qualified specialists at the Bachelor 

and Masters‘ degree departments (Pre-service FL training). The Table above does not 

present post-graduate education (institution of senior scientific personnel and 

researches) and upgrading courses of In-service teachers training and retraining to 

change a qualification. 

The effectiveness of teachers‘ pedagogical activity, at first, depends on 

acquiring the ideas of modernization. A modernization means: 1) changing the goal 

and results of education; application of modern methods and technologies in practice 

of teaching/learning; reworking out the state standards and curriculums for EL 

teaching and learning. Thus, all components of methodical system of ELT should be 

modernized, particularly: 1) approaches and principles to EL teaching and learning;  

2) goals of teaching and learning; 3) content of EL teaching and learning; 4) aids, 

methods and techniques; 4) ways and forms of control of the results of EL teaching 

and learning. 
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In our conditions the CEFR is used for development of the language policy to 

set minimum language requirements for a wide range of purposes, in curriculum 

planning, preparing textbooks and development of methods of teaching and 

evaluation. It is intended for dynamic progress in acquiring FL. 

Questions: 

1.  What is the goal of the CEFR? 

2.    What do we mean by descriptors in the CEFR? 

3. Why do we adapt the CEFR to the national context of Uzbekistan? 

4. What terms are used for descriptors?  

 

Usedliterature: 

1.Celce-Murcia, Marianne. (Ed.).  Teaching English as a Second and Foreign 

Language. 3
rd

 ed. − Boston (USA):  Heinle&Heinle Publishers, 2001. −584 p. 

2.Common European Framework of Reference for Languages: Learning. Teaching.  

The Council of Europe. - Strasbourg, 1996. The final draft was published in 2001.  

3.Council of Europe (Ed.). Modern Languages: Learning, Teaching, Assessment. 

ACommon European Framework of Reference. − Cambridge: Cambridge University 

Press, 2001.−260 p. 

 

 

 

 

ТHEME № 8 Means of teaching foreign language 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1. Learning set of students 

2. Learning set of a teacher 

Aim of the lecture: to give general information about learning sets of students 

and a teacher 

Tasks of the lecture: 

To define features learning sets of students and a teacher 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

MODEL OF TEACHING 
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Pedagogical technology Circle discussion, cluster 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

12. Prepares slides for the lecture 

13. Gives the list of used  literature  for the theme 

 

1. Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 min) 

2.1. Gives the main part of the theme, demonstrates and 

explains all the key-words and theoretical part. 

2.2. Explains the importance of learning sets of students 

and a teacher 

2.3. Explains descriptors in Methods of FL teaching and 

learning 

2.4. Shows the importance of using modern model of teaching 

in language learning. 

Listens and writes 

 

 

 

 

 

3. Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2. Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture8.  Means of teaching foreign language 

Questions to be discussed: 

1.Learning set of students 

2.Learning set of a teacher 

Key-terms: set of the students, the purpose of education, didactic material, the 

standard program of a school course, set of the teacher 

Learning set is material of an educational process that helps the teacher to 

organize effective learning of a foreign language, and for students - effectively master 

it. The system that aids teaching foreign language at school should consist of two 

subsystems: first - a subsystem of funds used by students, and the second - a 

subsystem used by teachers for more successful solution of educational problems 

presenting at some point or another in a particular fragment of the educational 

process in general. Both subsystems are in dialectical unity: they are mobile, 

interdependent and correlated. 

Learning set of students 

Set of the students who learn foreign languages, should consist of a number of 

facilities, the number of which depends on the stage of learning from a particular 
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class may vary slightly. Subsystem aids of the student include: textbook, phonogram 

(or audio or video aids), cutting didactic material, the album scene paintings, 

collection of exercises on  basis of publication, books for home reading, dictionaries, 

books about different  characters. Of course, notall  classes  are to  have the complete 

set of all  benefits. Depending on the purpose of education, their number can  be 

different. 

The textbook for the student is the core of this system.  All associated training 

facilities with it depend on the textbook directly or indirectly. The main content of the 

textbook consists of exercises. Textbooks reflect complex approach to learning 

process, which in practice means parallel training for all four kinds of speech activity 

- listening, speaking (in two forms – monologue and dialogue), reading and writing. 

Although the writing is not a subject of special study in the school, yet its role as a 

medium of instruction is difficult to mark.However, the textbook as a guide by which 

a foreign language is taught, does not transmit a sounding speech. Therefore  the 

textbook is provided with  a CD for listening activities   and  some videotapes  are 

also attached . 

The textbook, must be used along with a number of visual aids, especially on 

primary and secondary stages of education. These include the didactic material 

("cash" with letters, combinations of letters, numbers, and so on), the album with 

colorful pictures for the development of speaking skills. 

In addition to the textbook therealso should be a special use of learning and 

reading material during independent work. Here we are talking about a workbook 

with exercises on the basis of the so-called printing. For example, in workbook there 

can be a task - to insert appropriate article or synonym which student must write in 

pencil on a blank area of the corresponding lexical unit. Such exercises can be 

preparation for studying language material and to master the relevant types of 

speaking activity.To improve the effectiveness of teaching a textbook should be 

equipped with special books for ―home reading‖, dictionaries and reference books of 

different  character (grammar reference, lexical comments, directory of regional 

geographical notes, etc.). 

Learning set of a teacher 
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Central, organizing and guiding element of the second subsystem - the 

subsystem aids designed for teachers are two facilities: the standard program of a 

school course "foreign language" and a book for the teacher, the latter must conform 

strictly to the textbook. 

The main objective of the book for the teacher is to offer specific 

methodological recommendations directed to the most appropriate solution and 

rational all educational objectives set out in the book for the student teacher to 

provide assistance to methodically competent construction series of lessons, 

individual lessons, and also relevant phases of individual lessons. Specific and 

methodical commitment of recommendations- the main feature of the current manual. 

Because of the high requirements to modern lessons the use of various range of 

effective learning tools foreign language teacher‘s set should be more capacious in 

comparison with a set of pupil: he is obliged to ensure the successful development of 

such kinds of foreign language activities as listening, speaking, reading, and create 

the most favorable conditions for mastering language material. The scope of the 

teacher  must include: programs, a book for teachers; set of tracks as a disk, and as 

films; set videotapes; didactic distributing material; large format wall paintings; 

handouts; collection of programmed exercises. 

The standard program as a basic documentwhich regulates and directs the 

educational process, the teacher needs for proper understanding of the objectives, 

content and structure of foreign language teaching in schools.  

Set of audio and videotapes are created in order to provide primarily rational learning 

listening and speaking in a dialogical and monological form. 

Distributing didactic material-handouts (letters, numbers, transcription signs 

cards to work in pairs, games) is particularly relevant in the initial stage of learning, 

where students learn the art of reading, writing, basic skills which are formed on the 

basis of the speech communication speech samples. 

In today's  teaching process, an important role  is given to the use of large  

paintings and wall charts on sections of grammar, vocabulary, phonetics, according 

to the rules of reading and word building which serve excellent tool not only for the 

initial familiarization with the test material, but also for its systematization on  
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advanced stages of learning. A special place in the set for teachersis given to the 

workbooks that are based on programming (for study in the first grammatical and 

lexical material), and notes for laboratory assignments. The role of these collections 

especially increases in working conditions of teachers in specialized classrooms 

equipped with language laboratory equipment. It is in the language lab where 

students should do large number of laboratory tasks, constructed in accordance with 

the teaching materials presented in the textbook for the student. 

Thus, a set of teachers consists of sufficient number of components through which 

the teacher of foreign language can implement the educational process at a  high level 

of performance of all students. 

 

Questions: 

1. What do you understand by means of teaching foreign language? 

2. What does the set of student include? 

3. Speak about set of foreign language teacher. 

4. What is the role of distributing didactic material? 

5. Speak about the content of  standard program of the subject ‖Foreign 

language‖ 

Usedliterature: 

1.Сысоев П.В., Евстигкеев М.Н. Методика обучения иностранному языку с 

использованием новых технологий: Учебно-методическое пособие для 

учителей, аспирантов и студентов. -Ростов-на-Дону: Феникс; Москва: Глосса 

пресс, 2010. -182 с. 

2.Тарасюк Н.А. Иностранный язык для школьников: Уроки общения (на 

материале английского языка). –Москва: Флинта; Наука, 1999.   -112 с. 

3.Юзликаев Ф.Р. Методика интецификации дидактической подготовки учителя-

бакалавра. -Ташкент: ТГПУ, 2008. -215 с. 

  

 

 

ТHEME №9 Teaching English pronunciation 

 Model of teaching 

MODEL OF TEACHING 
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Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1. The essence of teaching pronunciation 

2.Distribution and typology of pronunciation material 

Aim of the lecture: to give general information about, the essence of teaching pronunciation, 

distribution and typology of pronunciation material 

 

Tasks of the lecture: 

To define the essence of teaching pronunciation 

To show distribution and typology of pronunciation material 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

14. Prepares slides for the lecture 

15. Gives the list of used  literature  for the theme 

 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 

min) 

2.1. Gives the main part of the theme, demonstrates 

and explains all the key-words and theoretical part. 

2.2. Explains the essence of teaching pronunciation 

2.3. Explains distribution and typology of 

pronunciation material  

2.4. Shows the importance of using modern model of 

teaching in language learning. 

Listens and writes 

 

 

 

 

 

3. 

Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2. Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 9. Teaching English pronunciation 

Questions to be discussed 

1. The essence of teaching pronunciation 

2.Distribution and typology of pronunciation material 

Key terms: pronunciation skill, phonetic material, pronunciation minimum, content 

of teaching pronunciation (CTP), pronunciation norm, pronunciation unit, phonetic 

case, phonetic system, phonetic exercise, phoneme/sound, approximation. 

  

The essence of teaching pronunciation 
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Pronunciation plays a special role in the content of language material, as it 

requires the awareness of pronouncing and linking sounds of a sentence as well as 

following intonation. There appear a question - Is it possible to achieve perfect 

foreign pronunciation? Methodologists have the exact answer: pupils learn 

approximated foreign language (proper pronunciation could be achieved in mother 

tongue and second language).  

 Approximation of the pronunciation is firstly characterized by the condition of 

secondary education, i.e. the unnatural climate of teaching foreign language, so 

pronunciation is more complex than vocabulary and grammar. 

 The main requirement is acquiring relatively fluent foreign pronunciation. 

Firstly it provides comprehension of communicants, secondly it demands acquiring 

middle speed of speech skill (it is known the speed of the EL speech means to be 

average pronunciation 220-250 words in a minute. Keeping in mind that speech units 

exist only in sound images and that pronunciation is mixed with vocabulary and 

grammar skills, they are usually acquired integrally. Pronunciation skill is a unique 

language act that provides the expression of speech units through relevant sounds 

 The issue of when to start teaching pronunciation was the reason of various 

discussions. It is not logical to select definite grade or stage in methodology as 

acquiring pronunciation depends on speech skills and habits. The following order as a 

general law is recommended for all schools: almost all sounds are introduced in the 

initial stage of education; the middle stage continues teaching new sound 

combinations, stress and intonation; in the middle or higher stages all pronunciation 

cases are developed. Hearing during acquisition of language materials as vocabulary 

and grammar develops pronunciation skill.  

Distribution and typology of pronunciation material 

 Minimum of the EL phonetic (pronunciation) is selected according to 

vocabulary and grammar minima. Language material is usually consists of active and 

passive minima. The notions of active and passive in phonetic (pronunciation) 

minimum are treated differently. Active and passive pronunciation minima are 

learned simultaneously. They are included in the complex language skills and appear 

in speaking and perception. 
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 Active and passive minima are distinguished as follow: active minimum admits 

approximation, but it is not found in passive. Active minimum works in the range of 

limited phonetic material and in passive it is possible to meet variants of foreign 

language phonemes.    

Pronunciation minimum is general for definite educational institution, for ex., 

for secondary schools in spite of the language experience of pupils. As the sounds, 

sound combinations, phonetic cases and intonation of the learned foreign language 

compile pronunciation minimum.  

 It is inevitable that all phonetic units of foreign language lexical-grammatical 

material occur in pronunciation minimum. But it is methodically known that 

pronunciation units that are easy to learn are not taught in separate exercises, because 

they are not included into the content of teaching pronunciation. Thus minimum 

doesn‘t consider language experience, and the content of teaching pronunciation 

compiles cases that require special time and power for definite difficulties in 

acquisition.  

There is a classification that takes into account the difficulties of assimilation 

of all units in different norms that are included in the content of teaching 

pronunciation (CTP): difficult cases referring to articulation, opposition, position and 

acoustics.   

 Pronunciation minimum is selected according to the following criteria: (1) the 

proportion of phonetic unit to the need of speech communication; (2) appropriate 

style for selection; (3) normativity of pronunciation; (4) prevalence.  

According to the first criterion there are selected phonemes and intonemas that 

differ meaning, as pronunciation minimum includes all phonemes (but not their 

variants).  

Appropriate style for selection takes as a base full style of pronunciation, i.e., 

literary, academic style (conversation style is not appropriate). Literary style could 

seem to be more artificial but it is more suitable to secondary education. 

 Criterion of pronunciation norm is close to style criterion, the task of which 

not to allow the inclusion of dialectal pronunciation into pronunciation minimum. It 

is recommended to learn phonetic sample, i.e. literary pronunciation.  
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Prevalence is also like criteria of style and norm. The most used phonetic units 

are selected and included into phonetic minimum.  

On the base of these criteria pronunciation minimum is selected from the 

phonetic system of the learned foreign language. The most used phonetic units in 

speech are selected and included into minimum. In keeping the criteria the phonetic 

peculiarities of the EL are taken into consideration.  

In distribution of vocabulary and grammar material the first issue was to divide 

into active and passive. Distribution of phonetic material in pronunciation is 

particular. The listened (passive) and uttered (active) pronunciation units are not 

acquired alternately but simultaneously, there occur inner speech in listening and 

outer (oral) speech in utterance.  

Distribution of phonetic material occurs according to the following scientific-

methodical criteria: 1) speech orientation; 2) distribution of difficulties. These criteria 

act variously in different textbooks. The common thing is that the received lexical-

grammatical distribution predetermines pronunciation distribution.  

Typology of pronunciation material. The most appropriate methodic way is 

that phonetic material is methodically typed for forming pronunciation skill.   

There are two types in methods of teaching foreign language. The first leads to 

find reasonable methods of teaching pronunciation through dividing all units of 

phonetic minimum into easy/difficult.  

According to the second type only difficult units of the content of teaching 

pronunciation (CPT) are divided into noted four (articulation, opposition, position 

and acoustics) groups.  

From the content of typology we see that it covers sounds, sound units and 

phonetic cases. Typology of intonation is another kind. 

Methodical typology of the definite language pronunciation units are 

considered in the stages of presentation, doing exercises and usage that are carried 

out for developing pronunciation skills.  

 

Questions : 

1.What is the essence of teaching pronunciation? 
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2.What can you say about the core of acquiring approximated pronunciation? 

3.What are the main principles (criteria) of selecting phonetic/pronunciation 

minimum? 

4.What elements does the content of teaching pronunciation include? 

 

Used literature: 

1.ЮсуповЎ.Қ.Contrastive linguistics of the English and Uzbek languages. -

Тошкент: Akademnashr, 2013. -288 b. 

2.Ahmedova  L.T., Narmuratova V.I.  English Teaching Practicum. − Tashkent: 

UWED. −163 p. 

3.BrumfitCh.T. Communicative Methodology in Language Teaching. − Cambridge: 

Cambridge University Press, 1990. −176 p.  

 

  

 

 

ТHEME № 10 Ways and principles of forming anddeveloping pronunciation skills. 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1. Imitative and analyzed methods of teaching pronunciation. 

2. The principles of teaching pronunciation 

Aim of the lecture: to give general information about imitative and analyzed methods of teaching 

pronunciation, the principles of teaching pronunciation 

Tasks of the lecture: 

To define importance of imitative and analyzed methods of teaching pronunciation 

To show the principles of teaching pronunciation 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

16. Prepares slides for the lecture 

17. Gives the list of used  literature  for the theme 

 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answerstothequestions 

MODEL OF TEACHING 
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2. Main 

stage(50 

min) 

2.1. Gives the main part of the theme, demonstrates 

and explains all the key-words and theoretical part. 

2.2. Explains the importance of imitative and analyzed 

methods of teaching pronunciation 

2.3. Explains the principles of teaching pronunciation  

2.4. Shows the importance of using modern model of 

teaching in language learning. 

Listens and writes 

 

 

 

 

 

3. 

Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2. Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 10.Ways and principles of forming anddeveloping pronunciation skills. 

Questions to be discussed: 

3. Imitative and analyzed methods of teaching pronunciation. 

4. The principles of teaching pronunciation 

Key terms:imitative,  analyzed methods, phonetic drill, approximated pronunciation. 

Imitative and analyzed methods of teaching pronunciation 

Presentation of the new sound requires imitative and analyzed kinds of work.  

In methodology they are called imitative and analyzed methods of teaching 

pronunciation. 

Imitative method is natural and simple. But it is based on unconscious 

acquisition of the language and its pronunciation. Imitation requires from the teacher 

accurate pronunciation and from the pupil sharp hearing ability.  

Analyzed method, on the contrary, requires the work through consciousness, 

which results in the development logical thinking. Understanding, thinking out and 

uttering of pronunciation unit is fulfilled through analysis.  

Imitative method can be used alone when the existing pronunciation skill has a 

positive influence, but the analyzed method is always accompanied by imitation.  

Phonetic exercises support to form pronunciation skill of the EL. Mastering 

pronunciation in the process of teaching foreign language very much differs from 

learning lexical and grammar material, hence from learning native language 

pronunciation. Pronunciation is taught according to the following principles: 

1. Using information of comparative analysis of phonetic systems of foreign 

language and language(s) the pupils speak. The steady pronunciation skill of the pupil 

who started to learn a foreign language often interferes in learning new phonetic 
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units. Comparative analysis helps to define the difference and similarity between 

them. 

2. Synchronous formation of speech action and hearing images of pronunciation 

in foreign language. During pronunciation skills of hearing and speech action 

compose inseparable unit. Oral utterance is controlled by hearing analyzer.  

3. Using reasonable methods in teaching pronunciation.  Phonetic units that 

require analyzed method is limited in amount, that‘s why it is usually recommended 

to use imitation. 

4. Taking into consideration important pronunciation peculiarities of the learned 

foreign language. Only the teacher who is aware of language experience and phonetic 

norms of the foreign language in the development of pronunciation skills can receive 

the expected result.  

5. Wide usage of educational technical means in teaching pronunciation. 

Acquisition of phonetic material is not restrained by teacher‘s pronunciation. Pupils 

hear a live speech of the teacher, his/her recorded speech and speeches of other 

persons (speakers). 

6. Separate usage of ways of pronunciation material presentation. According to 

the difficulty of foreign language phonetic units in methodology they are usually 

presented in a sentence, in a word or separately. Pupil hear the sound in the sentence, 

in the word or separately, but in utterance they learn some of them separately, and 

others in the sentences.  

 

Questions: 

1.What can you say about the core of acquiring approximated pronunciation? 

2.What are the main principles (criteria) of selecting phonetic/pronunciation 

minimum? 

3.Describe the methods and ways of teaching pronunciation. 

4.Name the principles of teaching pronunciation. 

 

Used literature: 
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1.Ahmedova  L.T., Narmuratova V.I.  English Teaching Practicum. − Tashkent: 

UWED. −163 p. 

2.BrumfitCh.T. Communicative Methodology in Language Teaching. − Cambridge: 

Cambridge University Press, 1990. −176 p.  

  

 

 

ТHEME №11 Different ways of teaching vocabulary. 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1. The role of vocabulary teaching. 

2. Best methods of teaching English vocabulary. 

3. Vocabulary teaching strategies 

Aim of the lecture: to give general information about, the role of vocabulary teaching, best 

methods of  teaching English vocabulary and vocabulary teaching strategies 

Tasks of the lecture: 

To define the role of vocabulary teaching 

To show best methods of  teaching English vocabulary and vocabulary teaching strategies 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

  2.Prepares slides for the lecture 

  3. Gives the list of used  literature  for the theme 

 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 

min) 

2.1. Gives the main part of the theme, demonstrates 

and explains all the key-words and theoretical part. 

2.2. Explains the role of vocabulary teaching  

2.3. Explains the best methods of  teaching English 

vocabulary and vocabulary teaching strategies 

2.4. Shows the importance of using modern model of 

teaching in language learning. 

Listens and writes 

 

 

 

 

 

3. 

Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2. Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 11. Different ways of teaching vocabulary 

MODEL OF TEACHING 
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Questions to be discussed: 

1. The role of vocabulary teaching. 

2. Best methods of  teaching English vocabulary. 

3. Vocabulary teaching strategies 

Key terms: vocabulary learning, vocabulary in context, memorizing, blend of 

methods, language lexicon, vocabulary teaching strategies, active and passive 

wordstock.   

 

The role of vocabulary teaching 

In the context of learning English as a foreign language, a learner is forced to 

be autonomous and independent and make conscious effort to learn vocabulary 

outside the classroom simply because the exposure to the target language is limited in 

class.  This makes explicit vocabulary teaching necessary. However, vocabulary is 

notoriously difficult if not impossible to teach because of the complexity of its 

linguistic, semantic and psycho-cognitive aspects.  

In our attention to communicative classrooms that are directed toward content, 

tasks, interaction, we are giving vocabulary the attention it deserves. But the attention 

now comes from a different perspective: rather than viewing vocabulary items as 

long and boring list of words, vocabulary is seen in its central role in contextualized, 

meaningful language. In the hustle of interactive classrooms sometimes we get so 

caught in lively and meaningful communication that we don‘t pause to devote some 

attention to words.  After all, words are basic building blocks of language; 

communication takes place because of words string together grammatically.  The best 

way to learn vocabulary is context rather than isolated words.  

First of all, ways of presenting new vocabulary should be varied. In order to 

improve the efficiency of vocabulary learning (memorizing and retrieving lexical 

items) students should be encouraged to make use of learning strategies that are at 

their disposal, and be taught, either implicitly or explicitly, new strategies for 

vocabulary learning.  

Many people build their English vocabulary through a blend of methods — by 

taking English classes, reading books, watching movies in English, and studying 
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English with English language software. Playing word and vocabulary games is a 

valuable part of learning English. There are thousands of vocabulary words in our 

vocabulary lists. 

Of course we cannot expect a learner to acquire difficult words in the same 

way as a young child acquires their first language, but, perhaps as teacher we can 

somehow help learners to arouse their 'learning monitor' by, for example, providing 

rich contexts containing the target language and by giving our learners time to reflect 

on what the language item means. In this way teachers can use the EFL classroom to 

replicate the real world and nurture strategies to help students understand and 

produce difficult language items which often seem beyond their grasp. 

 Best methods of teaching English vocabulary 

There are no universally useful strategies and they contribute to vocabulary 

learning in different ways. Students use a number of strategies, often simultaneously. 

The efficiency of vocabulary learning depends on how students combine individual 

strategies. If students combine and employ individual strategies from different groups 

they will be more successful in developing the target language lexicon. Thus, the 

ideal combination would be that of strategies from all four groups. 

      The teacher should create activities and tasks to help students to build their 

vocabulary and develop strategies to learn the vocabulary on their own. Students 

experiment and evaluate and then decide which to adopt or reject since strategies are 

not intended to be prescriptive.  

The useful alphabet (self-initiated independent learning). Each student gets a 

letter and has to find 5, 10 or 15 words s/he thinks would be useful for them. They 

then report to the class, perhaps as a mingle activity, using word cards (on one side 

they write the letter, on the other the information on the word - spelling, 

pronunciation, definition). 

       Word bag (formal practice).  This is to get your students to write down new 

words they hear in class. At the beginning of the term/course divide students into 

groups of about 5 and give each group a number (e.g. 1-6). At the beginning of each 

class give each group about 10 cards on which they write the number of their group 

and the new words they hear in class. At the end of each class they put their cards 
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into the "word bag" and every 2 weeks you check whether they still know those 

words and which group has the most cards. In the end there are two winners: the 

group that has the most cards, and the one that knows more words. 

Especially for you (functional practice). The teacher prepares a list of words. Each 

student gets one word which is prepared especially for him or her. The trick is that 

each student gets a word whose initial letter is the same as the initial of the student's 

first name, e.g. Linda gets listless. Each student must look it up in the dictionary 

during the class and after a few minutes report to the class. E.g. "My name is Linda 

and I'm listless. That means that I am ... (definition)...". For homework students can 

do the same using their surname. 

Word tour (memorizing). Instructions for your students: 'Think of a town or city you 

know well. Imagine that you are organizing a sightseeing tour. Think of 5 places you 

would include on your tour and write down the order in which the tourists would visit 

them. Learn your tour off by heart so that you can picture it in your mind. Whenever 

you have 5 new English words to learn, imagine these words are the tourists on your 

tour and picture the words in the places on your tour like this. Tour: Trafalgar Square; 

Buckingham Palace; Houses of Parliament; Westminster Abbey; Downing Street. 

Words to learn: apron; dustpan; vacuum cleaner; feather duster; broom. Imagine 

Nelson on his column in Trafalgar Square wearing an apron, the queen brushing the 

floor in Buckingham Palace and using a dustpan... 

 Vocabulary teaching strategies 

 Wordgrouping 

 Making notes of vocabulary while reading for pleasure/watching TV 

 Word cards / Leafing through a dictionary  

 Planning 

 Recordingandlistening 

 Regularrevision 

In this group cognitive strategies which include direct manipulation of lexical 

items are connected to meta-cognitive strategies that make the use of cognitive ones 

more effective. The aim is communicative use of vocabulary.  
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 These strategies promote systematic learning and vocabulary practice. The aim is 

accurate reproduction and is often connected to the tasks of formal instruction. 

 Loud repetition 

 Bilingual dictionary 

 Testing oneself 

 Noting new items in class.  

These strategies are based on context as a vocabulary source. They also include 

exposure to language, but without making a conscious effort (incidental learning). 

They also have a social aspect, i.e. interaction.  

 Remembering words while watching TV/reading 

 Using known words in different contexts 

 Lookingfordefinitions 

 Listening to songs and trying to understand 

 Usingwordsinconversations 

 Practicewithfriends. 

This group includes a number of memory strategies based on inter-, intra-lingual 

and visual associations. 

 Usingpictures, illustrations 

 Associations with L1 (cognates or key word method) 

 Lookingforsimilaritiesbetweenwords 

 Visualisation 

Speaking about wordstock of a language learner we must distinguish between an 

active and passive wordstock. Active wordstock includes all words and expressions 

that are constantly used by a person in everyday life.  Passive wordstock consists of 

all words which are familiar to a person but are not in active use. Usually passive 

wordstock is richer than an active one.  

 Questions: 

1. What is the role of vocabulary in learning foreign languages? 

2. What is better: learning new words in context or isolate? 

3. What vocabulary teaching activities have you learnt? What effect do they give? 

4.  How should new vocabulary be learnt and revised? 
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5. What are the ways of introducing new vocabulary in class? 

6. What is active and passive wordstock?  

 

Used literature: 

1.Ahmedova  L.T., Narmuratova V.I.  English Teaching Practicum. − Tashkent: 

UWED. −163 p. 

2.C 

 

ТHEME № 12 Methods and exercises used in teaching grammar. 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1.Goals for teaching grammar 

2.Traditional and communicative methods of teaching grammar 

3.Error correction of grammar mistakes 

Aim of the lecture: to give general information about, goals for teaching grammar, traditional and 

communicative methods of teaching grammar, error correction of grammar mistakes 

Tasks of the lecture: 

To define the goals for teaching grammar 

To show traditional and communicative methods of teaching grammar, error correction of 

grammar mistakes 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

  2.Prepares slides for the lecture 

  3. Gives the list of used  literature  for the theme 

 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 

min) 

2.1. Gives the main part of the theme, demonstrates 

and explains all the key-words and theoretical part. 

2.2. Explains the goals for teaching grammar 

2.3. Explains traditional and communicative methods 

of teaching grammar, error correction of grammar 

mistakes 

2.4. Shows the importance of using modern model of 

teaching in language learning. 

Listens and writes 

 

 

 

 

 

3. 3.1. Answers to the students questions Asks questions. Writes 
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Conclusion 

(15 min) 

3.2. Gives sources of additional information, makes 

conclusion. 

tasks. 

 

Lecture 12. Methods and exercises used in teaching grammar 

Questions to be discussed: 

1.Goals for teaching grammar 

2.Traditional and communicative methods of teaching grammar 

3.Error correction of grammar mistakes 

Key terms: grammar skills, curriculum, grammar concepts, grammar examples, 

traditional grammar, communicative grammar, correction of grammar mistakes   

 

Goals for teaching grammar 

Sound instructional practice begins with assessment and planning. Begin 

building your grammar instruction plan by comparing what students must know with 

what they already know.  

Identify the standards. In this standards-driven era, your district or school 

curricula may dictate grammar skills to be taught at each grade level. If the skills are 

not labeled as grammar skills, use the proof reading/editing skills that are listed under 

writing standards. These standards clearly identify what your students must know and 

what you are responsible to teach. 

Determine what students know. The next step is to determine what your 

students already know through an assessment. Be careful with this assessment; it is 

easy to test surface knowledge of a grammar concept without testing the underlying 

knowledge. Many students will be able to recognize a sentence fragment as incorrect, 

but they may not know the concept by its correct name, why it is incorrect, or how to 

correct it. Design your assessment to reveal true understanding of the grammatical 

concepts. 

Plan instruction. Use the results of the pre-assessment to outline three to four 

grammar skills to focus on each week.  

The goal of effective grammar instruction is to weave it into the reading and 

writing that function as the backbone of the English curriculum. So, consider your 



63 

 

pacing guide and embed grammar concepts logically into it. This goal has three 

implications:  

 Students need overt instruction that connects grammar points with larger 

communication contexts.  

 Students do not need to master every aspect of each grammar point, only those 

that are relevant to the immediate communication task.  

 Error correction is not always the instructor's first responsibility.  

Adult students appreciate and benefit from direct instruction that allows them to 

apply critical thinking skills to language learning. Instructors can take advantage of 

this by providing explanations that give students a descriptive understanding 

(declarative knowledge) of each point of grammar.  

 Teach the grammar point in the target language or the students' first language or 

both.  

 Limit the time you devote to grammar explanations to 10 minutes, especially for 

lower level students whose ability to sustain attention can be limited.  

 Present grammar points in written and oral ways to address the needs of students 

with different learning styles.  

An important part of grammar instruction is providing examples. Teachers need to 

plan their examples carefully around two basic principles:  

 Be sure the examples are accurate and appropriate. They must present the 

language appropriately, be culturally appropriate for the setting in which they are 

used, and be to the point of the lesson.  

 Use the examples as teaching tools. Focus examples on a particular theme or topic 

so that students have more contact with specific information and vocabulary.  

 Traditional and communicative methods of teaching grammar  

In the communicative competence model, the purpose of learning grammar is 

to learn the language of which the grammar is a part. Instructors therefore teach 

grammar forms and structures in relation to meaning and use for the specific 

communication tasks that students need to complete.  

Compare the traditional model and the communicative competence model for 

teaching the English past tense:  
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Traditional  grammar 

 Teach the regular –edform with its two pronunciation variants  

 Teach the doubling rule for verbs that end in d (for example, wed-wedded) 

 Hand out a list of irregular verbs that students must memorize  

 Do pattern practice drills for -ed 

 Do substitution drills for irregular verbs  

Communicative competence of  grammar 

Distribute two short narratives about recent experiences or events, each one to half of 

the class  

 Teach the regular –edform, using verbs that occur in the texts as examples.  

 Teach the pronunciation and doubling rules if those forms occur in the texts.  

 Teach the irregular verbs that occur in the texts.  

 Students read the narratives, ask questions about points they don't understand.  

 Students work in pairs in which one member has read Story A and the other Story 

B. Students interview one another; using the information from the interview, they 

then write up or orally repeat the story they have not read.  

Error correction of grammar mistakes 

At all proficiency levels, learners produce language that is not exactly the 

language used by native speakers. Some of the differences are grammatical, while 

others involve vocabulary selection and mistakes in the selection of language 

appropriate for different contexts.  

In responding to student communication, teachers need to be careful not to focus 

on error correction to the detriment of communication and confidence building. 

Teachers need to let students know when they are making errors so that they can 

work on improving. Teachers also need to build students' confidence in their ability 

to use the language by focusing on the content of their communication rather than the 

grammatical form.  

Teachers can use error correction to support language acquisition, and avoid using 

it in ways that undermine students' desire to communicate in the language, by taking 

cues from context.  
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When students are doing structured output activities that focus on development of 

new language skills, use error correction to guide them.  

Example:  

Student (in class): I buy a new car yesterday.  

Teacher: You bought a new car yesterday. Remember, the past tense of buy is 

bought.  

When students are engaged in communicative activities, correct errors only if 

they interfere with comprehensibility. Respond using correct forms, but without 

stressing them.  

Example:  

Student (greeting teacher): I buy a new car yesterday!   

Teacher: You bought a new car? That's exciting! What kind?  

Questions: 

1. What are the main steps in teaching grammar? 

2. What do you understand under a grammar instruction? 

3. How should a teacher fix the explained grammar material? 

4. What are the traditional and communicative ways of teaching grammar? 

5. How should a teacher react to errors and grammar mistakes? 

 

Used literature: 

1.Ahmedova  L.T., Narmuratova V.I.  English Teaching Practicum. − Tashkent: 

UWED. −163 p. 

2.Carter R.Key concepts in FLT: Language Awareness.// J. ELT 57 (1), 2003. -P.64-

65.  

3.Celce-Murcia M. Rethinking the role of Communicative Competence in language 

Teaching/ Soler E.A., SafondJorda M.P.  (eds). Intercultural language Use and 

Language Learning.  -Springer, 2007. -P.41-58. 

 

 
 

ТHEME № 13 Teaching listening in English. 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 
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Plan of the lecture 1. The difficulties of listening comprehension in the ELT 

2.  Ways and stages of forming and developing listening skills 

Aim of the lecture: to give general information about the difficulties of listening 

comprehension in the ELT and ways and stages of forming and developing listening skills 

 

Tasks of the lecture: 

To define the difficulties of listening comprehension in the ELT 

To show ways and stages of forming and developing listening skills 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

  2.Prepares slides for the lecture 

  3. Gives the list of used  literature  for the theme 

 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 

min) 

2.1. Gives the main part of the theme, demonstrates 

and explains all the key-words and theoretical part. 

2.2. Explains the difficulties of listening 

comprehension in the ELT 

2.3. Explains ways and stages of forming and 

developing listening skills 

2.4. Shows the importance of using modern model of 

teaching in language learning. 

Listens and writes 

 

 

 

 

 

3. 

Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2. Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 13. Teaching listening in English 

Questions to be discussed 

1. The difficulties of listening comprehension in the ELT 

2.  Ways and stages of forming and developing listening skills 

Key terms: listening comprehension; linguistic skills; speaking; reading; writing; 

acoustic perception; pronunciation; teaching listening; comprehension; pronunciation 

subskills; language skills; selective listening; listening practice. 

 The difficulties of listening comprehension in the ELT 
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  Listening is a skill in a sense that it's a related but distinct process than hearing 

which involves merely perceiving sound in a passive way while listening occupies an 

active and immediate analysis of the streams of sounds.  During the history of 

teaching foreign languages listening comprehension come to the methodology of 

foreign languages teaching in the 1960. Listening was the brunch of speaking. There 

were not special exercises for listening before. As we know it is difficult to 

understand listening than speaking.  

       It is very important to make and choose the text. It should be interesting and be 

adequate to learner‘s age. If the learner is interested in the text, he/she will read it 

with pleasure. Activities in this stage would be interesting and easy including face to 

face interaction, using visual and tangible topics, clear description of the listening 

procedure, minimum use of written language, and immediate and ongoing responses 

and etc. So that learners can easily keep pace with the text and activity.  

 Ways and stages of forming and developing listening skills 

Listening comprehension is formed and developed by doing the necessary tasks. 

During the activity, they are observed in their wholeness. 

We know that for teaching listening given special time and it devoted to 

exercises. From the first lesson of FLT in schools paid attention LT till pupil 

graduating the school. Without general requirements of oral speech in educational 

program has the list of phrases which only devoted to LT. We must know that these 

phrases are for understanding the teacher‘s speech.   

Listening comprehension (LC) exercises are leading during the lesson. LC is 

differing from other types of language skills and studies as a aim and content of 

education.  The aim of practical learning is to take information in English. Content of 

all oral speech and reading materials is assimilated by LC.  

LC  as a means of teaching is used as a way of introduction of the language 

material in oral form (in a talk, in  speech patterns); a means of forming well-set 

acoustic images of language phenomena (words) together with their meanings, which 

is ensured by multiple perception of the same material by the ear; a means of 

acquiring pronunciation subskills, because instruction only won‘t help pupils to 

pronounce a sound strange to their mother-tongue if they don‘t hear how it is 
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pronounced by a teacher or by the speaker;  and skills in a an effective means of 

developing habits foreign language; a means of mastering the (teaching) technique of 

reading aloud, as the mechanisms of reading aloud comprises also acoustic images.  

LC as the means of teaching permits multiple listening of one and the same 

speech material; while LC as a language activity constitutes a skill of comprehending 

speech by ear at single (presented but once) perception (presentation). 

There are different ways of teaching LC in practice. One of them is teaching at 

first language materials then language skills. In this method-first of all pupils‘ must 

study words and word phrases, sentences then pupils‘ attention paid to content of 

learned material. The result of these method is inefficient because it take much time, 

that‘s why it‘s undesirable method.  

In second way, which teacher‘s use LC going with forming language skills. By 

teaching speaking, reading and writing pupils‘ practice (or train) the LC.Herewith 

paid attention for teaching language materials. This method is useful for teachers. 

Pupils practice LC during writing, reading and speaking, with it they pay attention to 

teaching language materials. This method is more effective.  

There are special texts for LC without speaking, reading and writing materials. 

With the listened text they can practice other 3 LS. 

LC is a means of assessment of pupils' comprehension when they hear or read a 

text. Properly used oral language ensures pupils' progress in language learning and, 

consequently, arouses their interest in the subject. 

The aim of assessments forming to LC skills and define how s/he know or 

understand it. For it, when fathoming, they should know. (A.R.Luriya divided into 

4): word degree, sentence degree, complex syntax unit and text. 

Systems of exercises for LC are divided into two: special and nonspecial 

exercises. 

In nonspecial exercises LC teaches in passing. For ex.: beginning of the lesson 

pupils should listen the teacher‘s topic. During the lesson teachers shouldn‘t repeat 

phrases which used during the lesson, don‘t translate into mother language. 

Special exercises divided into 2 groups:  preparatory exercises and real LC 

exercises. Some authors said that the first of them is about language materials, 
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another authors said that it‘s conditionally LC exercises. The object of the 

preparatory exercises is acoustic signal. 

The aim of preparatory exercises is preclude difficulties of the exercises.  

To language exercises we can refer phonetic exercises aimed at perceiving 

separate words on the flow of speech by the year, separate comprehending phrases 

and understanding their rhythmic and intonation pattern, types of sentences. 

Exercises in comprehension of a definite language form (lexical, grammatical, 

phonetical material of an audio text). 

Aim of the preparatory exercises – to remove linguistic and psychological 

difficulties before the presentation of an audiotext, so that the listener could 

concentrate his attention on comprehending the content. 

For example: listen to a pair of words and say what sounds are the same in them; 

try to recognize a new word among the familiar ones (clap your hands…);  name 

nouns which are most often used with the following adjective;  define the function of 

a word (is it a verb, noun or adj). 

Aim of the speech exercises- to develop skills of comprehension of speech under 

conditions similar to natural ones. These ex-se teach pupils to divide an audiotext into 

parts, to state the main idea of a text, to extract new information from the text. Speech 

exercises are subdivided into exercises in auding a) a dialogue and, b) a monologue. 

Ways of checking up understanding. You can control LC: 

a) orally and in writing; 

b) in the mother tongue or in the target language if the pupils‘ level of mastering 

the target language is enough to convey the information; 

c) extralinguistic and linguistic ways - draw, underline, perform an action. Pupils 

are supposed to know the requirements to auding a particular text (e.g. the number of 

details). 

- Multiple choice tests (choose the correct answer out of 3-4); 

- Fill in the blanks in the graphic variant; 

- Answer the questions; 

- Choose a suitable picture; 

- A discussion in the mother tongue; 
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- Underline the correct answer (or raise your hand when…); 

- Make up an outline of the story; 

- Perform an action; 

- Retell the text according to the plan/ key-words; 

- Put the pictures in the logical order, described in the story; 

- Colour the picture according to the content of the text; 

Questions: 

1. What are difficulties in teaching listening? 

2. Tell about mechanism of listening process. 

3. Does practice listening in the language lab help you to develop English skill? 

4. How does it promote your learning? 

5. Do watching movies or using video clippings help to develop listening 

comprehension? Prove your statements. 

Used literature: 

1.Ahmedova  L.T., Narmuratova V.I.  English Teaching Practicum. − Tashkent: 

UWED. −163 p. 

2.Carter R.Key concepts in FLT: Language Awareness.// J. ELT 57 (1), 2003. -P.64-

65.  

3.Celce-Murcia M. Rethinking the role of Communicative Competence in language 

Teaching/ Soler E.A., SafondJorda M.P.  (eds). Intercultural language Use and 

Language Learning.  -Springer, 2007. -P.41-58 

 

ТHEME № 14 Developing reading skills. 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1.Types of reading 

2.Selection of texts for reading 

3.Stages and exercises for development of reading skills 

Aim of the lecture: to give general information about types of reading, selection of texts for 

reading and stages and exercises for development of reading skills 

Tasks of the lecture: 

To define the types of reading 

To show selection of texts for reading and stages and exercises for development of reading skills 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 
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Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

  2.Prepares slides for the lecture 

  3. Gives the list of used  literature  for the theme 

 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 

min) 

2.1. Gives the main part of the theme, demonstrates 

and explains all the key-words and theoretical part. 

2.2. Explains the types of reading  

2.3. Explains selection of texts for reading and stages 

and exercises for development of reading skills  

2.4. Shows the importance of using modern model of 

teaching in language learning. 

Listens and writes 

 

 

 

 

 

3. 

Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2. Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 14. Developing reading skills 

Questions to be discussed: 

1.Types of reading 

2.Selection of texts for reading 

3.Stages and exercises for development of reading skills 

Key terms: scanning, skimming, authentic, reading strategies, purpose for reading 

 

Reading is an interactive process that goes on between the reader and the text, 

resulting in comprehension. The text presents letters, words, sentences, and 

paragraphs that encode meaning. The reader uses knowledge, skills, and strategies to 

determine what that meaning is.   

Types of reading 

Scanning  -This is looking over a text quickly to get a specific piece of information. 
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Skimming - Looking over the text quickly to get a general idea of the content. Your eyes 

move quite fast, taking in titles of chapters, their beginnings and ends, and the first sentences of 

paragraphs. 

Light Reading  -This is reading fairly quickly without concentrating too hard or 

worrying about every single word. We often use it when reading an enjoyable novel. 

Study Reading - Study reading involves thinking about what is being read so that it is 

understood and can be recalled. It needs to be worked at, with time for reflection, thought, analysis, 

criticism, comparison, notes made, points highlighted and emphasized, arguments followed and 

evaluated, the whole summarized.   

Independent Reading  - Students read silently by themselves and at their own 

pace.  The selections must be at students' reading level in order for them to 

comprehend what they're reading. 

Reading Aloud to Students - Teachers use the interactive read-aloud 

procedure to share selections that are appropriate for students' interest level but too 

difficult for them to read by themselves. 

Selection of texts for reading 

For students to develop communicative competence in reading, classroom and 

homework reading activities must resemble (or be) real-life reading tasks that involve 

meaningful communication. They must therefore be authentic in three ways.  

1. The reading material must be authentic: It must be the kind of material that 

students will need and want to be able to read when traveling, studying abroad, or 

using the language in other contexts outside the classroom.  

      When selecting texts for student assignments, remember that the difficulty of a 

reading text is less a function of the language, and more a function of the conceptual 

difficulty and the task(s) that students are expected to complete.  

2. The reading purpose must be authentic: Students must be reading for reasons 

that make sense and have relevance to them. "Because the teacher assigned it" is not 

an authentic reason for reading a text.  

3. The reading approach must be authentic: Students should read the text in a 

way that matches the reading purpose, the type of text, and the way people normally 

read. This means that reading aloud will take place only in situations where it would 
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take place outside the classroom, such as reading for pleasure. The majority of 

students' reading should be done silently.  

     Students do not learn to read by reading aloud. A person who reads aloud and 

comprehends the meaning of the text is coordinating word recognition with 

comprehension and speaking and pronunciation ability in highly complex ways.  

Stages and exercises for development of reading skills 

     Strategies that can help students read more quickly and effectively include  

1. Previewing: reviewing titles, section headings, and photo captions to get a 

sense of the structure and content of a reading selection  

2. Predicting: using knowledge of the subject matter to make predictions about 

content and vocabulary and check comprehension; using knowledge of the text type 

and purpose to make predictions about discourse structure; using knowledge about 

the author to make predictions about writing style, vocabulary, and content  

3. Skimming and scanning: using a quick survey of the text to get the main idea, 

identify text structure, confirm or question predictions  

4. Guessing from context: using prior knowledge of the subject and the ideas in 

the text as clues to the meanings of unknown words, instead of stopping to look them 

up  

5. Paraphrasing: stopping at the end of a section to check comprehension by 

restating the information and ideas in the text.  

When language learners use reading strategies, they find that they can control the 

reading experience, and they gain confidence in their ability to read the language.  

Students need to follow four basic steps when they learn reading:  

1. Figure out the purpose for reading. Activate background knowledge of the topic in 

order to predict or anticipate content and identify appropriate reading strategies.  

2. Attend to the parts of the text that are relevant to the identified purpose and ignore 

the rest. This selectivity enables students to focus on specific items in the input and 

reduces the amount of information they have to hold in short-term memory.  

3. Select strategies that are appropriate to the reading task and use them flexibly and 

interactively. Students' comprehension improves and their confidence increases when 

they use top-down and bottom-up skills simultaneously to construct meaning.  



74 

 

4. Check comprehension while reading and when the reading task is completed. 

Monitoring comprehension helps students detect inconsistencies and comprehension 

failures, helping them learn to use alternate strategies.  

   Make sure students understand what the purpose for reading is: to get the main 

idea, obtain specific information, understand most or all of the message, enjoy a 

story, or decide whether or not to read more. Recognizing the purpose for reading 

will help students select appropriate reading strategies.  

      The activities the teacher should use during pre-reading may serve as 

preparation in several ways. During pre-reading the teacher may:  

1. Assess students' background knowledge of the topic and linguistic content of the 

text.  

2. Give students the background knowledge necessary for comprehension of the text, 

or activate the existing knowledge that the students possess.  

3. Clarify any cultural information which may be necessary to comprehend the 

passage.  

   It is necessary to present the sample pre-reading activities:  

1. Using the title, subtitles, and divisions within the text to predict content and 

organization or sequence of information.  

2. Looking at pictures, maps, diagrams, or graphs and their captions.  

3. Talking about the author's background, writing style, and usual topics.  

4. Skimming to find the theme or main idea and eliciting related prior 

knowledge. 

5. Reviewing vocabulary or grammatical structures.  

Pre-reading activities are most important at lower levels of language proficiency 

and at earlier stages of reading instruction. As students become more proficient at 

using reading strategies, you will be able to reduce the amount of guided pre-reading 

and allow students to do these activities themselves.  

   In while-reading activities, students check their comprehension as they read. The 

purpose for reading determines the appropriate type and level of comprehension.  

Many language textbooks emphasize product (answers to comprehension 

questions) over process (using reading skills and strategies to understand the text), 
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providing little or no contextual information about the reading selections or their 

authors, and few if any pre-reading activities. Newer textbooks may provide pre-

reading activities and reading strategy guidance, but their one-size-fits-all approach 

may or may not be appropriate for your students.  

The teacher can use the guidelines for developing reading activities given here 

as starting points for evaluating and adapting textbook reading activities. Use 

existing, or add your own, pre-reading activities and reading strategy practice as 

appropriate for your students. Don't make students do exercises simply because they 

are in the book; this destroys motivation.  

Another problem with textbook reading selections is that they have been 

adapted to a predetermined reading level through adjustment of vocabulary, 

grammar, and sentence length. This makes them more immediately approachable, but 

it also means that they are less authentic and do not encourage students to apply the 

reading strategies they will need to use outside of class. When this is the case, use the 

textbook reading selection as a starting point to introduce a writer or topic, and then 

give students choices of more challenging authentic texts to read as a follow up.  

Teachers often use comprehension questions to test whether students have 

understood what they have read. In order to test comprehension appropriately, these 

questions need to be coordinated with the purpose for reading. If the purpose is to 

find specific information, comprehension questions should focus on that information. 

If the purpose is to understand an opinion and the arguments that support it, 

comprehension questions should ask about those points.  

Finally, when the purpose for reading is enjoyment, comprehension questions 

are beside the point. As a more authentic form of assessment, have students talk or 

write about why they found the text enjoyable and interesting (or not).  

In order to provide authentic assessment of students' reading proficiency, a post-

listening activity must reflect the real-life uses to which students might put 

information they have gained through reading.  

1. It must have a purpose other than assessment. 

2. It must require students to demonstrate their level of reading comprehension by 

completing some task.  
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To develop authentic assessment activities, consider the type of response that 

reading a particular selection would elicit in a non-classroom situation. For example, 

after reading a weather report, one might decide what to wear the next day; after 

reading a set of instructions, one might   repeat them to someone else; after reading a 

short story, one might discuss the story line with friends.  

Use this response type as a base for selecting appropriate post-reading tasks. The 

teachers can then develop a checklist or rubric that will allow you to evaluate each 

student's comprehension of specific parts of the text.  

Questions: 

1. Why reading is considered as speech activity. With what other types of speech 

activity it is interrelated?  

2. Why is it important to use authentic material for reading? 

3. Which strategies are used in order to stimulate students to read more quickly and 

effectively? 

4. What is material is necessary for developing listening skills of the students of 

college? 

 

Used literature: 

1.Carter R.Key concepts in FLT: Language Awareness.// J. ELT 57 (1), 2003. -P.64-

65.  

2.Celce-Murcia M. Rethinking the role of Communicative Competence in language 

Teaching/ Soler E.A., SafondJorda M.P.  (eds). Intercultural language Use and 

Language Learning.  -Springer, 2007. -P.41-58 

3.Celce-Murcia, Marianne. (Ed.).  Teaching English as a Second and Foreign 

Language. 3
rd

 ed. − Boston (USA):  Heinle&Heinle Publishers, 2001. −584 p. 

 

 

 

 

 

 

ТHEME №15 Developing speaking skills. 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 
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Plan of the lecture 1.Strategies of teaching oral communication 

2.Formal and informal communication 

3.Good Oral Communication 

Aim of the lecture: to give general information about strategies of teaching oral communication, 

formal and informal communication, good Oral Communication 

Tasks of the lecture: 

To define the strategies of teaching oral communication 

To show formal and informal communication, good Oral Communication 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

  2.Prepares slides for the lecture 

  3. Gives the list of used  literature  for the theme 

 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 

min) 

2.1. Gives the main part of the theme, demonstrates 

and explains all the key-words and theoretical part. 

2.2. Explains the strategies of teaching oral 

communication  

2.3. Explains formal and informal communication, 

good Oral Communication  

2.4. Shows the importance of using modern model of 

teaching in language learning. 

Listens and writes 

 

 

 

 

 

3. 

Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2. Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 15.Developing speaking skills 

Questions to be discussed: 

1.Strategies of teaching oral communication 

2.Formal and informal communication 

3.Good Oral Communication 

Key terms: oral communication,audience, purpose, occasion, formal speech, 

informal speech.  

 

Strategies of teaching oral communication 
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Some aims, criteria, and principles are specific to particular disciplines, while 

others are more general. Scientists typically speak differently than literary critics, 

philosophers differently than sociologists. In some fields, presentations typically 

include visual presentations of data or other material, using PowerPoint, overheads, 

slides, or posters. In other disciplines, the unaccompanied spoken word is more 

customary. Language styles range from relatively unadorned scientific discourse to 

more poetic or expressive first-person speech. Genres vary as well. Discussions about 

a common research project within a scientific laboratory differ from discussions 

about the meaning of a poem or an oration. Arguments about politics take different 

shape than arguments about scientific experiments.  

To teach field-specific elements of oral communication, instructors should 

consider two questions: (1) what kinds or genres of speaking do students in my field 

need to master? (2) what characterizes effective speech in each of these different 

genres? 

While some criteria and genres are discipline-specific, there are also 

overarching principles of good oral communication that are worth teaching students. 

One very useful schema is audience, purpose, and occasion. Good speakers should 

always consider relevant traits of the audience they are addressing—e.g. their 

knowledge of the topic, level of understanding, interest, expectations, beliefs, and 

their perceptions of the speaker. Considering these traits will help a speaker to 

determine what sorts of background material they need to provide, how technical or 

complex they can be, what arguments are most likely to be persuasive, and how 

entertaining they need to be to keep the audience involved.  

In addition, good speakers should be clear about their own purposes—is it to explain? 

to inform? to argue? to provoke? to move? to entertain? to display their abilities? to 

establish social connections? Often times speakers have more than one purpose, but 

clarity about purpose generally determines what will be said.Finally, good speakers 

should recognize the resources, constraints, and conventions tied up with the occasion 

of which they are a part—be it a poster session, a job interview, a polarized 

community meeting, or an academic debate. Occasions carry different senses of what 

is appropriate in terms of language, organization, subject matter, and style of 
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delivery. Considering the occasion helps speakers determine how long to speak, what 

to focus on, whether to speak formally or informally, what visual aids are called for, 

and a host of other factors.  

Formal and informal communication 

Formal speaking instruction extends back to classical antiquity, where it 

represented a central component of the well-rounded education that preceded the 

modern liberal arts curriculum. Speaking was considered an art mastered by learning 

its principles, studying models, and gaining experience through practice. This classic 

understanding is still a useful point of departure whether the goal is having students 

speak to learn or learn to speak.  

Students are most likely to improve if opportunities to speak are accompanied 

by instruction in basic techniques and consideration of good (or bad) models. This is 

true whether the oral activity is formal (a podium speech or structured debate), semi-

formal (a class or small group discussion), or informal (one-on-one student 

discussions interspersed through a lecture). Instructors are well-served not to just 

‗turn students loose‘ with a speaking exercise but instead to detail the aims of the 

exercise, criteria distinguishing good and bad performances, and principles the 

students might draw upon to guide their efforts. 

While formal speaking instruction has a very long history, the importance of 

informal or low-stakes speaking activities has been more recently recognized.  Such 

informal activities can have a benefit of their own as well as contributing to higher-

stakes speaking assignments.  In general, the ability to speak in formal settings is 

grounded in and builds on more informal speaking abilities, both in terms of material 

discussed and in confidence as a speaker.  Students come to class with a wide range 

of experiences in oral communication.  Some students have been encouraged to 

express themselves and their opinions from an early age; others have had no such 

experience or may even have been actively discouraged from doing so.  Some 

students find it very anxiety-provoking to address the class as a whole, while others 

revel in it.  In order to provide opportunities for all students to develop their speaking 

skills, instructors can use informal or low-stakes speaking activities, especially early 
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in a term, to provide experiences in dealing orally with course ideas and to raise 

students‘ comfort level with speaking in class. 

Good Oral Communication 

In comparison with readers, listeners generally can‘t process as complex 

language, have a harder time following highly nuanced arguments, and face stricter 

limits on how much information they can take in. This means that clarity, 

organization, and focus are especially important if speakers want their listeners to 

take in new information and follow their arguments. They generally need to use less 

complex language, more straightforward sentence structure, and clearly focus on a 

handful of well organized main ideas.  

Speakers should build repetition into their speech with clear, orienting 

introductions (e.g. ―I will report on…‖) and summaries of the main points. And they 

should help the audience follow along by using transitions, signposts or ‗oral 

paragraph marks‘ (e.g. ―First…Second…Third,‖ ―My next point is…‖), and verbal 

underlining of key ideas (e.g. ―The crucial finding was this:..‖). All of these 

techniques help to ensure that a speech actually communicates ideas to an audience. 

 Questions 

1. What are the elements of teaching oral communication? 

2. The schema of teaching oral communication consists of  audience, purpose, and 

occasion. Explain each of them.  

3. What is formal and informal speech? Their peculiarities. 

4. Why oral speech is more difficult than written?  

5. What should a good speaker use in his speech?  

 

Used literature: 

1.Celce-Murcia M. Rethinking the role of Communicative Competence in language 

Teaching/ Soler E.A., SafondJorda M.P.  (eds). Intercultural language Use and 

Language Learning.  -Springer, 2007. -P.41-58 

2.Celce-Murcia, Marianne. (Ed.).  Teaching English as a Second and Foreign 

Language. 3
rd

 ed. − Boston (USA):  Heinle&Heinle Publishers, 2001. −584 p. 

 

ТHEME №16 Teaching writing. 
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 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1.The role of writing in teaching process 

2.Effective ways of teaching writing 

3.Types of writing 

Aim of the lecture: to give general information about the role of writing in teaching process, 

effective ways of teaching writing, types of writing 

Tasks of the lecture: 

To define the role of writing in teaching process  

To show effective ways of teaching writing, types of writing 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

  2.Prepares slides for the lecture 

  3. Gives the list of used  literature  for the theme 

 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 

min) 

2.1. Gives the main part of the theme, demonstrates 

and explains all the key-words and theoretical part. 

2.2. Explains the role of writing in teaching process  

2.3. Explains effective ways of teaching writing, types 

of writing 
2.4. Shows the importance of using modern model of 

teaching in language learning. 

Listens and writes 

 

 

 

 

 

3. 

Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2. Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 16. Teaching writing 

Questions to be discussed: 

1.The role of writing in teaching process 

2.Effective ways of teaching writing 

3.Types of writing 

Key terms:  writing,  written speech, communicative writing, calligraphic skills, 

audiotexts, creative writing, types of writing.  

The role of writing in teaching process 
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Writing and written language in the way of language learning is not only a 

learning tool, but more as a goal of foreign language teaching. Letter - this is 

technical component writing. Written speech by talking together with a so-called 

productive (expressive) is a kind of verbal activity and is expressed in the fixation of 

certain content graphic signs. Psychophysical basis of the written language is the 

interaction of motor, visual and auditory-speech analyzers. Reliance on all analyzers 

in the training gives a considerably greater effect.  

According to psychologists, heard the material is absorbed by 10%, seen by 

20%, heard and seen by 30%, recorded at 50%, with pronunciation of 70% in the 

training of another 90%. Psychologists believe that the basis of the written language 

is spoken language. And speaking, and writing can be seen from a plan (what to say) 

to the selection of the necessary funds (which are necessary words, as they combine 

in an utterance) and to implement the plan by means of language orally or in writing. 

If you correctly identify the purpose of learning to write and writing, consider 

the role of letters in the development of other skills to use exercises that fully cover 

the objectives, do these exercises at the appropriate stage of training, the spoken 

language gradually becomes richer and more logical.  

The whole system of language and shareware speech exercises to be performed in 

writing, refers to the learning of writing. Written presentation, essays, creative 

dictations, drafting plans and talking points for posts on a given topic, writing a 

personal or business letters, that is, stories written on a given situation, refer to the 

communicative writing. In other words - the written speech exercises for learning or a 

related topic of conversation practice.  

Written speech is regarded as a creative  communication skills, understood as 

the ability to express in writing their thoughts. For this we need to own spelling and 

calligraphic skills, ability to build and place of composition in writing, voice work, 

composed of inner speech and the ability to select appropriate lexical and 

grammatical units.  

 Effective ways of teaching writing 

Teaching writing involves different kinds of speech exercises: vocal exercises 

for teaching written communications, writing, speech exercises for working with 
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printed text, writing, speech exercises, resulting from the process of reading, listening 

and speaking.  

In the perception of foreign speech at the hearing (listening), students can make 

notes:  

1) make a summary audiotexts to advance the proposed plan (keyword);  

2) make a record of printed reference signal in the plays audiotexts;  

3) in accordance with a given communicative situation (task) to separate from 

audiotexts information and record it.  

You can use the free dictation. In this case, the teacher reads audiotexts by 

paragraph, students write down what is remembered, in order to facilitate the 

assignment given in advance a plan or keywords.  

In the perception of written language learners make up a list of issues for 

discussion with a real or imaginary person, abstracts, pick up a written lecture on the 

cards, make  tables for the oral presentation on a topic (issue) or the situation. The 

practice of writing can make a transcription of printed text or audio texts from 

memory, according to the plan or to make written proposals to address the specific 

issue or specific problem. The cycle ends with lessons on writing home (dictation - 

written retelling of the text or the entire text.)  

Ability to present in writing their thoughts in a foreign language should be developed 

consistently and constantly. To solve this problem there are a number of exercises 

reproductive and productive nature. All exercises are done in writing. Interest, are, 

for example, such tasks:  

- Restore the beginning and end of the story;  

- Restore the dialogue on specific "guides" replicas;  

- Change the appearance of text (message to the conversation, a dialogue on the 

description);  

- Describe the ambiguous situation in the various texts and dialogues;  

- Explain the contradiction between the text and illustrative information;  

-Answer to a letter by letter, phone call, conversation, etc.;  

- Choose the keywords that lead to certain pre-known result, etc.  

        In the modern method of teaching writing and writing in a foreign language has 
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spread so-called "creative writing". Under the "creative writing" refers to the nature 

of the most productive exercises varying degrees of difficulty, varied in form and 

content, often in the form of a game. Using "creative writing" Methodists set 

themselves specific questions: when to write, how much and for what 

purpose? Deliver a letter to the pleasure and to whom?, etc.  

Distinctive features of these exercises is that they hold necessarily in writing, the 

content of speech are creative  character, interesting and enjoyable for students and 

for teachers. Played upon poems of famous poets used the monogram, collectively 

written funny stories, written letters to fictional characters. We should not forget the 

three most important conditions for the introduction of creative writing in the 

classroom: learning objectives, principles, methods and techniques of teaching and 

learning control.  

Types of writing 

 1. Imitative writing – at the beginning level of learning to write, students will 

simply  ―write down‖ English letters, and possibly sentences in order to learn the 

conventions of the orthographic code. Some forms of dictation fall into this category 

although dictations can serve to teach and test higher order processing  as well.  

2. Intensive (controlled) writing – usually arrears in controlled written 

grammar exercises.  Some written tasks  as essays, compositions, summary are also 

included into intensive writing.  

3. Self- writing-  this type means writing  with only the self in mind as an 

audience. The most vivid example of this type of writing is notetaking where students 

take notes during a lecture for the purpose of later recall.  

4. Display writing – short answer exercises, essay examinations, research 

reports are display writing examples, when students have to display their knowledge 

of  language  and academic skills.  

5. Real writing – this type is done not for marks or checking by teachers. Its 

aim is genuine communication.  Writing diaries, letters, post cards, notes, personal 

messages or other informal writing can take place.  

Questions: 

1. What is writing and its role in teaching foreign languages? 
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2. What can be called as  written speech? 

3. What are the effective ways and methods of teaching writing and developing 

writing skills? 

4. What is creative writing and why is it effective? 

5. What types of writing have you learnt? Explain each of them.  

 

Usedliterature: 

1.Гальскова Н.Д. Современная методика обучения иностранным языкам: 

Пособие для учителя. -2-е изд. –М.: АРКТИ, 2003. -162 с. 

2.ДемидоваВ.А. New approaches in methodology. СамГИИЯ, 2007.  

3.www.google.com/ru 

 

ТHEME №17 Different examples of writing tasks. 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1.Levels of teaching writing 

2.How To Generate Writing Ideas 

3.Groups of exercises in teaching writing 

Aim of the lecture: to give general information about levels of teaching writing, how To Generate 

Writing Ideas, Groups of exercises in teaching writing 

Tasks of the lecture: 

To define the levels of teaching writing  

To show how To Generate Writing Ideas, Groups of exercises in teaching writing 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

  2.Prepares slides for the lecture 

  3. Gives the list of used  literature  for the theme 

 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 

min) 

2.1. Gives the main part of the theme, demonstrates 

and explains all the key-words and theoretical part. 

2.2. Explains the levels of teaching writing 

Listens and writes 
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2.3. Explains how To Generate Writing Ideas, Groups 

of exercises in teaching writing 

2.4. Shows the importance of using modern model of 

teaching in language learning. 

 

 

 

3. 

Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2. Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 17.  Different examples of writing tasks 

Questions to be discussed: 

1.Levels of teaching writing 

2.How To Generate Writing Ideas 

3.Groups of exercises in teaching writing 

Key terms: levels of teaching, writing skills, free writing, reproduction of printed or 

oral text. 

Levels of teaching writing 

At the beginning level (2-4 classes) we teach graphics in EL (handwriting), i.e. 

teaching to write letters (alphabet) which interrelates with teaching reading as 

graphic-phonemic correspondence. Pupils must acquire print hand letters. At the 

same time we form elementary writing skills for conducting communicative-

cognitive objectives in the written form. On the material of sentences and not 

complicated texts pupils must write: 

a) holiday and birthday congratulations in cards; 

b) personal data: name and surname, dates, address; 

c) short messages and personal letters; 

d) a plan, questions to short texts; 

e) description of pictures. 

The second stage (5-9 classes) at school must provide more intensive 

development of writing skills in different situations of communication. Topics and 

capacity of writing messages is broaden; the quality of produced text in the written 

form is improved. The content of writing teaching within this stage differs in its 

informativeness and is built on the authentic material.  The samples of an epistolary 

type as letters, cards, articles from newspapers and magazines are used for 

developing teenagers‘ writing skills: 
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f) to give the information about him/herself,  family, school, city/town, interests 

and hobby; 

g) to write a short commentary/letter in newspaper or journal with the norms 

and conventions of native speakers; 

h) to write personal data in questionnaire and registration document; 

i) to do note-taking (plan, copy out the key words, speech patterns) to use it for 

production of the text. 

          At an academic lyceum and vocational college the level of the language 

proficiency in writing must provide more effective using it as a means of teaching, 

self-learning and academic study. It demands involving the variety of official and 

unofficial situations, complicity of the produced texts, and high degree of 

autonomous activity. 

     The lyceum and college students must obtain the following skills: 

j) to describe events or facts; 

k) to send and ask an information in the extended form; 

l) to express an opinion, arguments; 

m) to comment events and facts using argumentative statements and emotional-

estimation means; 

n) to write a plan and notes for an oral message; 

o) to fix a factual information during reception of oral and printed text; 

p) to write a summary, synopsis, annotation. 

q) to write a composition and essay. 

How To Generate Writing Ideas 

1.Brainstorming 

Brainstorming is an activity with which most people are familiar. The object in 

brainstorming is to compile as large a list as possible of potential examples for a 

given topic. This is a great activity to do in small groups or with the entire 

class.Naturally, one idea will spark another, so it is helpful to have students working 

together when brainstorming. Give your students permission to be as creative as they 

like. Anything goes with brainstorming. Challenge your students to come up with as 

many examples as they possibly can for whatever topic you give them. 
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2.Free writing 

Free writing is an individual activity for getting thoughts from your head on to 

paper.Explain the concept of stream of consciousness to your students and tell them 

that free writing is simply putting on paper every thought that is going through their 

heads. The goal of this activity is to never let your pen or pencil stop writing. 

Spelling and grammar are not important for this activity; it is ideas that we are trying 

to grasp. Give your students a set length of time for this activity. If they are young 

you may want to limit it to two or three minutes; older students can probably write 

for five to ten minutes. Then when students have completed the activity, have them 

go back and read what they have written digging through the mire for the gems 

hidden within. 

3.Cluster Mapping 

Cluster mapping, also called idea webbing, is a great way to show relationships 

between ideas. Cluster mapping is also part idea generation and part organization, so 

students will know exactly how to group their ideas once they are ready to write. To 

begin, write your topic in the center of the page and put a circle around it. Then you 

can move in one of two directions. With younger children, have them think of 

questions about the topic. For example, if the topic is spiders, they may ask, ―What 

do spiders eat? Where to spiders live? What do spiders look like?‖ Each question 

should be written in a bubble connected to the central topic. Tell students to spread 

these bubbles out over the page as they will be adding to each. Then, have students 

answer the questions connecting still smaller bubbles to the bubbles containing the 

questions. If their question was ―What do spiders do?‖ then they might make 

connecting bubbles saying they capture flies, they spin webs, they scare nursery 

rhyme characters, etc. With students who have more knowledge about their central 

topic, their bubbles connected to the central idea should include subtopics and/or 

details about the subtopics. A student may start with spiders as the central theme, 

make a connecting bubble with the subtopic of diet, then connect bubbles to that 

subtopic with different types of insects on which spiders feed. Generally speaking, 

each of the subtopics would be one paragraph in a composed piece of writing with 
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examples and support for the idea surrounding it. 

 

4.Flow Charting 

Flow charting is similar to cluster mapping in that it shows relationships between 

ideas. However, flow charting is most effective when examining cause and effect 

relationships. With the central theme drug abuse in the center of your page, to the left 

students would make list of causes for drug abuse with arrows pointing at the central 

idea. What causes drug abuse? Peer pressure, medical need, parental example and 

boredom are all potential causes of drug abuse. Each would therefore be in its own 

box in the diagram with an arrow pointing from it to the central idea of drug abuse. 

Then examine the effects of drug abuse and place those in separate boxes to the right 

of the central idea each with an arrow going from the central idea to it. Homelessness, 

loss of jobs, failure in school, isolation, further abuse and addiction may all be results 

of drug abuse. When writing, students can then focus on either half of the diagram 

(causes of drug abuse or effects of drug abuse) or follow the cause and effect pathway 

from cause to effect and cause to effect. Depending on the topic, students may create 

a chain of cause and effect relationships and choose to write about the series. 

5.Double/Triple Entry 

Double or Triple Entry is another focused brainstorming activity. This is especially 

useful when comparing and contrasting two or three topics or when exploring two or 

three areas of one topic. With this prewriting method, have students make two (or 

three) columns on their paper. Each column should have a topic which focuses the 

idea generation. For example, if you were going to compare love and hate, you might 

label your columns similarities and differences and list your ideas in the appropriate 

sections. If your students are writing about their ethnic heritage in comparison to 

another, you could have them label one column with each culture. When finished, 

students should have a good idea of the points on which they can compare or contrast 

their topics. 

Whether you choose to use all these methods with your students or only one or two, 

prewriting gives your students the tools and foundation for successful writing. 

Prewriting alleviates students‘ anxiety freeing their minds to focus on words after 
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generating ideas instead of completing both steps simultaneously. Writing is and isn‘t 

an easy thing to do in the classroom. Especially nowadays when students don‘t have 

long attention spans and are more and more ―digital‖ and visual learners. 

The communicative exercises can be divided into four groups, presented in 

the Table: 

Table : Groups of exercises in teaching writing 

Types of exercises Activities 

1. Reproductive using 

of formal supporters 

- reproduction of printed or oral text on the basis of key 

words or speech patterns; 

- eliciting of text content in the written form on the 

basis of a plan or headline of the text; 

- scrambled sentences for writing a text in the logical 

sequence. 

2. Reproduction of the 

content on the basis of 

the text 

- questions to the text; 

- making a plan; 

- compression or extending of the text; 

- writing a headline to the text with arguments; 

- transformation of a dialogue into a monologue; 

- characteristics of heroes from the text. 

3. Production on the 

basis of visual 

supports. 

- describing the picture, photo; a fragment of a movie; 

- letter writing on the basis of a visual format-sample; 

- composition writing on the basis of the content of the 

text, the given pictures, questions or a scheme;  

- writing a review on the text, book, film on the basis of 

a format-sample. 

4. Production on the 

basis of the language 

and life experience 

- letter writing; 

- composition and essay writing; 

- announcement writing; 

- writing a review on the text, book, film. 

 

Questions: 
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1.Why is it considered that writing is a means of the EL learning? 

2.Think about content of teaching writing at school, lyceum and college.  Can you 

add anything to the given information? 

3.Decide what you would do before, during and after the writing stages. 

4.What writing activities do you know? Brieflydescribethem. 

 

Usedliterature: 

1.Гальскова Н.Д. Современная методика обучения иностранным языкам: 

Пособие для учителя. -2-е изд. –М.: АРКТИ, 2003. -162 с. 

2.Johnson, Keith.  An Introduction to Foreign Language Learning and Teaching. − 

Harlow:  Longman/ Pearson, 2001. −336 p. 

3.www.google.com/ru 

 

ТHEME №18 Lesson planning. 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1.Principles of lesson planning 

2.Structure of the EL lesson plan 

3.Features of an excellent lesson plan 

Aim of the lecture: to give general information about principles of lesson planning, structure of 

the EL lesson plan and features of an excellent lesson plan 

Tasks of the lecture: 

To define the principles of lesson planning 

To show structure of the EL lesson plan and features of an excellent lesson plan 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture 

  2.Prepares slides for the lecture 

  3. Gives the list of used  literature  for the theme 

 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 

2.1. Gives the main part of the theme, demonstrates 

and explains all the key-words and theoretical part. 

Listens and writes 

 



92 

 

min) 2.2. Explains the principles of lesson planning 

2.3. Explains structure of the EL lesson plan and 

features of an excellent lesson plan 

2.4. Shows the importance of using modern model of 

teaching in language learning. 

 

 

 

 

3. 

Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2. Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 18.  Lesson planning 

Questions to be discussed: 

1.Principles of lesson planning 

2.Structure of the EL lesson plan 

3.Features of an excellent lesson plan 

Key terms: stages of the lesson, types of the lesson, forms of classroom 

interaction, approaches to organizing the lesson, language atmosphere,  types of 

plans. 

Principles of lesson planning 

The important condition of effectiveness of ELT is planning of teachers and 

students activity for a lesson and a system of lessons. In the practice of teaching EL at 

the lesson, thematic and perspective planning are distinguished. 

The aim of EL lesson planning is to define the content of the lesson and 

algorithm of operation and actions of the teacher and learners. 

Thematic plan is enveloped as a serial number of lessons. As a rule, it is one of 

the themes of communication, which includes itself also vocabulary, grammar and 

country-study material. 

Perspective planning defines the system of a teacher and students activity for the 

whole stage of ELT. 

There are different principles of lesson planning. The most important among 

them are variety, flexibility, examining the subject matter from the learners‘ point of 

view, considering individual differences, language backgrounds and past experience. 

1. Variety means involving learners in a number of different types of activities 

and using a wide selection of material to motivate learners. 
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2. Flexibility comes into play, when dealing with the plan in the classroom, for a 

number of reasons a teacher should have an opportunity to change the plan in 

accordance with the situation which can take place during teaching. 

3. Examination of the subject matter from the learners‘ point of view – the 

teacher should examine teaching material and reveal its appropriateness to learners 

and difficulties for acquiring this material by learners. During planning a teacher 

adapt material and defines ways of overcoming these difficulties.  

4. Consideration of individual differences presupposes that learners have 

different abilities to learn the language under apparently the same conditions of 

learning. This fact should be taking into consideration in planning. This principle is 

known in the domestic methodology as individualization and differentiation of 

teaching.  

5. Language backgrounds and past experience – before designing a teacher 

should reveal what prior knowledge, abilities and skills the learners have. 

Designing the lesson and outlining its plan is an essential part of the teaching 

process. All EL teachers – regardless of training, experience, or competency – need a 

carefully drawn lesson plan in order to assist their learners in attaining learning 

objectives, both on a daily basis as well as the long-term. Having a lesson plan is like 

having a complete and clear visualization of how a learning session is to take place 

and how learners are able to grasp and retain the lesson concepts.  

        If a teacher is new to teaching, a lesson plan is basically just a step-by-step guide 

on how the teacher intends to present a lesson and the ways by which learners are 

expected to learn and appreciate the lessons various concepts. An excellent lesson 

plan is one that can be easily and effectively used by another teacher in a job place. 

This means that the ideal lesson plan is both clear and comprehensive.  

 Structure of the EL lesson plan 

The details and elements of lesson plans vary, depending on the specific format 

mandated by a school, lyceum and college. A foreign language lesson should consist 

of the following steps:  
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1) Organization moment – when a teacher  checks the presence of students, 

asks  the date, day, weather, and other question to open the lesson –  usually up to 5 

minutes  

2) Warming up – any game or revision activity which  loads students with a 

new energy and readiness for a lesson – 5-10   minutes. As the class begins, give 

students a broad outline of the day‘s goals and activities so they know what to expect. 

Help them focus by eliciting their existing knowledge of the day‘s topics. 

Use discussion or homework review to elicit knowledge related to the grammar and 

language use points to be covered. Use comparison with the native language to elicit 

strategies that students may already be using. Use discussion of what students do 

and/or like to do to elicit their knowledge of the topic they will address in 

communication activities 

3) Checking home task – individual or frontal – 10-15 minutes.   

4) Explaining new material  -  a teacher explains new grammar rule or topic 

with the help of board, charts, pictures or other techniques - 15-20 minutes  

5) Practice of new material–  takes place with the help of text-books, 

exercises, tasks, questions, debates, etc. – 15-20 minutes  

6) Extra class activity  - independent work of students when the can 

demonstrate their integrated skills. For example, a short presentation, dialogue, group 

work or crossword, game or pair work. -  10-15 minutes  

7) Evaluation – evaluation need to be a separate part of a lesson when a 

teacher concludes the results of students‘ success by giving the marks. Evaluation can 

be oral or in written form and should be just. Motivation  is also very important in 

evaluation as it inspires students for better learning – up to 5 minutes 

8) Home task assessment – a teacher should explain home task, write it on the 

board. The volume of home task  depends on the age, level of students and  period of 

time between this lesson and the next one -  2-3 minutes  

9) End of the lesson – a teacher  and students say ‗good bye‘ to each other and 

the lesson  is over.     
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Unless a specific lesson plan format is required by the learning type of 

institution, most EL practitioners tailor their lesson plans according to the teaching 

philosophies or techniques they believe in or are most comfortable with. 

Features of an excellent lesson plan 

 In general, however, excellent EL lesson plans have common characteristics 

that a teacher should integrate in his/her own teaching strategies: 

1) Ideal lesson plans have a concise summary that fits on a single page. The 

detailed plan proper may – and often – exceeds this number, but the idea is to allow 

anyone to have a quick overview of the lesson. 

2) Great lesson plans are organized in a way that is easy and a delight to follow. 

3) Lesson plans should be strongly aligned with the needs and learning 

competencies of their intended audience. 

4) Each individual lesson plan should adhere to a continuity of lesson concepts and 

should not only fit in the curriculum but also reflect the overall vision of the subject. 

5) EL Lesson plans should establish platforms for learners to apply language 

learning to real-world situations. 

In EL education lesson plans are crucial even in purely conversational classes. In 

order to establish an environment that encourages high quality learning and draws 

non-native speakers to articulate themselves extensively, adequate preparation is of 

paramount importance. Having a haphazardly designed plan is also inexcusable. 

The most important for teachers is to define aims and objectives of a lesson. At 

the beginning of the lesson planning a teacher should answer the following questions: 

1) What language and speech material will students learn within this lesson? 2) What 

do they know and are able or unable to do before the beginning of the lesson and 

what results they are able to achieve at the end of the lesson? 

 A lesson is normally devoted to more than one type of activity, and teachers often 

have a ―script‖ or preferred sequence that they follow when teaching a particular type 

of a lesson (speaking, listening, reading or writing lessons). A common lesson 

sequence found in many traditional language classes consists of a sequence of 

activities referred to as PPP and other approaches.  
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      In communicative language teaching lessons often begin with accuracy-based 

activities and move toward fluency-based activities.  

      Reading lessons often follow a format consisting of Pre-reading, While-reading, 

and Post-reading activities.  

      Listening lessons follow a similar format.  

      Conversation lessons often begin with controlled practice activities, such as 

dialogue practice, and move toward open-ended activities, such as role plays. Lessons 

based on a task-based approach often follow a sequence consisting of Pre-task 

activities, a task cycle, the language focus, and a Follow-up task. 

         The lesson sequence depends on principles such as ―easier before more difficult 

activities,‖ ―receptive before productive skills,‖ or ―accuracy activities before fluency 

activities.‖ Planning a lesson a teacher should handle the transitions between the 

different sequences of the lesson. 

The closing phase of a lesson is also an important part of a lesson sequence. 

Ideally, it should leave the students with a feeling that they have successfully 

achieved the goal they set for themselves or that had been established for the lesson, 

and that the lesson was worthwhile and meaningful. At the end of a lesson, it is 

usually valuable to summarize what the lesson has tried to achieve, to reinforce the 

points of the lesson, to suggest a follow-up work as appropriate, and to prepare 

students for what will follow. It is always important to praise the students for their 

effort and performance. During the closing stage, students may raise issues or 

problems that they would like to discuss or resolve; at this time, a teacher may also 

encourage them to ask him/her for suggestions concerning how they can improve. 

      Planning for transitions involves thinking about how the momentum of the lesson 

will be maintained during a transition – for example, while moving from a whole-

class activity to a group-work activity; another issue that teachers need to consider is 

what students should do between transitions – for example, if some students complete 

an activity before the others. 

Teachers generally enjoy their time in the classroom, and teaching from one 

perspective is a kind of performance. One way of increasing the amount of students‘ 

participation during a lesson is to vary the grouping arrangements that a teacher uses; 
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in this way, the teacher does not always dominate the lesson. The use of pair work 

and group work is one method that has been shown to ensure that students participate 

actively at a lesson.  

 

Questions: 

1. What features of EL lesson can you say about? 

2. What do we mean by the cycle of lessons?  

3. What are requirements claimed to the FL lesson organization? 

4. Does the lesson plan help you to organize effectively teaching process? 

5. How much better will be your lesson if you use visual aids? 

 

Usedliterature: 

1.Johnson, Keith.  An Introduction to Foreign Language Learning and Teaching. − 

Harlow:  Longman/ Pearson, 2001. −336 p. 

2.Ahmedova  L.T., Narmuratova V.I.  English Teaching Practicum. − Tashkent: 

UWED. −163 p. 

 

ТHEME №19 Independent work.Extracurricular activities in English. 

 Model of teaching 

Time – 2 h. Number of students from 20 to 100 

Plan of the lecture 1.Independent work and learning 

2.Role of extracurricular activities 

3.The content and process of organization of extra-curricular work at 

school, lyceum and college 

Aim of the lecture: to give general information about independent work and learning, role of 

extracurricular activities and the content and process of organization of extra-curricular work at 

school, lyceum and college 

Tasks of the lecture: 

To define the independent work and learning 

To show role of extracurricular activities 

Methods of teaching Discussion, dispute 

Form of teaching Group  

Means of teaching Projector, text of lectures 

Place of teaching Lecture hall 

Type of assessment Oral answering 

Pedagogical technology Circle discussion, cluster 

 

TECHNOLOGICAL MAP OF THE LECTURE 

 Teacher Student 

Stages   1.Prepares for the content of the lecture  
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  2.Prepares slides for the lecture 

  3. Gives the list of used  literature  for the theme 

1. 

Introduction 

(15 min) 

1.1. Name of the lecture, key-words and plan. 

1.2. Explains aims and tasks of the lecture. 

1.3. Asks questions in order to recall previous 

knowledge. 

Listens 

 

Answerstothequestions 

2. Main 

stage(50 

min) 

2.1. Gives the main part of the theme, demonstrates 

and explains all the key-words and theoretical part. 

2.2. Explains the independent work and learning 

2.3. Explains role of extracurricular activities 

2.4. Shows the importance of using modern model of 

teaching in language learning. 

Listens and writes 

 

 

 

 

 

3. 

Conclusion 

(15 min) 

3.1. Answers to the students questions 

3.2. Gives sources of additional information, makes 

conclusion. 

Asks questions. Writes 

tasks. 

 

Lecture 19. Independent work.Extracurricular activities in English . 

 

Questions to be discussed: 

1.Independent work and learning 

2.Role of extracurricular activities 

3.The content and process of organization of extra-curricular work at school, lyceum 

and college 

Key terms: extracurricular activities, contemporary strategies, active learning, 

leaders of extracurricular activities. 

Independent work and learning 

             Nowadays the role of an independent work (learning) at all stages of 

education is increasing. One of the organizational forms of teaching is independent 

work (self-study) run out of direct contact with a teacher (homework, laboratory 

work) or run under control of the teacher and run through teaching material and 

monitoring by the teacher (distance learning). Independent work is the important part 

in ELT, because 30 % of teaching and learning time is given to the independent work. 

The teacher must 1) understand the goal of independent work and the final result of 

ELT at a certain level; 2) know the procedure of independent work. Independent 

work can be conducted in the classroom and out-of-classroom in the written and oral 

form. Independent work can be organized as an individual work, or pair and group 

work. 
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It is known that independent work activates students‘ cognitive activity making 

learning process more successful and developing self-learning abilities of learners. 

The aim of the teacher is 1) to select the content of ELT, 2) to provide rational 

organization of students‘ self-learning, 3) to develop students‘ self-learning 

strategies. Each student uses the source of information depending on his/her needs 

and capabilities, he/she works in own tempo to come to some result. That‘s why an 

independent work shapes flexible form of organization and contributes increasing 

responsibility of each student for the results of education. 

It is necessary for development students‘ independent learning: 

- to become aware of the purpose of activity and all tasks; 

- to know the procedure of tasks doing; 

- to be able to use  different aids for tasks doing;   

- to be able to see the visual and verbal supporters in the material of the task to 

overcome the difficulties; 

- to provide the appropriate conditions for task doing. 

Teachers can train students to take charge of every stage of their independent 

learning, which includes: 

- setting goals; 

- identifying and developing strategies to achieve such goals; 

- developing study plans; 

- reflecting on learning (which includes identifying problem areas and the means of 

addressing these problems); 

- identifying and selecting relevant resources and support; 

- assessing one‘s own progress (which includes a certain criteria for evaluating 

performance and learning). 

Independent work can be organized as individual work, in pair work, small 

group and with whole class. These organizational forms call upon to create and 

develop a set of organizational, information, cognitive and communicative skills 

which provide moving to language proficiency and learning strategies integratively. 

Role of extracurricular activities 
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Extracurricular activities   represent   planned   educational   endeavors   that   

are   executed   within   the framework of the school, outside regular lessons, and 

which provide an area of interest and, in addition, an all-round affirmation of a pupil's 

personality. To the teacher, they provide an expanded educational influence on the 

school audience.  

        It   is   evident   that   the   educational   work   of   the   school   is   continued 

through them, only during the pupils' free time and, which is exceptionally important, 

with   the   implementation   of   special   work   strategies.   On   the   other   hand,   

thanks   to   the enthusiasm   of   education   workers   –   the   bearers   of   these   

activities   –   and   an   interested group of students, the school opens its doors to 

everything that surrounds it: other schools, students,     teachers,    professionals      

and   professional      associations.  

         Let   us   stress   that   a   teacher's   enthusiasm   is   not   sufficient   for   good   

educational work and management of extracurricular activities, as teachers also need 

to be qualified for this work – professional knowledge and methodical preparation are 

necessary. The students' creative productivity largely depends on the teacher's 

professional competences, actions, work methods   and   his   relationship   with   his 

students.   The   teacher's   knowledge, abilities    and   experience      are   brought    

forward     in his   work    on   informing,     orienting, planning,      organizing      and     

conducting      extracurricular       activities    with    students.    The pedagogical   

role   of   a   teacher   involved       in   extracurricular   activities   is   manifested      

in assisting,   inciting,   coordinating,   counseling,   teaching   and   directing   pupils   

towards   a correct, cultured and rational usage of leisure time.  

         In   everyday   life   and,   in   particular,   in   the   area   of   education,   the   

importance of giving significance to lifelong learning and development is   

incessantly stressed. Professional development   is   based   on   the constructivist   

learning theory   model.   It   is a continuous, long-term process tuned to the needs of 

everyday lessons and learning. This process   presupposes   continuous   support   

from   the   system   and the self-evaluation of teachers who explore their own 

practice and deliberate upon it.  
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         A   professional   teacher,   an   interested   group   of   students,   a   classroom   

equipped with adequate means and aids, investing effort into an activity, and also the 

support and understanding   of   the   school   and   the   environment   are   all   

prerequisites   for   the   quality implementation of extracurricular activities and the 

enrichment of students' experiences.  

         Extracurricular   activities   should   realize   goals   and   tasks   that   cannot   

be   realized within regular lessons. One should aim towards offering activities that 

are in tune with current   events,   and   thus   contribute   to   the   broadening   of   

the   pupils'   horizons.   In   this manner, a possibility is opened for extracurricular 

activities to become a valuable and important area for nurturing and fostering a 

child's positive qualities, and for stimulating and developing individual abilities and 

the corresponding skills.  

         With the introduction of extracurricular activities into schools, new 

opportunities for the additional involvement of young people are opened, as is the 

opportunity for their versatile development and education. Contemporary strategies 

organize students' activities in a freer fashion, according to their interests and 

affinities, in order for them to expand and deepen the knowledge they have acquired 

by connecting theory and practice, and to deepen their need for cultural events in 

their leisure time. The   students'   enthusiasm   for   further   work,   activity   and   

effort stems from the fact that the activity was voluntarily chosen, is flexible in its 

tasks, has an open      approach      and    is held    in   a   comfortable       

environment.       In   respect     of   the aforementioned, students are motivated for 

work and for studying a certain topic or area which, therefore, immediately affects 

their development.  

        It is important to stress that teachers   (and   students)   have   the   option   of   

suggesting topics   and    activities   according     to their   area   of   interest, which   

we   consider   a   great organizational advantage. In   accordance   with   this,   and   

depending   on   the   area of   interest,   work   conditions,   the needs   of   the   

school   and   the   wider   community,   new   activities,   contemporary   forms, 

methods   and   strategies   of   work   are   brought   into   the   programmes   of   

extracurricular activities as new means of achieving planned goals and tasks.  



102 

 

        In order to make the aforementioned feasible, not only is the teacher necessary 

as an   initiator   and   a   companion,   but   also   the   student,   who   acquires   an   

important   role   in decision making. The selection of topics and activities should be 

based precisely on the students‘ inclinations,   interests,   abilities,   capabilities and   

affinities,   on   the stimulation   of creativity and on the applicability of the activities 

in practical, everyday life.  

 

 The content and process of organization of extra-curricular work at 

school, lyceum and college 

1.  Academic and common interests circles   These are a very important part of 

student‘s life.  Teachers   believe   these   circles develop   personalities   of   students   

and   broaden   their   scope of   vision.   The requirements   for the circles‘ meetings 

are clearly   defined.   The   topics   are   useful   for   everyday   life   of   students, 

complement   the   material        studied   in class   at particular   moment      and   are 

chosen    in regards    with students‘ queries and their age group.  The aim of circles 

is to broaden the topics previously covered   in   class   and   study   them   in   depth.   

The types of circles included: extracurricular home reading, translation and 

interpretation, Communication, Drama, Choir, Hometown studies, and Game circles. 

2.  Mass events  

     Examples   of   these  extracurricular activities  are   song   or   poetry   recital  

contests  in   the EL;   theme parties or evenings, theatre performances in the EL or 

performances of companies staging dramas in foreign languages, holding conferences 

in foreign languages, having debates and meetings in English.  

3. Individual work  

      This   type   of   extracurricular   activities   could   include:   preparing   for   

conference   presentations, preparing for reports in class, and writing articles for 

school newspapers or magazines.  

4. Another   type of   extracurricular activities    is   correspondence   with   

students   from   other   countries – it   can   be classified   as   both   individual   work   

(when   a student   has   a pen-friend)   and   mass   work   when   students keep 
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correspondence between their circle and a group of students in another country with 

similar interests.  

5.  Language clubs – yet another form of extracurricular activities in schools - 

basically combined various above listed language-oriented extracurricular organized 

in all educational stages. 

Nowadays most   schools, lyceums and colleges have changed their attitudes to 

extracurricular activities again, and started encouraging their faculty and students to 

organize different kinds of extracurricular activities.  The teaching materials and 

methods are being modernized and updated according to the present day academic 

needs   and technical opportunities.  

 

Questions: 

1. What is the extracurricular work? 

2. What is the role of extracurricular work   in ELT? 

3.  How does extracurricular work stimulate students' desire to learn English? 

4. Give the examples of interrelations of the extra-curricular and EL classwork. 

5. Do you agree with that extracurricular work permits the teacher to get to know his 

students more intimately thereby creating more favorable conditions for classwork?  

Support your answer with   some examples. 

 

Usedliterature: 

1.Johnson, Keith.  An Introduction to Foreign Language Learning and Teaching. − 

Harlow:  Longman/ Pearson, 2001. −336 p. 

2. Ahmedova  L.T., Narmuratova V.I.  English Teaching Practicum. − Tashkent: 

UWED. −163 p. 

 

 

 

PRESENTATIONS ON THE LECTURES 
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1-LECTURE

PROFESSIONAL COMPETENCE 
OF THE TEACHER.

UP-TO-DATE REQUIREMENTS 
TO THE FOREIGN LANGUAGES 

TEACHERS.

 
 

2-LECTURE

Foreign language as 
an educational 

subject
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3-LECTURE

Connection of the 
subject “Methods of 

teaching foreign 
language” with other 

sciences.

 
 

4-LECTURE

Aims of teaching 
and learning 

English.

 
 



106 

 

5-LECTURE

Content of teaching 
English at school, 

lyceum and college.

 
 

Lecture 6
METHODS OF 

TEACHING AND 
LEARNING ENGLISH 
AT SCHOOL, LYCEUM 

AND COLLEGE

.  
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Lecture 7.
Common European 

Framework of 
Reference for 
Languages: 

Principles of teaching  
in the conditions of 

Uzbekistan

.
 

 

LECTURE 8

MEANS OF TEACHING 
FOREIGN LANGUAGE

.
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LECTURE 9

TEACHING ENGLISH 
PRONUNCIATION

.
 

 

LECTURE 10

WAYS AND 
PRINCIPLES OF 
FORMING AND
DEVELOPING 

PRONUNCIATION 
SKILLS.
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LECTURE 11

DIFFERENT WAYS OF 
TEACHING 

VOCABULARY.

.  
 

LECTURE 12

METHODS AND 
EXERCISES USED IN 

TEACHING GRAMMAR.

.  
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LECTURE 13.

TEACHING 

LISTENING IN 

ENGLISH.

 
 

LECTURE 14.

Developing 
reading skills.
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LECTURE 15

DEVELOPING 
SPEAKING SKILLS

 
 

LECTURE 16

TEACHING WRITING
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LECTURE 17

DIFFERENT 
EXAMPLES OF 

WRITING TASKS

 
 

LECTURE 18

LESSON PLANNING
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LECTURE 19

INDEPENDENT 
WORK.

EXTRACURRICULAR 
ACTIVITIES IN 

ENGLISH

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

СЕМИНАРМАШҒУЛОТЛАРИ 

Seminar  № 1  

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Professional competence of the teacher.Up-to-date requirements to the foreign 

languages teachers. 

Key terms: competency in science, behaviour patterns, cultural and professional literacy, 

humanitarian approach. 

Aim of the seminar: to give general information about methodological principles in learning a 

foreign language, the components of the educational process, connection of methodic with other 

subjects. 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 
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2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan: 

1. Features of ―competent teacher‖ 

2. main requirements of the up- to-date FL 

teachers 

3. explain innovative technologies in FLT. 

Oral answer 30 

4. Discussion of the theme by usingped. 

technology ―Brainstorming‖ 

Oralanswer 10 

5. Cross- questioning for the following 

questions(Appendix __) and improve 

students‘knowledge by pedtechnology 

―Expertlist‖  

Oral answer 10 

6. Giving students their themes for 

individual work (tables, schemes, notes, 

self-study, etc.) 

In written or printed 

form 

10 

7.Intelectual game concerning to the topic 

of the lesson (2 teams) 

Oral answer 10 

8.Assessment of students, giving then 

extseminar topic with source of literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Seminar  № 2 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Foreign language as an educational subject  

Key terms: curricular subject, features of the subject, linguo-cultural context, language education, 

multilingualism, polyculturalism, language education diversity/variety. 

Aim of the seminar: 

-to give general information about methodological principles in learning a foreign language 

-to show the components of the educational process 

-to reveal connection of methodic with other subjects. 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  Oral 3 
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of it 

3. Students‘ answers according to the plan: 

1. The importanceofmethodological 

principles in learning a foreign language 

2.the components of the educational process 

3. connection of methodic with other 

subjects. 

. 

Oral answer with notes 30 

4. Discussion of the theme by using 

pedtechnology ―Brainstorming‖ 

Oral answer 10 

5. Cross- questioning for the following 

questions (Appendix  __) and improve 

students‘ knowledge by ped. technology 

―Cluster‖  

Oral answer 10 

6.Giving students their themes for individual 

work ( tables, schemes, self-study, etc.) 

In written or printed 

form 

10 

7. Intellectual game concerning to the topic of 

the lesson (2 teams) 

Oral answer 10 

8. Assessment of students, giving then 

extseminar topic with source of literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Seminar  № 3 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Connection of the subject “Methods of teaching foreign language” with other 

sciences. 

Key terms:components of the educational process, methodological principles, educational process. 

Aim of the seminar: to give general information about methodological principles in learning a 

foreign language, the components of the educational process, connection of methodic with other 

subjects. 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 
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3. Students‘ answers according to the plan: 

1.Different types of aims 

2.Practical and cultural aims of EL teaching 

and learning 

3.Educational and developmental aims of 

EL teaching and learning 

 

Oral answer  30 

4. Discussion of the theme by usingped. 

technology ―Brainstorming‖ 

Oral answer 10 

5. Cross- questioning for the following 

questions (Appendix  __) and improve 

students‘ knowledge by ped. technology 

―Expertlist‖  

Oral answer 10 

6.Giving students their themes for 

individual work ( tables, schemes, self-

study, etc.) 

In written or printed 

form 

10 

7. Interactive game concerning to the topic 

of the lesson 

Oral answer 10 

8. Assessment of students, giving then 

extseminar topic with source of literature. 

In oral and written 

forms 

5 

9. Conclusion - - 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Seminar  № 4 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Aims of teaching and learning English 

Key termspractical aim, bringing up aim, developmental aim, educational aim 

Aim of the seminar: to give general information about different types of aims, practical and 

cultural aims of EL teaching and learning, educational and developmental aims of EL teaching and 

learning 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 
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3. Students‘ answers according to the plan: 

Different types of aims 

2.Practical and cultural aims of EL teaching 

and learning 

3.Educational and developmental aims of 

EL teaching and learning 

 

Oral answer 30 

4. Discussion of the theme by usingped. 

technology ―Brainstorming‖ 

Oral answer 10 

5. Cross- questioning for the following 

questions (Appendix  __) and improve 

students‘ knowledge by ped. technology 

―Expertlist‖  

Oral answer 10 

6.Giving students their themes for 

individual work ( tables, schemes, self-

study, etc.) 

In written or printed 

form 

10 

7. Intellectual game concerning to the topic 

of the lesson 

Oral answer 10 

8. Assessment of students, giving then 

extseminar topic with source of literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Seminar  № 5 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Content of teaching English at school, lyceum and college 

Key terms: 

 Key terms: content; language material; language minimum, cultural; developmental; skill; 

subskill; language units; motivation; performance 

Aim of the seminar: to give general information about, theoretical problems content of teaching 

English, content of teaching language material and the content of ELT at school, lyceum, 

collegeMeans of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  Oral 3 
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of it 

3. Students‘ answers according to the plan: 

1. Theoretical problems content of teaching 

English 

2. Content of teaching language material 

3. The content of ELT at school, lyceum, 

college 

4.  

Oral answer with notes 30 

4. Discussion of the theme by using 

pedtechnology ―Brainstorming‖ 

Oral answer 10 

5. Cross- questioning for the following 

questions (Appendix  __) and improve 

students‘ knowledgebyped. technology 

―Cluster‖  

Oral answer 10 

6. Giving students their themes for 

individual work ( tables, schemes, notes, 

self-study, etc.)  

In written or printed 

form 

10 

7. Intellectual game concerning to the topic 

of the lesson (2 teams) 

Oral answer 10 

8. Assessment of students, giving then 

extseminar topic with source of literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Seminar  № 6 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Methods of teaching and learning English at school, lyceum and college. 

Key terms:communicative language teaching and learning, co-teaching and co-learning,the second 

language personality, interactive learning, learner-centered learning, cooperative learning, content-

based learning, task-based learning,  age groups. 

Aim of the seminar:  

- to give general information about communicative language teaching and learning 

-to show the importance of linguo-cultural teaching and learning 

-to explain methods of FL teaching. 

Means of teaching: blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

 

Stages Form of teaching Time (by minutes) 
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1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan: 

1. Communicative language teaching and 

learning 

2. Linguo-cultural teaching and learning 

3. Methods of FL teaching and learning 

4. Age groups for choice of methods in 

teaching process 

 

Oral answer 30 

4. Discussion of the theme by using ped. 

technology ―Brainstorming‖ 

Oral answer 10 

5. Cross- questioning for the following 

questions (Appendix  __) and improve 

students‘ knowledge by ped. technology 

―Expertlist‖  

Oral answer 10 

6. Giving students their themes for 

individual work ( tables, schemes, self-

study, etc.) 

In written or printed 

form 

10 

7. Intellectual game concerning to the topic 

of the lesson 

Oral answer 10 

8. Assessmentofstudents, giving then 

extseminar topic with source of literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

 

 

 

 

 

 

 

 

 

 

 

 

Seminar  № 7 

Duration of the lesson: 80 minutes 

Form of the lesson: Practical lesson 

Тheme: Common European Framework of Reference for Languages: Principles of teachingin the 

conditions of Uzbekistan 

Key terms:CEFR, descriptors, learning, teaching, assessment, syllabuses, curriculum, guidelines, 

examination, textbooks, language proficiency, transparency of course, a single educational space, 

Modern languages, approach, multistage model of education, communicative competence. 

Aim of the seminar:  

- to give general information about CEFR 

-importance of CEFR in Uzbekistan 

-togive information about CEFR levels 

-to explain the modern model of teaching English. 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 
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Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan: 

1.Document of ―Common European 

Framework of Reference for Languages: 

Learning. Teaching.  Assessment‖ 

2. Descriptors in the CEFR. 

3. The modern model of teaching and 

learning English in Uzbekistan. 

 

Oral answer  30 

4. Discussionofthethemebyusingped. 

technology ―Brainstorming‖ 

Oral answer 10 

5. Cross- 

questioningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebyped. technology ―Expertlist‖  

Oral answer 10 

6.Giving students their themes for 

individual work ( tables, schemes, self-

study, etc.) 

In written or printed 

form 

10 

7. Interactive game concerning to the topic 

of the lesson 

Oral answer 10 

8. Assessmentofstudents, 

givingthenextseminartopic with source of 

literature. 

In oral and written 

forms 

5 

9. Conclusion - - 

 

Seminar  № 8 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Means of teaching foreign language 

Key terms:set of the students, the purpose of education, didactic material, the standard program of 

a school course, set of the teacher 

Aim of the seminar: to give general information about learning sets of students 

and a teacher 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan: 

1. Learning set of students 

2. Learning set of a teacher 

Oral answer with notes 30 

4. Discussionofthethemebyusingped. 

technology ―Expert list‖ 

Oral answer 10 

5. Cross- 

questionningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebyped. technology ―Cluster‖  

Oral answer 10 



121 

 

6.Giving students their themes for 

individual work ( tables, schemes, notes, 

self-study, etc.) 

In written or printed 

form 

10 

7. Intellectual game concerning to the topic 

of the lesson (2 teams) 

Oral answer 10 

8. Assessmentofstudents, 

givingthenextseminartopic with source of 

literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

Seminar  № 9 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Teaching English pronunciation 

Key terms:pronunciation skill, phonetic material, pronunciation minimum, content of teaching 

pronunciation (CTP), pronunciation norm, pronunciation unit, phonetic case, phonetic system, 

phonetic exercise, phoneme/sound, approximation. 

Aim of the seminar:  

to give general information about, the essence of teaching pronunciation, distribution and typology 

of pronunciation material 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan:  

. The essence of teaching pronunciation 

1. 2.Distribution and typology of pronunciation 

material 

Oral answer with notes 30 

4. Discussionofthethemebyusingped. 

technology ―Brainstorming‖ 

Oral answer 10 

5. Cross- 

questioningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebyped. technology ―Expert list‖  

Oral answer 10 

6.Giving students their themes for individual 

work ( tables, schemes, notes, self-study, etc.) 

In written or printed 

form 

10 

7. Intellectual game concerning to the topic of 

the lesson  

Oral answer 10 

8. Assessmentofstudents, 

givingthenextseminartopic with source of 

literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

Seminar № 10 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Ways and principles of forming anddeveloping pronunciation skills. 

Key terms:imitative, analyzed methods, phonetic drill, approximated pronunciation. 

Aim of the seminar:  
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to give general information about imitative and analyzed methods of teaching pronunciation, the 

principles of teaching pronunciation 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan: 

Imitative and analyzed methods of teaching 

pronunciation. 

The principles of teaching pronunciation. 

 

Oral answer with notes 30 

4. Discussionofthethemebyusingped. 

technology ―Circle discussion‖ 

Oral answer 10 

5. Cross- 

questioningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebyped. technology ―Cluster‖  

Oral answer 10 

6.Giving students their themes for individual 

work ( tables, schemes, notes, self-study, etc.) 

In written or printed 

form 

10 

7. Interactive game concerning to the topic of 

the lesson 

Oral answer 10 

8. Assessmentofstudents, 

givingthenextseminartopic with source of 

literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

Seminar  № 11 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Different ways of teaching vocabulary 

Key terms:vocabulary learning, vocabulary in context, memorizing, blend of methods, language 

lexicon, vocabulary teaching strategies, active and passive wordstock.   

Aim of the seminar: to give general information about, the role of vocabulary teaching, best 

methods of  teaching English vocabulary and vocabulary teaching strategies 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan: 

1. The role of vocabulary teaching. 

2. Best methods of teaching English 

vocabulary. 

Vocabulary teaching strategies 

Oral answer with notes 30 

4. Discussionofthethemebyusingped. 

technology ―Brainstorming‖ 

Oral answer 10 
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5. Cross- 

questionningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebyped. technology ―Expert list‖  

Oral answer 10 

6.Giving students their themes for individual 

work ( tables, schemes, notes, self-study, etc.) 

In written or printed 

form 

10 

7. Interactive game ―Competition for the best 

tutorial lesson‖  

Oral answer 10 

8. Assessmentofstudents, 

givingthenextseminartopic with source of 

literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

 

Seminar  № 12 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Methods and exercises used in teaching grammar 

Key terms:: grammar skills, curriculum, grammar concepts, grammar examples, traditional 

grammar, communicative grammar, correction of grammar mistakes   

Aim of the seminar: to give general information about, goals for teaching grammar, traditional and 

communicative methods of teaching grammar, error correction of grammar mistake 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan: 

1.Goals for teaching grammar 

2.Traditional and communicative methods of 

teaching grammar 

3.Error correction of grammar mistakes 

Oral answer with notes 30 

4. Discussionofthethemebyusingped. 

technology ―Circle discussion‖ 

Oral answer 10 

5. Cross- 

questioningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebyped. technology ―Expert list‖  

Oral answer 10 

6.Giving students their themes for individual 

work ( tables, schemes, notes, self-study, etc.) 

In written or printed 

form 

10 

7. Interactive game concerning to the topic of 

the lesson (2 teams) 

Oral answer 10 

8. Assessmentofstudents, 

givingthenextseminartopic with source of 

literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

Seminar №13 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Teaching listening in English 
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Key terms:listening comprehension; linguistic skills; speaking; reading; writing; acoustic 

perception; pronunciation; teaching listening; comprehension; pronunciation subskills; language 

skills; selective listening; listening practice. 

Aim of the seminar: to give general information about the difficulties of listening comprehension 

in the ELT and ways and stages of forming and developing listening skills 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  of 

it 

Oral 3 

3. Students‘ answers according to the plan: 

1.The difficulties of listening comprehension in 

the ELT 

1. 2.  Ways and stages of forming and developing 

listening skills 

Oral answer with notes 30 

4. Discussionofthethemebyusingped. technology 

―Circle discussion‖ 

Oral answer 10 

5. Cross- questioningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebyped. technology ―Expertlist‖  

Oral answer 10 

6.Giving students their themes for individual 

work ( tables, schemes, notes, self-study, etc.) 

In written or printed 

form 

10 

7. Interactive game concerning to the topic of 

the lesson (2 teams) 

Oral answer 10 

8. 

Assessmentofstudentsgivingthenextseminartopic 

with source of literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

Seminar  № 14 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme:Developing reading skills 

Key terms:scanning, skimming, authentic, reading strategies, purpose for reading 

Aim of the seminar: to give general information about types of reading, selection of texts for 

reading and stages and exercises for development of reading skills 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan: 

1.Types of reading 

2.Selection of texts for reading 

1. 3.Stages and exercises for development of 

reading skills 

Oral answer with notes 30 

4. Discussionofthethemebyusingped. 

technology ―Circle discussion‖ 

Oral answer 10 
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5. Cross- 

questioningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebyped. technology ―Expertlist‖  

Oral answer 10 

6.Giving students their themes for individual 

work ( tables, schemes, notes, self-study, etc.) 

In written or printed 

form 

10 

7. Interactive game concerning to the topic of 

the lesson (2 teams) 

Oral answer 10 

8. Assessmentofstudents, 

givingthenextseminartopic with source of 

literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

Seminar  № 15 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Developing speaking skills 

Key terms:oral communication,audience, purpose, occasion, formal speech, informal speech.  

Aim of the seminar: to give general information about strategies of teaching oral communication, 

formal and informal communication, good Oral Communication 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan: 

1.Strategies of teaching oral communication 

2.Formal and informal communication 

3.Good Oral Communication 

Oral answer with notes 30 

4. Discussionofthethemebyusingped. 

technology ―Brainstorming‖ 

Oral answer 10 

5. Cross- 

questioningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebyped. technology ―Expertlist‖  

Oral answer 10 

6.Giving students their themes for individual 

work ( tables, schemes, notes, self-study, etc.) 

In written or printed 

form 

10 

7. Intellectual game concerning to the topic of 

the lesson 

Oral answer 10 

8. Assessmentofstudents, 

givingthenextseminartopic with source of 

literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

Seminar  № 16 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Teaching writing 

Key terms:writing, written speech, communicative writing, calligraphic skills, audiotexts, creative 

writing, types of writing. 
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Aim of the seminar: : to give general information about the role of writing in teaching process, 

effective ways of teaching writing, types of writing 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan: 

1.The role of writing in teaching process 

2.Effective ways of teaching writing 

3.Types of writing 

Oral answer with notes 30 

4. Discussionofthethemebyusingped. 

technology ―Circle discussion‖ 

Oral answer 10 

5. Cross- 

questioningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebyped. technology 

―Brainstorming‖  

Oral answer 10 

6.Giving students their themes for individual 

work ( tables, schemes, notes, self-study, etc.) 

In written or printed 

form 

10 

7. Interactive game concerning to the topic of 

the lesson (4 teams) 

Oral answer 10 

8. Assessmentofstudents, 

givingthenextseminartopic with source of 

literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

Seminar  № 17 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Different examples of writing tasks 

Key terms:levels of teaching, writing skills, free writing, reproduction of printed or oral text.. 

Aim of the seminar: to give general information about levels of teaching writing, how To Generate 

Writing Ideas, Groups of exercises in teaching writing 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

1.Levels of teaching writing 

2.How To Generate Writing Ideas 

3.Groups of exercises in teaching writing 

Oral answer with notes 30 

4. Discussionofthethemebyusingped. 

technology ―Brainstorming‖ 

Oral answer 10 

5. Cross- 

questioningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebyped. technology ―Expertlist‖  

Oral answer 10 
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6.Giving students their themes for individual 

work ( tables, schemes, notes, self-study, 

etc.) 

In written or printed 

form 

10 

7. Intellectual game concerning to the topic 

of the lesson ( 2 teams) 

Oral answer 10 

8. Assessmentofstudents, 

givingthenextseminartopic with source of 

literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

Seminar № 18 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Lesson planning. 

Key terms:stages of the lesson, types of the lesson, forms of classroom interaction, approaches to 

organizing the lesson, language atmosphere,  types of plans. 

Aim of the seminar: to give general information about principles of lesson planning, structure of 

the EL lesson plan and features of an excellent lesson plan 

Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan: 

1.Principles of lesson planning 

2.Structure of the EL lesson plan 

1. 3.Features of an excellent lesson plan 

Oral answer with notes  

30 

4. Discussionofthethemebyusingped. 

technology ―Expert list‖ 

Oral answer 10 

5. Cross- 

questioningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebyped. technology 

―Brainstorming‖  

Oral answer  

 

10 

6.Giving students their themes for individual 

work ( tables, schemes, notes, self-study, etc.) 

In written or printed 

form 

 

10 

7. Interactive game concerning to the topic of 

the lesson  

Oral answer 10 

8. Assessmentofstudents, 

givingthenextseminartopic with source of 

literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

Seminar  № 19 

Duration of the lesson: 80 minutes 

Form of the lesson:Practical lesson 

Тheme: Independent work.Extracurricular activities in English. 
Key terms:feedback, proficiency, assessment,portfolio 

Aim of the seminar: to give general information about independent work and learning, role of 

extracurricular activities and the content and process of organization of extra-curricular work at 

school, lyceum and college 
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Means of teaching:blackboard, chalk, cards, schedules, etc. 

Chronological map of the lesson: 

 

Stages Form of teaching Time (by minutes) 

1. Introduction Oral 2 

2. Naming the seminar and short description  

of it 

Oral 3 

3. Students‘ answers according to the plan: 

1.Independent work and learning 

2.Role of extracurricular activities 

3.The content and process of organization of 

extra-curricular work at school, lyceum and 

college 

Oral answer with notes 30 

4. 

Discussionofthethemebyusingpedtechnology 

―Cluster‖ 

Oral answer 10 

5. Cross- 

questioningforthefollowingquestions 

(Appendix  __) andimprovestudents‘ 

knowledgebypedtechnology ―Expertlist‖  

Oral answer 10 

6.Giving students their themes for 

individual work ( tables, schemes, notes, 

self-study, etc.) 

In written or printed 

form 

10 

7. Intellectual game concerning to the topic 

of the lesson 

Oral answer 10 

8. Assessmentofstudents, 

givingthenextseminartopic with source of 

literature 

In oral and written 

forms 

5 

9. Conclusion - - 

 

 

Бахолаш меъзони 

 

“Тасдиқлайман” 

Ўқув ишлари бўйича проректор  

    доц.Ф.Ш. Рузикулов _________ 

 

“Тиллар ўқитиш методикаси ва таълим технологиялари” 

фани бўйича талабаларнинг билим даражасини аниқлашда                                                              

қуйидаги талаблар қўйилади: 

Балл   Баҳо 

86-100   ―аъло‖(1 ЖН) 

Тиллар ўқитиш методикаси ва таълим технологиялари фани  бўйича талаба 10 (6 та маъруза 

4 амалий) соатдан кейин; методика фани чет тили ўқитиш назариясидир; Тиллар ўқитиш 

методикаси ва таълим технологияларининг бошқа фанлар билан алоқаси; Инглиз тили 

ўқитишнинг мақсади каби мавзулар бўйича биринчи жорий назоратни (оғзаки) топширади. 

Назорат  бўйича  талаба юқорида кўрсатилган мавзулар бўйича чуқур билимга эга бўлиши, 

эгаллаган билимларини амалда қўллай олиши, назарий билимларнинг моҳиятини тушуниши, 

мустақил мушоҳада юрита олиши, аниқ тасаввурга эга бўлиши, фикрни  лўнда иборалар 

билан баѐн қила олиши, жавобида мантиқий кетма-кетликка амал қилиши, мустақил қарор 

чиқариши ва хулоса қила олиши керак. Агар талаба мавзуни баѐн қилишда битта ѐки иккита 

талаффузга оид ҳамда  грамматик хатоларга йўл қўйса унга 86-100 балл. (5 баҳо) 17.2 – 20   

гача рейтинг бали қўйилади.  

Балл   Баҳо 
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71-85   ―яхши‖ 

Тиллар ўқитиш методикаси ва таълим технологиялари фани бўйича талаба 10 (6 

та маъруза 4 амалий) соатдан кейин; методика фани чет тили ўқитиш назариясидир; Тиллар 

ўқитиш методикаси ва таълим технологияларининг бошқа фанлар билан алоқаси; Инглиз 

тили ўқитишнинг мақсади  каби мавзулар бўйича биринчи жорий назоратни (оғзаки) 

топширади. Назорат бўйича етарли билимларга  эга бўлиши, билимларни етарлича қўллай 

олиши, билимлар моҳиятини  маълум маънода тушуниши, мустақил фикр юритишга 

уриниши, мантиқан қисман тўғри жавоб бера олиши, мустақил хулоса чиқара олиши назарда 

тутилади. Агар талаба юқорида кўрасатилган мавзулар бўйича оғзаки назоратда учтадан 

бештагача  талаффузга оид ҳамда  грамматик хатоларга йўл қўйса унга 71-85 балл (4 баҳо) 

14.2 – 17.1   гача  рейтинг бали қўйилади. 

      Балл   Баҳо 

   55-70   ―қониқарли‖ 

Тиллар ўқитиш методикаси ва таълим технологиялари фани бўйича талаба 10 (6 та 

маъруза 4 амалий) соатдан кейин; методика фани чет тили ўқитиш назариясидир; Тиллар 

ўқитиш методикаси ва таълим технологияларининг бошқа фанлар билан алоқаси; Инглиз 

тили ўқитишнинг мақсади каби мавзулар бўйича биринчи жорий назоратни (оғзаки) 

топширади. Назорат бўйича талаба маълум даражада, лекин етарли бўлмаган билимга эга  

бўлиши, билимларни амалда қўллашга қийналиши, билимлар моҳиятини етарли даражада 

тушунмаслиги, мустақил фикр юритишга қийналиши,фикрларни ғализ жумлаларда, пойма-

пой баѐн қилиши, мустақил хулоса чиқара олмаслиги, маълум даражада, лекин анча ноаниқ 

тасаввурга эга бўлиши назарда тутилади. Агар талаба юқорида кўрасатилган мавзулар 

бўйича оғзаки назоратда олтидан тўққизтагача талаффузга оид ҳамда грамматик хатоларга 

йўл қўйса унга 55-70 балл (3 баҳо) 11.2 – 14.1 гача  рейтинг бали қўйилади. 

Балл              Баҳо 

   55 дан паст   ―қониқарсиз‖ 

Тиллар ўқитиш методикаси ва таълим технологиялари фани бўйича талаба 10 (6 та 

маъруза 4 амалий) соатдан кейин; методика фани чет тили ўқитиш назариясидир; Тиллар 

ўқитиш методикаси ва таълим технологияларининг бошқа фанлар билан алоқаси; Инглиз 

тили ўқитишнинг мақсади каби мавзулар бўйича биринчи жорий назоратни (оғзаки) 

топширади. Назорат бўйича талабанинг билими меъѐрдан паст бўлади, ѐки билими 

бўлмайди. Билимларни деярли амалда қўллай олмайди, фикрларни тўғри баѐн қила олиш 

имкониятига эга эмас. Мустақил фикрлай олиш қобилияти йўқ.. Хулоса қилиш кўникмасига  

эга эмас.  Мавзу тўғрисида  аниқ бир тушунчага эмас, ѐки умуман тасаввур қила олмайди. 

Ана шундай ҳолатларда, талаба юқорида кўрасатилган мавзулар бўйича оғзаки назоратда 

ўнтадан ортиқ  талаффузга оид ҳамда грамматик хатоларга йўл қўйса унга 55 балдан паст  (2 

баҳо) 0- 11.1   гача  рейтинг бали қўйилади. 

“Тиллар ўқитиш методикаси ва таълим технологиялари” 

фани бўйича талабаларнинг билим даражасини аниқлашда                                                              

қуйидаги талаблар қўйилади: 

Балл   Баҳо 

86-100   ―аъло‖(2 ЖН) 

Тиллар ўқитиш методикаси ва таълим технологиялари фани  бўйича талаба 10 (4  та маъруза 

6  амалий) соатдан кейин; Инглиз тили ўқитиш мазмуни; Инглиз тили ўқитиш методлари ва 

тамойиллари; Инглиз тили ўқитиш воситалари  каби мавзулар бўйича иккинчи жорий 

назоратни (ѐзма) топширади. Назорат  бўйича  талаба юқорида кўрсатилган мавзулар бўйича 

чуқур билимга эга бўлиши, эгаллаган билимларини амалда қўллай олиши, назарий 

билимларнинг моҳиятини тушуниши, мустақил мушоҳада юрита олиши, аниқ

 тасаввурга эга бўлиши, фикрни  лўнда иборалар билан баѐн қила олиши, жавобида 

мантиқий кетма-кетликка амал қилиши, мустақил қарор чиқариши ва хулоса қила олиши 

керак. Агар талаба мавзуни баѐн қилишда битта ѐки иккита талаффузга оид, пунктуцион, 

орфографик ҳамда  грамматик хатоларга йўл қўйса унга 86-100 балл. (5 баҳо) 17.2 – 20  гача 

рейтинг бали қўйилади.  
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Балл   Баҳо 

71-85   ―яхши‖ 

Тиллар ўқитиш методикаси ва таълим технологиялари фани бўйича талаба 10 (4 та 

маъруза 6 амалий) соатдан кейин; Инглиз тили ўқитиш методлари ва тамойиллари; Инглиз 

тили ўқитиш воситалари  каби мавзулар бўйича иккинчи жорий назоратни (ѐзма) топширади. 

Назорат бўйича етарли билимларга  эга бўлиши, билимларни етарлича қўллай олиши, 

билимлар моҳиятини  маълум маънода тушуниши, мустақил фикр юритишга уриниши, 

мантиқан қисман тўғри жавоб бера олиши, мустақил хулоса чиқара олиши назарда тутилади. 

Агар талаба юқорида кўрасатилган мавзулар бўйича оғзаки назоратда учтадан бештагача  

талаффузга оид, пунктуцион, орфографик ҳамда  грамматик хатоларга йўл қўйса унга 71-85 

балл (4 баҳо) 14.2 – 17.1 гача  рейтинг бали қўйилади. 

      Балл    Баҳо 

   55-70   ―қониқарли‖ 

Тиллар ўқитиш методикаси ва таълим технологиялари фани бўйича талаба 10 (4 та 

маъруза 6  амалий) соатдан кейин; Инглиз тили ўқитиш методлари ва тамойиллари; Инглиз 

тили ўқитиш воситалари каби мавзулар бўйича иккинчи жорий назоратни (ѐзма) топширади. 

Назорат бўйича талаба маълум даражада, лекин етарли бўлмаган билимга эга  бўлиши, 

билимларни амалда қўллашга қийналиши, билимлар моҳиятини етарли даражада 

тушунмаслиги,мустақил фикр юритишга қийналиши, фикрларни ғализ жумлаларда, пойма-

пой баѐн қилиши, мустақил хулоса чиқара олмаслиги, маълум даражада, лекин анча ноаниқ

 тасаввурга эга бўлиши назарда тутилади. Агар талаба юқорида кўрасатилган мавзулар 

бўйича оғзаки назоратда олтидан тўққизтагача талаффузга оид, , пунктуцион, орфографик 

ҳамда  ҳамда грамматик хатоларга йўл қўйса унга 55-70 балл (3 баҳо) 11.2 – 14.1   гача  

рейтинг бали қўйилади. 

Балл              Баҳо 

   55 дан паст   ―қониқарсиз‖ 

Тиллар ўқитиш методикаси ва таълим технологиялари фани бўйича талаба 10 (4 та 

маъруза 6 амалий) соатдан кейин; Инглиз тили ўқитиш методлари ва тамойиллари; Инглиз 

тили ўқитиш воситалари каби мавзулар бўйича иккинчи жорий назоратни (ѐзма) топширади. 

Назорат бўйича талабанинг билими меъѐрдан паст бўлади, ѐки билими бўлмайди. 

Билимларни деярли амалда қўллай олмайди, фикрларни тўғри баѐн қила олиш имкониятига 

эга эмас. Мустақил фикрлай олиш қобилияти йўқ.. Хулоса қилиш кўникмасига  эга эмас.  

Мавзу тўғрисида  аниқ бир тушунчага эмас, ѐки умуман тасаввур қила олмайди. Ана шундай 

ҳолатларда, талаба юқорида кўрасатилган мавзулар бўйича оғзаки назоратда ўнтадан ортиқ  

талаффузга оид, пунктуцион, орфографик ҳамда грамматик хатоларга йўл қўйса унга 55 

балдан паст  (2 баҳо) 0- 11.1 гача  рейтинг бали қўйилади. 

“Тиллар ўқитиш методикаси ва таълим технологиялари” 

фани бўйича талабаларнинг билим даражасини аниқлашда                                                              

қуйидаги талаблар қўйилади: 

Балл  Баҳо 

86-100   ―аъло‖(ОН) 

Тиллар ўқитиш методикаси ва таълим технологиялари фани  бўйича талаба 10  (6 та маъруза 

4 амалий) соатдан кейин;Инглиз тили ўқитиш методикаси тарихи; Лексикани ўргантиш; 

грамматик материални ўргатиш каби мавзулар бўйича оралиқ назоратни (оғзаки) топширади. 

Назорат  бўйича  талаба юқорида кўрсатилган мавзулар бўйича чуқур билимга эга бўлиши, 

эгаллаган билимларини амалда қўллай олиши, назарий билимларнинг моҳиятини тушуниши, 

мустақил мушоҳада юрита олиши, аниқ тасаввурга эга бўлиши, фикрни  лўнда иборалар 

билан баѐн қила олиши, жавобида мантиқий кетма-кетликка амал қилиши, мустақил қарор 

чиқариши ва хулоса қила олиши керак. Агар талаба мавзуни баѐн қилишда битта ѐки иккита 

талаффузга оид ҳамда  грамматик хатоларга йўл қўйса унга 86-100 балл. (5 баҳо) 25.8-30  

гача рейтинг бали қўйилади.  

       Балл  Баҳо 

71-85   ―яхши‖ 
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Тиллар ўқитиш методикаси ва таълим технологиялари фани бўйича талаба талаба 10  

(6 та маъруза 4  амалий) соатдан кейин;Инглиз тили ўқитиш методикаси тарихи; Лексикани 

ўргантиш; грамматик материални ўргатишкаби мавзулар бўйича оралиқ назоратни (оғзаки) 

топширади. Назорат бўйича етарли билимларга  эга бўлиши, билимларни етарлича қўллай 

олиши, билимлар моҳиятини  маълум маънода тушуниши, мустақил фикр юритишга 

уриниши, мантиқан қисман тўғри жавоб бера олиши, мустақил хулоса чиқара олиши назарда 

тутилади. Агар талаба юқорида кўрасатилган мавзулар бўйича оғзаки назоратда учтадан 

бештагача  талаффузга оид, пунктуцион, орфографик ҳамда  грамматик хатоларга йўл қўйса 

унга 71-85 балл (4 баҳо) 21.3- 25.7  гача  рейтинг бали қўйилади. 

         Балл   Баҳо 

   55-70   ―қониқарли‖ 

Тиллар ўқитиш методикаси ва таълим технологиялари фани бўйича талаба талаба 10  

(6 та маъруза 4  амалий) соатдан кейин;Инглиз тили ўқитиш методикаси тарихи; Лексикани 

ўргантиш; грамматик материални ўргатиш каби мавзулар бўйича оралиқ назоратни (оғзаки) 

топширади. Назорат бўйича талаба маълум даражада, лекин етарли бўлмаган билимга эга  

бўлиши, билимларни амалда қўллашга қийналиши, билимлар моҳиятини етарли даражада 

тушунмаслиги,мустақил фикр юритишга қийналиши, фикрларни ғализ жумлаларда, пойма-

пой баѐн қилиши, мустақил хулоса чиқара олмаслиги, маълум даражада, лекин анча ноаниқ

 тасаввурга эга бўлиши назарда тутилади. Агар талаба юқорида кўрасатилган мавзулар 

бўйича оғзаки назоратда олтидан тўққизтагача талаффузга оид, , пунктуцион, орфографик 

ҳамда  ҳамда грамматик хатоларга йўл қўйса унга 55-70 балл (3 баҳо) 16.8-21.2  гача  рейтинг 

бали қўйилади. 

 

 

Балл              Баҳо 
   55 дан паст   ―қониқарсиз‖ 

Тиллар ўқитиш методикаси ва таълим технологиялари фани бўйича талаба талаба 10  

(6 та маъруза 4  амалий) соатдан кейин;Инглиз тили ўқитиш методикаси тарихи; Лексикани 

ўргантиш; грамматик материални ўргатишкаби мавзулар бўйича оралиқ назоратни (оғзаки) 

топширади. Назорат бўйича талабанинг билими меъѐрдан паст бўлади, ѐки билими 

бўлмайди. Билимларни деярли амалда қўллай олмайди, фикрларни тўғри баѐн қила олиш 

имкониятига эга эмас. Мустақил фикрлай олиш қобилияти йўқ.. Хулоса қилиш кўникмасига  

эга эмас.  Мавзу тўғрисида  аниқ бир тушунчага эмас, ѐки умуман тасаввур қила олмайди. 

Ана шундай ҳолатларда, талаба юқорида кўрасатилган мавзулар бўйича оғзаки назоратда 

ўнтадан ортиқ  талаффузга оид, пунктуцион, орфографик ҳамда грамматик хатоларга йўл 

қўйса унга 55 балдан паст  (2 баҳо) 0-16.7 гача  рейтинг бали қўйилади. 

 

Талабаларга бериладиган топшириқ турлари 

Талабаларга бериладиган топшириқ турлари:маърузани ўқиб жавоб бериш, маъруза ва 

амалий машғулотлар юзасидан саволлар мажмуаси, амалий машҳулотдаги матнлар юзасидан 

машқлар, назорат саволлари, тақдимотлар, Тиллар ўқитиш методикаси ва таълим 

технологиялари ҳақида маълумотлар тўплаш, дунѐ мамлакатлари, пойтахтлари ва халқи 

ҳақида маълумот тўплаш, талабанинг ижодий фикрлаш қобилиятини, сиѐсий онгини янада 

такомиллаштирадиган оғзаки ва ѐзма топшириқ ва ишлар, турли сохага оид информатив 

характерга эга матнлар таржималаридан иборат. 

Фанни ўқитилишида қўлланадиган воситалар, усуллар ва технологиялар 

Талаба учун Тиллар ўқитиш методикаси ва таълим технологиялари фанига мўлжалланган 

дастур, ишчи режа, маърузалар матни, инглизча ва ўзбекча газета ва журналлар, радио ва 

теле дастурлар, ББС янгилик дастурлари тарқатма материаллар, техник воситалар 

(компьютер, радио, телевидение, электрон дарсликлар, аудио ва видео ѐзувлар) дан 

фойдаланиш.  

 

Тиллар ўқитиш методикаси ва таълим технологияларифани бўйича талабаларнинг  

МУСТАҚИЛ ўрганишини рейтинг тизими асосида баҳолаш мезонлари 
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Баҳо   Талабаларнинг билим даражаси 

 

86-100 Тиллар ўқитиш методикаси ва таълим технологиялари фани  бўйича талаба чуқур 

 билимга эга бўлади, эгаллаган билимларини амалда қўллай олади, назарий 

билимларнинг моҳиятини тушунади, мустақил мушоҳада юрита олади, аниқ тасаввур қила 

олади, аниқ ва лўнда иборалар билан мавзуни баѐн қила олади, жавобида мантиқий кетма-

кетликка амал қилади, мустақил қарор чиқаради ва хулоса қила  олади. 

 

71-85 Тиллар ўқитиш методикаси ва таълим технологиялари фани бўйича талаба  етарли 

билимларга  эга бўлади, билимларни    етарлича қўллай олади, билимлар моҳиятини маълум 

маънода тушунади, мустақил фикр юритишга уринади, мантиқан қисман тўғри жавобьбера 

олади, мустақил хулоса чиқара олади. 

 

56-70 Тиллар ўқитиш методикаси ва таълим технологиялари фани бўйича талаба  маълум 

даражада, лекин етарли бўлмаган билимга эга  бўлади,    билимларни амалда қўллашга 

қийналади,  билимлар моҳиятини етарли даражада тушунмайди мустақил фикр юритишга 

қийналади, фикрларни ғализ жумлаларда, пойма-пой баѐн қилади, мустақил хулоса  чиқара 

олмайди, маълум даражада, лекин анча ноаниқ тасаввурга эга бўлади. 

 

54 баллдан паст  ―қониқарсиз‖ Тиллар ўқитиш методикаси ва таълим технологиялари фани 

бўйича талабабилими меъѐрдан паст бўлади, ѐки билими бўлмайди. Билимларни деярли 

амалда қўллай олмайди, фикрларни тўғри баѐн қила олиш имкониятига эга эмас. Мустақил 

фикрлай олиш қобилияти йўқ..Хулоса қилиш кўникмасига эга эмас.Мавзу тўғрисида аниқ 

бирфикрга эмас, ѐки умуман тасаввур қила олмайди. 

 

“Тиллар ўқитиш методикаси ва таълим технологиялари” 

фанидан мустақилиш мавзулари 

 

Мустақил иш- талабаларниг маъруза ва семинар машғулотларда олган билимларини 

мустаҳкамлаш ва ўзлари мустақил равишда билим ва кўникмаларини ривожлантириш учун 

йўналтирилган. Мустақил иш ўз ичига фанга тааллуқли барча адабиѐтларни ўқиб ўрганиш 

ҳамда Power Point дастурида презинтациялар тайѐрлашни қамраб олган. 

 

т/

р 

Мустақил иш мавзулар номи Бажарилиш тури 

1 Янги педагогик технологиялар бўйича 

материал йиғиш. 

Адабиѐтлардан конспект қилиш. 

Индвидуал топшириқларни бажариш 

2 Интерактив методлар бўйича материал йиғиш. 

 

Адабиѐтларда келтириган 

маълумотларни  таҳлил қилган ҳолда 

реферат шаклида ҳимоя қилиш.  

3 Коммуникатив метод бўйича материал йиғиш.  Индвидуал тақдимот  шаклида ҳимоя 

қилиш 4 Интенсив метод бўйича материал йиғиш. 

 

Адабиѐтлардан конспект қилиш. 

Индвидуал  топшириқларни бажариш 

5 Тил материал (талаффуз, лексика, 

грамматика)ларини ўргатиш бўйичаматериал 

йиғиш. 

Индвидуал тақдимот  шаклида ҳимоя 

қилиш 6 Тинглаб тушуниш, гапириш бўйича тил 

ўрганувчиларда кўникма ва малакаларни 

шакллантиришга оид материал ва машқлар 

тузиш. 

Адабиѐтларда келтириган 

маълумотларни  таҳлил қилган ҳолда 

реферат шаклида ҳимоя қилиш. 

7 Ўқиш, ѐзувни ўргатиш бўйича машқлар тузиш. 

 

Адабиѐтлардан конспект қилиш. 

Индвидуал  топшириқларни бажариш 
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СамДЧТИ инглиз тили факультети “Тиллар ўқитиш методикаси ва таълим 

технологиялари” фанидан 3 курс талабалари учун якуний назорат саволлари  

1. What is the connection of "Methodics of teaching foreign language" subject with other 

subjects? Show the points of connection. 

2. Give a plan of speaking lesson at school. 

3. What are the tasks of the cultural aim of teaching English? 

4. Give a plan of vocabulary lesson at school. 

5. What are the main aims of teaching English? 

6. What do we mean by descriptors in the CEFR? 

7. Describe a lesson of grammar for intermediate learners 

8. What types of components content of teaching English do you know? 

9. Why do we adapt the CEFR to the national context of Uzbekistan? 

10. Describe a vocabulary lesson at school. 

11. Give a plan of vocabulary lesson in for upper intermediate learners. 

12. Methods of FL teaching 

13. What is the goal of the CEFR? 

14. Describe a reading lesson in college. 

15. Why are the information and cultural literacy important for specialists of FL nowadays?  

16. used in the classroom? Enumerate all of them and tell about their advantages.  

17. Lecturing as a form of organizing teaching. 

18. Seminars: types and objectives. 

19. Speak  about disadvantages of the group work in the classrooms? 

20. Describe a reading lesson in college 

21. The types of plans. Give a plan of vocabulary lesson in primary school. 

 

TEST FOR FINAL EXAM 

1. When was established the Decree of President Islam Karimov "On measures for further 

improvement of foreign languages learning"? 

a) December 10, 2012 

b) December 12, 2010 

c) December 13, 2008 

d) December 8, 2010 

2. Where can be defined micro level teaching FL? 

a) at colleges 

b) at schools 

c) at higher establishments 

d) at extra classes 

3. What kind of values has FL education? 

a) Social 

b) Cultural 

c) Social, pragmatical 

d) Social, personal-oriented 

4. Methodology  is associated with the following sciences… 

a) linguistics, psychology, politics, didactics, pedagogy 

b) linguistics, psychology, paralingustics, didactics, pedagogy 

c) linguistics, psychology, psycholinguistics, didactics, pedagogy 

d) linguistics, psychology, cognitive linguistics, didactics, pedagogy 

5. What is ―didactics‖? 

8 5-9 синф ўқувчилари учун тестлар тузиш. 

Методик папка тайѐрлаш (Кўргазмали 

қуроллар тайѐрлаш) 

 

Индвидуал тақдимот  шаклида ҳимоя 

қилиш 
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a) theory of education and training 

b) theory of education  

c) theory of training 

d) theory of teaching 

6. What is the aim (aims) of English language teaching? 

a) Practical, cultural (bringing up), educational, developmental 

b) Practical  

c) Cultural (bringing up)  

d) Educational, developmental, cultural 

        7.   What is the main function of ―CEFR document‖? 

 a) to create a single and integrated educational space in Modern languages teaching 

 b) co-operation among educational institutions in different countries 

 c) to provide a common basis for the elaboration of language syllabuses, curriculum,      

guidelines, examination, and textbooks across Europe 

d) to provide a method of assessing 

8. At least into how many languages has been translated the CEFR? 

 a) 48 

 b) 25 

 c) 38 

 d) 65 

9.  What types of learning are associated with the Communicative Approach? 

a) Interactive Learning, Task-based Learning: 

b) Learner-centered Learning, Content-based Learning 

c) Cooperative/Collaborative Learning 

d) all answers are correct 

10. What is ―competent teacher‖? 

a) teacher who has professional skills 

b) teacher who deploy his/her knowledge, abilities, skills, talents, values, attitudes and behaviour 

patterns to meet the challenge of educating his/her students 

c) teacher who tend to respond well to the teaching of grammatical rules 

d) teacher who is able to find ways to draw on and develop cognitive, analytical and logic skills, 

whilst being constantly mindful of feedback techniques and confidence building strategies 

11. How many aspects of teaching competency can be distinguished?  

a) 15 

b) 7 

c) 4 

d) 12 

12. What is ―Competency in innovation and improvement‖? 

a) Teachers‘ conscious use of their cognitive abilities in order to acquire, deploy and manage the 

knowledge specific to the field, subject or topic in which they specialize and to their knowledge of 

teaching 

b) The conscious use of one's own knowledge, abilities, skills, talents, values, attitudes and 

behaviour patterns, in order to resolve issues and problems, overcome challenges, fulfilling one's 

duties and achieving the aims proposed 

c) The practical application of new ideas, proposals and educational practices in order specifically 

to improve, the development of students‘ skills and the educational system in general 

d) Competency in managing group dynamics means their conscious use of their abilities, 

knowledge, values, attitudes and behaviour patterns to encourage an enabling educational 

environment within the school, fostering an appropriate relationship in order to attain the 

educational goals the school has set 

13. What are main requirements to the FL specialists? 

a) the information, cultural  and professional literacy 

b) psycological, educational, social literacy 

c) communicative, cultural, social literacy 



135 

 

d) creativity, professional, communicative literacy 

14. According to Dr. Garza should aim to acquir beginning teachers? 

a) A knowledge of the spoken and written language 

b) A knowledge of how language in general is put together 

c) A knowledge of pedagogy 

d) all answers are correct 

15. Who coined the term ―community of practice‖? 

a) Dr. Abrams 

b) Lave and Wenger 

c) Kisslinger and Wilkin  

d) Dr.Ganza 

16. What does mean ―Classroom management ―? 

a) the wide variety of skills and techniques that teachers use to keep students organized, orderly, 

focused, attentive, on task, and academically productive during a class 

b) executed effectively, teachers minimize the behaviors that impede learning for both individual 

students and groups of students, while maximizing the behaviors that facilitate or enhance learning 

c) analyse of different view points on the problem that controls the process of teaching, discipline at 

the lesson 

d) maximizing the behaviors that facilitate or enhance learning 

17. What is  ―Effective classroom management‖? 

a) discipline 

b) implement and maintain classroom discipline 

c) interactive games used during the lesson 

d) set of rules for students 

18. What is ―engaged time‖? 

a) time given to explain new theme 

b) time given to assessment 

c) time given to do the task 

d) time given to have a rest 

19. When did appear a new trend ―innovation ― in education  

a) in the 60
th

 last century 

b) in the 90
th

 last century 

c) in the 80
th

 last century 

d) in the 70
th

 last century 

20. How many are the methods of learning in the scientific literature? 

a) 4 

b) 8 

c) 5  

d) 2 

21. What does reproductive techniques include? 

a) the use of the studied sample, or the basis of the rules 

b) presentation of the problem 

c) illustrative method 

d) learning process 

22. How we call  in methodics ―the method used in the process of opening a new one‖? 

https://blog.udemy.com/classroom-management-plan/
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a) Illustrative 

b) Reproductive 

c) Partial exploratory 

d) Explanatory 

23. Find suitable definitionn for the term ―Lecture‖. 

a) Lecture is the most important form of organizing teaching at the Higher Education 

Establishments. 

b) Lecture is not suitable form of organizing teaching at the Higher Education Establishments. 

c) Lecture is one of learner-centerd form of organizing teaching at the Higher Education 

Establishments. 

d) Lecture is one of the forms of organizing teaching at the Higher Education Establishments. 

24. What is ―Problematic student‖? 

a) student who is uncooperative, inactive, domineering, late 

b) student who is cooperative, active, domineering 

c) student who is uncooperative, active, domineering 

d) student who is cooperative, inactive, late 

25. What is ―Brainstorming‖? 

a) Situations relevant to the area of study and drawn from practical, real world experiences are 

defined and students are asked to assume specific roles within that scenario. 

b) Models approximating real life situations are used to examine the dynamics of a system or 

phenomenon, and for learning to respond to its continually changing conditions. 

c) Useful with large numbers 

d) a special way of organizing the joint creative work of a group of people , designed to increase 

their mental alertness and intelligent solutions to complex problems by enhancing , stimulating 

group brainstorming , solving problems . 

26. What skills does include ‗Learning English‘ include? 

a) Listening, Speaking, Reading and Writing 

b) Listening, Speaking, Grammar, Reading and Writing 

c) Listening, Speaking, Cognitology, Reading and Writing 

d) Listening, Speaking, Discourse analyse, Reading and Writing 

27.What is ― learner-centered teaching‖? 

a) group teaching 

b) planning, teaching, and  assessment around needs and abilities of the learners 

c) having a higher motivation to learn FL 

d) sharing control of the classroom 

28. Who developed ―Counseling learning‖? 

a) L.Rogers 

b) I.Galperin 

c) O. Maskalskaya 

d) Ch. Curran 

29. According to whose  philosophy, students are ―clients‖  and teacher is a ―counselor‖? 

a) Ch. Curran‘s 

b) M. Boyle‘s 

c) M.  Macmillan‘s 

d) L. Rogers‘ 

30. What is ―Tandem-method‖? 
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a) This method presupposes self-study of FL which conducts between two partners one of them is a 

native speaker 

b) The techniques and activities of community learning are realized by play or other  simulations 

c) The virtual communication 

d) This method presupposes using learner-centered approach and developing research and reflexive 

skills 

31. What does mean ―project ―? 

a) a self-planning and self-realizing research work 

b) key idea of the technology 

c) using learner-centered approach 

d)model of the lesson 

32. Which method presupposes solving a task or a problem and during this solution acquiring the 

new knowledge and practical skills? 

a) Tandem-method 

b) Project method 

c) Brainstorming 

d) Snowball 

33. Which method students find enjoyable, and if they are properly designed, they give students 

valuable language and communicative practice? 

a) Tandem-method 

b) Game method 

c) Project method 

d) Role-playing 

34. What is ―Interactive teaching styles‖ ? 

a) student‘s motivation 

b) flexibility in teaching 

c) measurable student accomplishments 

d) incorporate a multitude of goals beneath a single roof 

35. Which method was worked out according to the project ―Reading and Writing for Critical 

Thinking‖? 

a) game method 

b) interactive methods 

c) learning centred method 

d) method of communication  

36. What is ―critical thinking‖ by D. Halpern? 

a) seeing both sides of an issue, being open to new evidence that disconfirms your ideas, reasoning 

dispassionately, demanding that claims be backed by evidence, deducing and inferring conclusions 

from available facts, solving problems, and so forth 

b) the use of those cognitive skills or strategies that increase the probability of a desirable outcome 

c) critical thinking skills, it is needed to develop a number of qualities in them 

d) development of critical thinking 

37. What is the aim of ――Labirint‖ technology‖? 

a) to involve all the learners into active work and forms motivation 

b) toinvolve a case study format, but the process is not so rigid as a full case study training session 

c)  to teach the learners to overcome different life problems, to assess the situation, find solution of 

the problem and to improve the skills of quick thinking and cultural communication 

d) toestablish a problem or a question 

38. What is ―Distance teaching‖? 

a) highly developed technique 

b) a system in which a teacher teaches the students with the help of Internet   sending tasks to the 

learners by post or e-mail 

c) using computer-telecommunicative nets for essays 

d) teacher‘s the opportunity of teaching  

39. What is assessment according to Walvoord? 
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a) is aimed to determine the ways of improving learning of students in their program systematic 

collection of information about student learning which includes using the time, knowledge, 

expertices and available resources in order to inform decisions about the ways of improving 

learning 

b) is ongoing process of establishing clear, measurable expected outcomes of student learning 

c) is matching the expectations and working on the information can be resulted in improving 

student learning in the context of teaching a foreign language at school the ultimate aim of 

assessment is to improve pupils‘ learning a target language 

d) is student‘s sufficient opportunities to achieve outcomes 

40. What is ―evaluation‖ according to Goldman and Zakkel? 

a) is thinking carefully about something before making judgment abut its value, importance and 

quality 

b) assessment and evaluation use similar methods 

c) positive assessment 

d) is the analysis and use of data by faculty judgments about student performance. 

 

 

GLOSSARY 

Ability - assimilated entity ways of doing things, provided a set of acquired knowledge and skills . 

Approach to learning - learning strategy and the language of choice of teaching methods, 

implementing such a strategy; point of view on the essence of the subject, which must be taught. 

Audiovisual training- educational visual aids designed for the presentation of visual and auditory 
information 
Authentic materials - texts and other materials (newspapers , maps , schedules, transportation, 

theater tickets, advertisements , etc.) , created in the target language country and expected to use 

their mother tongue, but later found application in the educational process . 

Brainstorming - a special way of organizing the joint creative work of a group of people , designed 

to increase their mental alertness and intelligent solutions to complex problems by enhancing , 

stimulating group brainstorming , solving problems . 

Business game - a form of organization of collective learning activities in practical classes in a 

foreign language , having the aim of training professional dialogues to create different 

communication situations and encourage learners to the statement within a given situation. 

Deductive method of teaching-  a learning method which involves first rules, regulations which is 

then illustrated by examples of their use in speech. 

Definition - a way of semantization vocabulary, disclosing meanings of the word through a brief 

definition of the concept with the help of lexical units which are already known to students. 

Didactic game - a game with educational objectives , the main among which are the formation of 

verbal skills and increasing motivation of language  learners.Conditional espeech exercises - 

exercises aimed at strengthening the language of the material in order to bring its use to 

automatism. 

Curriculum - a document defining the composition of the subjects studied in schools , their 

distribution by years of training , the amount of time allotted to each school subject , and therefore 

the structure of the school year. 

Close - test - a test to determine the difficulty of the text for reading and understanding has been 

developed by the American scientist W. Taylor. It is used in the classroom for FL as admission 

control is performed mainly in writing.  It is one of the effective means of developing language 

guess , text prediction , can also replace a comprehensive test on various types of speech activity 

when determining the level of language proficiency. 

Common European Framework ( levels of mastering foreign language ) - in 1997 the Council of 

Europe was approved the document of " Modern Languages : Learning, Teaching, Assessment . 

Common European competence " where the goals, objectives , content of language teaching are 

characterized by the final level of FL learner . The document describes the criteria and approaches 

to the monitoring of achievement. 
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Common teaching competence - the ability to use rational methods of intellectual work and self- 

improvement in mastering of the chosen specialty 

Communication failure - total or partial failure of misunderstanding the  communication. The main 

communication failures include: 

 differences in the pictures of the world, formed by different nationalities; 

 mismatching estimates fragments and phenomena of reality; 

 violation of the verbal behavior, including the rules of courtesy and etiquette stereotypes; 

 violation of the communication channel; 

 misunderstanding of speech intention; 

 the nature of language units (word ambiguity, etc.); 

 inaccurate indication of the referent; 

 use of nonce words, dialect, jargon, etc. 

 

Communicative activity (personal activity) approach - a modern approach to education, one of the 

modifications of the communicative approach, the foundations were laid in psychology studies by 

S.L. Rubinstein, A.N. Leontyev, I.A.Zimney, now it got realization in practice. The main thimg in 

this approach is: in the center is a learner as a subject of teaching activities, the teaching system 

implies a maximum consideration of individual psychology, age and national characteristics of the 

individual student. Communicative activity approach orients the classes of FL learning 

communication. 

Communicative competence - the ability to solve by means of a foreign language relevant to 

students and the public communication of the household tasks , educational, industrial and cultural 

life; student's ability to use the facts of language and speech for the realization of the objectives of 

communication. The ability to implement linguistic competence in different conditions of speech 

communication . 

Communicative insignificant e mistakes- mistakes of different kinds (phonetic , stylistic ) , 

including clerical , reservations,  which do not lead to the disruption of communication. Such 

mistakes do not require immediate correction , they are also admitted  by native speakers . 

Communicative Grammar - a description of foreign or native language that reveals the particular 

units of a language and the rules of their functioning taking into account the practical teaching 

purposes ; based on the communicative tasks of communication, the values of the means of 

expression  

Communicative orientation - training for practical language skills . 

Communicative significant mistakes- linguistic (phonetic - lexical - grammatical) or socio-cultural 

mistakes leading to disruption of communication, misunderstanding or misinterpretation of the 

speaker while communication. Such mistakes must be corrected. The nature of the mistake 

correction should be clear to the learner, however the learner should not just memorize the correct 

option. The process of working on mistakes involves the following steps: 

  the student must feel that somewhere there is a mistake; 

  the student must know where is a mistake; 

 the student must understand the nature of the mistake. 

Communicative task- a form of existence of the motive of verbal expression , non-verbal problem 

arises during a joint speech activities if necessary to transfer or receive information ; realized in 4 

main areas of communication : social-welfare , socio- cultural, professional and academic. 

Compensatory skills - the ability to use paraphrases to transmit reading or listening, for example , 

the ability to use a chain of coherent simple sentences rather than one of a complex , synonyms , 

similar in meaning of the word with a deficit of language means . 

Compression of the text–abbrivied  "compression " of the text to the limits of the minimum 

redundancy sufficient for understanding , can be used as an exercise , as well as for the compilation 

of abstracts or annotations may be semantic or structural . 

Contextual guess - a type of language guessing , based on the definition of the meaning of words 

through context. 

Control -1) the process of determining the level of knowledge , skills and abilities of the student as 

a result of their oral and written assignments , tests and formulation on this basis for the evaluation 
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of a particular section of the program , course or teaching process ; 2 ) part of the lesson , during 

which the teacher evaluates the pupil or group of pupils learns the content of the subject in all or 

some of its aspects. 

Contrast connection - one of the control functions , which is aimed to obtain information about the 

level of teaching. 

Criteria for selection of languagematerial - the selection of rules of language material : the 

selection of a language filling educational texts , compatibility and multiple meaning words , 

derivational value, frequency , with the exception of synonyms . 

Cultural component of the word - lexical background related to the concept of national culture ; 

background communication word. 

Educational complex - a set of textbooks. 

Educational standard - basic system parameters adopted as state standards of education . The main 

units of the educational standard is its structure, content , academic load , demands on the level of 

preparation of students . 

Evaluation criteria - this is how we assess students. 

Exercise - a structural unit of the methodical organization of the material , which operates directly 

in the educational process , providing substantive action with this material and forming the basis of 

their mental activities , mental activity . 

Handout - specially selected and methodically organized language and speech material to be 

presentations and assimilation of the learning process. 

Heuristic conversation - a dialogue among teacher and leraners , during which the students 

themselves find the solution of the discussed problem. 

Humanities competence - competence with regard to selection and presentation in the classroom 

for students in meaningful information assumes ownership of the following skills : 1 ) to select texts 

for classes in accordance with the objectives of education; 2 ) to comment on the contents of the 

text using in pre-texting, while texting and post texting . 

Individual lesson (one-to-one lesson) - one of the most effective ways of learning, when the teacher 

teaches one student . This kind of lesson requires constant attention to the student and a 

conscientious attitude toteachining , the teacher should have monitoring . Individual lessons raise 

the level of the learners. 

Inductive learning method - (from latin. induction - selection) - a practical method of teaching , 
providing the students a familiarization with the material in which a result of the observation of 
the facts of language , students are brought to the generalizations and conclusions , it is the basis 
for problem-based learning . 
Interactive learning - technology of active learning , based on the interaction of subjects of 

educational activity and contribute to enhanced mental performance of each student. 

Interactive forms of work - such forms of organization of speech interaction in the process of 

performing tasks that require the active participation of partner or partners for the successful 

implementation of thetask . 

Language - the language in which teaching is carried out in the educational institution . 

Learning content - a set of what the student should learn in teaching process. 

Language exercises - exercises involving operations with units of language and form the basic 
skills 
Language for Specific Purposes (language for special purposes) - accepted in modern linguistics 

designation of functional variants of the literary language , the service professional communication . 

Language material - phonemes , letters intonemy , words, phrases , ready-made phrases , 

grammatical forms , etc. , to be studied in the process of mastering a foreign language . 

Learning speech situation - a model of a set of circumstances that encourages potential 

interlocutors to communicate through the use of linguistic resources in the interest of learning 

speech. 

Learning tools - a set of manuals and technical device, by which the teacher teach the language and 

activities of students on the mastery of the language . 

Lesson - the lowest organizational unit of the educational process. 
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Levels of language proficiency - the degree of formation of the communicative competence, 

allowing to solve a foreign language extralinguistic communication tasks in accordance with the 

terms of communication and using of the necessary language skills, language skills and abilities. 

Lexical minimum - lexical units that must be learned by learners for a certain period of learning 
process. 
Lexical unit - a unit of a language , lexical meaning is independent and able to serve as a unit of 

speech. 

Method - a group of techniques to address the complex and general educational problems 

Methods of teaching foreign languages - 1 ) a science that investigates the goals, objectives , 

content, tools, techniques , training methods , as well as studying the processes of teaching and 

training in the foreign language material  2 ) a set of methods, techniques , training methods aimed 

to master a foreign language . 

Methods of teaching - the specific activities and operations of the teacher, whose purpose is  to 

gain knowledge, develop skills, promote learning activities of students to solve specific problems of 

the learning process. 

Methodical principles of teaching - learning principles , reflecting the specific foreign language 

teaching . 

Module (training ) - a course or its autonomous part ( lessons, topics and topics of the course , 

semester or part of it ) with the necessary software and educational software, sufficient for the 

construction of various educational paths within it , it is easy to connect to other modular courses if 

necessary able to be modified in content, in form , the amount is due to the flexible internal 

structure. 

Monologues - one of the form of speaking , as a kind of verbal activity , one person‘s speech 

addressed to one person or group of students , characterized deploy connectivity , validity , logical 

structure and semantic completeness (unlike the dialogical speech ) . 

Minimum base - starting lexical and grammar minimum, providing the possibility of "survival" in 

the country of the language being studied in a limited number of everyday situations. 

Organizational form of teaching - teaching option of communication between teachers and 

students in the learning process . 

 Parameters of estimation – is estimating criteria (accuracy of the task , the lexical and structural 

diversity of speech , phonetic skills , logical , etc.) 

Perceptual ( receptive ) kinds of speech activity - WFD related to speech perception -oral 
(speaking ) and written (letter ) . 
Polylog - a kind of dialogic speech , a conversation between multiple active in it, in the term 

originated in the study of the properties of the language of communication in addition to the term 

dialogue . 

Personal approach - an individual approach to the student as a special personality, became 

widespread in the modern methodology in the framework of personal - oriented ( 

communicativeactivity ) approach of learning. 

Principles of teaching - the basic provisions governing the nature of the learning process, which are 

formed on the basis of the chosen direction, and the direction corresponding to this approach. 

Phonetic charge - step lesson (usually starting ), which is designed to build and improve the skills 

of students . 

 

Problem learning - learning, providing for the creation of problematic situations in the classroom 

and discussion of possible approaches to solving them in the course of CTE students learn to apply 

previously acquired knowledge and acquired skills and master the experience (methods) of creative 

activity. 

Productive speech - oral or written speech, students do not merely reproduce the learned speech 

patterns, and design their own statements in accordance with the content of thought, communicative 

intentions. 

Receptive types of speech activity - related to the perception of speech - oral (listening) and written 

(reading), are characterized by a probabilistic forecasting. 
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Role play - a form of organization of collective learning activities on a practical lesson in a foreign 

language, having the aim of the formation and development of language skills and abilities in an 

environment as close as possible to the conditions of a real communion. 

Safety factor of the test - the average value of the correlation of the test or reference to all tests or 

assignments from the general sum . 

Screening test - a test which is intended to determine the ability , as well as deficiencies while 

teaching students. 

Skill - automated methods of action . 

Speaking - oral, consisting of a comprehensive ability to understand sounding speech (listening) 

and the ability to produce it in audio form (speaking). 

Speech activity (SA) - an active, focused, mediated by the language system and due to the situation 

of communication process of transmitting and receiving messages. 

Speech competence - possession of ways of forming and formulating thoughts through language 

and the ability to use such methods in the process of perception and speech production; part of the 

communicative competence. 

Speech etiquette - the national- specific rules of verbal behavior , realized in a system of stable 

formulas and expressions adopted in situations prescribed by society, " polite " contact with the 

person. 

Speech exercises - type of exercise which intended: to serve the development of speech abilities 

through phonetic , lexical and grammatical skills; are used to train the spontaneous use memorized 

linguistic phenomena in speech, usually without awareness while speaking. 

Speech material - educational texts, exercises, speech patterns , etc. 

State educational standard - approved by the state regulatory document that defines the mandatory 

minimum requirements for the content of education and training ; describes the aims and objectives 

of education , includes a list of skills and abilities to achieve target education, establishes the 

maximum amount of academic load of students . 

Step of teaching process- a relatively complete cycle of the educational process , characterized by 

specificity of methods, tools and learning environment , and takes place in a more or less strict time 

limits, necessary and sufficient to achieve the communication objectives and the implementation of 

the contents of this teaching phase . 

Step of the lesson - a relatively independent part of the lesson , which has an intermediate relative 

to the overall goal of employment goal . 

Subject competence - the totality of knowledge, skills, abilities formed in learning a particular 

discipline, acquired in the process of studying FL as an academic subject and characterizes a certain 

level of FL, includes the following competencies: linguistic (language), speech, communicative, 

regional geographic , professional. 

Teaching method - 1 ) a set of methods of teaching and learning ; 2 )the direction of learning. 

Teaching profile - emerged in modern technique type of teaching learners in a foreign language and 

other subjects according to their professional interests and needs in the language. 

Test - setting the standard form , the fulfillment which allows you to set the level and availability of 

specific knowledge and skills with the help of special scales results. 

Textbooks for foreign language - printed , visual and sounding learning tools used in the 

educational process : exercise books , collections of texts, anthologies , tapes , videos , computer 

programs, handouts , tables, diagrams , etc. 

"The European Language Portfolio » - a group of documents in which students can create and 

present in a formalized and systematic form of evidence of their qualifications , achievements and 

experience in the study of foreign languages, including samples of their own independent work . 

Threshold level - a sufficient level of communicative proficiency that is required to communicate in 

a foreign language in various situations of daily and professional communication. 

Thematic plan - methodical documents specifying the content and organization of the discipline . 

Thematic plan is developedon the base of the curriculum. 

Training program - teaching and methodical documents defining the content and scope of 

knowledge, skills, abilities, mastering subject and the content of those sections and the distribution 

of them by the process of studying. 
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Training system - a set of basic components of the learning process, determining the selection of 

material for the lessons, form submission, methods and means of teaching, as well as ways of 

organizing it. 

Tutorial - basic learning tool; provides guidance in the training and trainees; it contains samples of 

spoken and written language, the language material. 

Verbal ability - a person's ability to carry out this or that speech act in a solution of communicative 

problems and worked out on the basis of skills and knowledge acquired . 

Verbal communication - a form of interaction between two or more people through the language, 

including the exchange of information or affective-cognitive evaluation. 

Working in small groups - active type of work that allows students to communicate, to listen to 

multiple points of view on a particular issue, in conjunction correct answers to each other. This 

method works with the audience the most practical for mastering the material and makes it easier 

for the teacher to control students, but is not suitable for every lesson, and often for better 

absorption of the studied material. 

Working in pairs - the kind of work, especially stimulating students' attention, for lessons on the 

consolidation of already covered material. 
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